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Section 1: Executive Summary 

 

Hamilton College is a private, non-denominational liberal arts college in which students take 

responsibility for their education through an open curriculum. A faculty and a corps of educational 

professionals dedicated to teaching and mentoring deliver our curriculum and support student learning; 

Hamilton emphasizes writing, speaking, and quantitative and symbolic reasoning across the curriculum 

with assistance from renowned learning resource centers. There are 43 concentrations (majors) and 41 

minors, allowing students to complement their broad general education with a wide choice of disciplinary 

programs. With all students living on campus, vibrant co-curricular programming and social activities, 

and a 9:1 student-to-faculty ratio, Hamilton students are part of a close-knit, supportive, academic 

community. 

 

The visiting team report from Hamilton’s 2011 Middle States accreditation review was affirmative, with 

no recommendations. However, there were many helpful suggestions for all standards, and particularly 

Standard 14, assessment of student learning. In response, the Dean of Faculty has instituted systematic 

new assessment protocols, and has engaged the faculty to think more holistically about our teaching and 

learning enterprise. The assessment of student learning is based on two premises: first, that the faculty are 

the drivers of assessment through their regular interactions with students; and second, that curricular 

planning and development are necessarily intertwined with assessment – one cannot be considered 

without the other. The Dean of Faculty conceptually illustrated this through a flow chart of “faculty-

centered assessment” (FCA), from the course level through long-term college curricular development, 

linking assessment, change, and resource allocation (see section 6). Among steps to document FCA, the 

Dean restructured the annual department and program reports to record assessment activities of faculty 

and resultant curricular changes, linked periodic departmental and program review to our faculty 

allocation process, and asked our faculty Committee on Academic Policy to institute a long-term 

curricular planning process that incorporates these assessments. 

 

Apart from assessment and other successes over the past five years, the College has faced serious 

challenges. The Title IX landscape is evolving; several years ago, the College created a full-time Title IX 

coordinator position, and has conducted either its own survey or the HEDS Sexual Assault Climate 

Survey annually. While the surveys found too many students have been victims of assault and unwanted 

behavior, the Title IX Coordinator’s work has borne fruit: the percentage of students at Hamilton who 

were familiar with sexual assault policies and procedures was very high. Nevertheless, the US 

Department of Education is currently investigating a complaint about a recent case at Hamilton. 

Understanding the climate for students of color and other underrepresented groups is another challenge 

the College is facing. The Movement, a Hamilton student group advocating corrective actions for campus 

climate, has been active over the past two years through public demands and peaceful sit-ins (see more 

about diversity in section 3). 

 

Hamilton College is now in a period of transition after the long, stable, and successful presidency of Joan 

Hinde Stewart. With her upcoming retirement and those of several long-serving senior staff members, the 

College faces the challenge of maintaining excellence while responding to an evolving higher education 

landscape. President-designate David Wippman must learn about the community, build a new staff, and 
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develop a strategic vision for the College as he assumes the presidency this summer. The current strategic 

plan, which the Board of Trustees last year extended through 2017, will require revision or replacement. 

The campus-wide strategic planning exercise in 2008 and 2009 was followed by the Middle States self-

study in 2010-2011. The College aligned the self-study with emphases and concerns that had been 

previously identified, undertaking scrupulous review and analysis of resources (in the context of the great 

recession), diversity, the open curriculum, and assessment. The articulated processes made Hamilton a 

stronger institution. 

 

Hamilton is financially strong, applications from highly qualified students are high, and we recruit 

excellent teachers-scholars and staff. Nevertheless, our recent history attests that the College does not rest 

on laurels and we anticipate our new leadership will similarly understand the balance between tradition 

and progress at an institution such as ours. The past five years have seen significant advancement, but 

with the challenges that lie ahead – affordability, changing demographics, integrating a new generation of 

faculty, as a few examples – the next five will be at least as demanding. We look forward with confidence 

in our continuing development and our report of that work in our next accreditation self-study. 
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Section 2: Institution Responses to the Previous Evaluation 

 

Introduction 

 

Originally founded in 1793 as the Hamilton-Oneida Academy and chartered in 1812, the third oldest 

college in New York State, Hamilton College today enrolls just over 1,850 students from nearly all of the 

50 states and approximately 45 countries. The College offers courses in 30 departments, and provides 

students the opportunity to choose from 43 concentrations (majors) and 41 minors, including 16 

interdisciplinary programs. Hamilton also sponsors study-abroad programs in China, France, India and 

Spain, and domestic study-away programs in Washington, D.C., New York City, Boston, and Keene, 

New York in the Adirondack National Park. 

 

Hamilton’s accreditation was reaffirmed following our 2011 self-study evaluation and team visit. That 

visit was preceded by a strategic planning process, creating the current plan, “Foundations for Hamilton's 

Next 200 Years,” in 2009. Last year, the Board of Trustees extended the plan until 2017, after Hamilton’s 

new president is in office. This Periodic Review, completed in separate consultations with the Campus 

Planning Committee (consisting of faculty, staff, and students) and the Board of Trustees Planning 

Committee, has provided an opportunity to reflect on our accomplishments under the current strategic 

plan and consider our progress on suggestions from our self-study and the visiting team report. It will also 

assess whether, consistent with the Middle States Standards of Excellence, we are accomplishing our 

goals and identifying new strengths and challenges. 

 

Mission and Goals 

 

The self-study subcommittee charged with evaluating the mission and goals of the College conducted an 

exhaustive review of the various statements published on Hamilton’s websites and in its other 

publications, finding that throughout the previous several years many statements of mission, goals, and 

purpose had been published in various contexts, but were not fully aligned. They recommended, and the 

visiting team concurred, that the current mission statement be formally reviewed, updated, and 

communicated.  

 

The visiting team also concurred with a self-study recommendation that alumni outcomes be utilized to 

determine whether the College is meeting its goals for its graduates, and suggested from their own 

findings that, since Hamilton puts great emphasis on the residential community and diversity, the goals of 

residential and co-curricular and diversity programs be articulated and tied to the mission. 

 

Hamilton has addressed the self-study and visiting team suggestions regarding mission and goals in the 

following manner: 

 

1. Shortly after the 2011 review the faculty approved a new set of eight educational goals for all 

students. These goals are a key element of the academic advising process and guide the student 

and advisor in developing a general education experience that is representative of a liberal arts 

education. They are: 
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a. Intellectual Curiosity and Flexibility – examining facts, phenomena and issues in depth, and 

from a variety of perspectives, and having the courage to revise beliefs and outlooks in light 

of new evidence. 

 

b. Analytic Discernment – analyzing information, patterns, connections, arguments, ideas, and 

views quantitatively and symbolically. 

 

c. Aesthetic Discernment – evaluating quality and value in a variety of artistic and other 

intellectual domains. 

 

d. Disciplinary Practice – engaging in the focused and sustained practice of disciplinary 

techniques and methodologies in order to acquire mastery of a specific ability or craft. 

 

e. Creativity – imagining and developing original ideas, approaches, works and interpretations, 

and solving problems resourcefully. 

 

f. Communication and Expression – expressing oneself with clarity and eloquence, in both 

traditional and contemporary media, through writing and speaking, and through visual, aural, 

gestural and other modalities. 

 

g. Understanding of Cultural Diversity – critically engaging with multiple cultural traditions and 

perspectives, and with interpersonal situations that enhance understanding of different 

identities and foster the ability to work and live productively and harmoniously with others. 

 

h. Ethical, Informed and Engaged Citizenship – developing an awareness of the challenges and 

responsibilities of local, national and global citizenship, and the ability to meet such 

challenges and fulfill such responsibilities by exercising sound and informed judgment in 

accordance with just principles. 

 

2. In 2014, President Stewart asked the Campus Planning Committee to revise the College’s mission 

statement to “reflect all that the College is today, taking into account our aspirations in areas 

including the arts, diversity, leadership, social innovation, wellbeing, etc.” After considerable 

interaction with the campus community, including the sharing of many iterations of the statement 

and careful consideration of feedback and suggestions, a final statement was approved by the 

Board of Trustees in June, 2015. It reads as follows: 

 

Hamilton College prepares students for lives of meaning, purpose, and active citizenship. 

Guided by the motto “Know Thyself,” the College emphasizes intellectual growth, 

flexibility, and collaboration in a residential academic community. Hamilton students 

learn to think independently, embrace difference, write and speak persuasively, and 

engage issues ethically and creatively. One of America’s first liberal arts colleges, 

Hamilton enables its students to effect positive change in the world. 
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3. In 2011, the College opened the Days-Massolo Center (DMC), which was “established to 

enhance the academic, intellectual, social, cultural, and leadership dimensions of the Hamilton 

community. Through forums, panels, lectures, and other programming developed in cooperation 

with students, faculty and staff, the Days-Massolo Center serves as a central resource for 

exploring intersections between gender, race, culture, religion, sexuality, ability, socioeconomic 

class, and other facets of human difference. In doing so, it provides a critical engagement with the 

claim and promise of diversity as it has been outlined in the College Strategic Plan. As that plan 

states, the community will confront and engage most rewardingly with the issue of diversity when 

it is pursued not just as a social issue, but also as an intellectual one” 

(http://www.hamilton.edu/Days-Massolo-Center/mission-and-principles). The Center, which was 

named for Board members Drew Days and Art Massolo, has become the primary locus of 

diversity programming and planning on campus. The Center’s director, who is also Hamilton’s 

chief diversity officer, reports to the president. 

 

The DMC’s first director, Amit Taneja, developed extensive programming and conducted cross-

campus planning to serve an increased number of underrepresented students and improve the 

campus environment for students of color, LGBTQ students, and other marginalized groups. In 

2014-15 Taneja brought together the Diversity and Inclusion Working Group, charged by the 

president to review the campus climate for diverse populations and to make recommendations for 

improvement. 

 

In 2015 Amit Taneja left Hamilton for a position on another campus, and Phyllis Breland, 

director of Opportunity Programs, was named Interim Director of the DMC. She has continued to 

plan and implement new programs. 

 

4. The 2011-12 Campus Planning Committee focused on desirable life outcomes, related to but 

distinct from the educational goals adopted by the faculty in May 2011, and formulated some 

related recommendations. Members of the Planning Committee adopted the premise that in a 

residential setting, student development is shaped both by the academic program and by co-

curricular activities and that through the interplay of these two parts of the student experience 

important long-range outcomes are shaped. These additional outcomes are: 

 

a. Self Knowledge – developing a sense of one’s strengths, weaknesses, interests and styles of 

learning; understanding oneself in relation to others and in broad social, political, and 

environmental contexts. 

 

b. Leadership – taking initiative, making informed decisions and successfully collaborating with 

and organizing others in the accomplishment of common tasks. 

 

c. Career Satisfaction and Success – developing the skills and expertise necessary for finding 

and doing meaningful work and for shaping a successful and personally satisfying life course 

in an evolving and dynamic world. 

 

http://www.hamilton.edu/Days-Massolo-Center/mission-and-principles
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5. To gain additional insight from alumni, we began administering the HEDS alumni survey to two 

class years, five and ten years post-graduation. We participated in the survey in spring of 2012 

(see report, Appendix A) and again in fall, 2015. We plan to conduct the survey annually 

beginning in 2016. 

 

Leadership, Governance, and Administration 

 

The tenure of President Joan Hinde Stewart, who is stepping down in June 2016 after 13 years of service, 

has been marked by great accomplishment, including significant increases in college endowment, student 

diversity, and financial aid, and myriad new programs and initiatives that have enhanced the reputation of 

the College. One important aspect of President Stewart’s stewardship was to shape and retain an excellent 

senior staff, which was recognized by the visiting team: 

 

The President has been in office since 2003 and is the clear leader of strategic planning. Many 

members of the Senior Staff bring considerable experience. The team works collegially, they 

effectively engage in data-driven decision-making, and they clearly share a passion to continue 

the traditions of excellence of Hamilton College into the future. 

 

The visiting team also commended Hamilton for the access and commitment of Board members, 

commitment to diversity, and the establishment of a Staff Assembly. Suggestions for improvement, which 

were identified by both the visiting team and the self-study subcommittee, included the need for more 

diversity on the Board, consideration of a more efficient faculty committee system, implementation of an 

orientation system for new staff, and inclusion of personal development plans in the employee 

performance review process. 

 

Hamilton continues to work at diversifying the Board of Trustees. The percentage of women serving on 

the Board increased from 21% in 2011 to 28% this year, the largest cohort of women in its history. 

Diversifying by race and ethnicity remains a challenge, with the percentage of members of color 

remaining almost unchanged since 2011 (3% to 4%). An important vehicle used to groom and encourage 

alumni of color for Board membership continues to be the Multicultural Alumni Relations Committee 

(MARC). MARC executive committee members are voting members of the Alumni Council. MARC's 

goals include engaging diverse alumni in the life of the College – alumni to alumni, alumni to student, 

alumni to institution. 

 

Integrity  

 

The Human Resources Office has addressed many of the issues suggested by the visiting team under 

Integrity. Evaluation forms for both the supervisor and employee self-evaluation now have an enhanced 

professional development area that ties to the College's strategic plan, touching on areas such as diversity. 

Conversations with the Staff Assembly chairs in the interests of developing an approach to addressing 

employee orientation are ongoing and progress is being made. 
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The first half of the “combined” (hourly and exempt) employee handbook that is related to employment 

policy has been vetted by senior staff and sent to legal counsel, where it is under review. The second half 

has been reviewed and edited by Human Resources. A formal exit interview form has been created and 

recently added to our processing procedure when employees leave the College. 

 

Admission, Retention, and Support Services 

 

The visiting team found vibrant and successful admission and enrollment management functions at 

Hamilton. As stated in their report,  

 

To paraphrase the Dean of Admissions, Hamilton College uses data with a soul. The 

accumulation and assessment of data informs the College’s actions, but the College also reviews 

its mission before making decisions that impact students. This is evident in the decision to become 

fully need-blind in admissions to carry out the College’s mission to be a school of opportunity. 

 

Hamilton’s new need-blind policy was recognized by the team, and implementation since then has been 

positive, as shown in the evaluation report in Appendix B. After five years of need-blind admission 

(following the graduation of the Class of 2014), the Admission Office and Institutional Research 

collaborated to begin analysis of its impact. In doing so, we acknowledge that it is difficult to isolate 

need-blind admission from other factors that might have influenced admission and enrollment results 

(such as the economy, changing demographics, and shifts in peers’ policies and behavior). Our analysis is 

ongoing, and while with more data we can assess retention and alumni satisfaction, the preliminary 

findings are: 

 

1. While the overall trends for admission results did not change drastically (all were on the rise prior 

to need-blind admission), application numbers, selectivity, quality, diversity and yield all 

strengthened or improved since implementation. 

 

2. Hamilton is more socioeconomically diverse: Pell grant recipients and first-years on institutional 

aid have both increased significantly. 

 

3. External validation, at least as measured by outside surveys and rankings are improved, 

particularly in the categories of generosity and value. Our peer assessment score for US News and 

World Report also significantly improved. 

 

4. Internal measures are also positive. Alumni and student pride for this initiative have been 

palpable as evidenced by the senior class gift for the first need-blind class (a terrace on the front 

of the admission office so “no one would ever forget”) and the success of the Bicentennial 

Initiatives fundraising campaign, of which financial aid was the largest component. 

 

5. The effect on operating budget is largely as expected. The additive spending on financial aid is 

slightly more than planned (due to economy and family incomes not increasing at the same rate as 

comprehensive fee increases), but not as much as we had feared (or have seen with our peers). 

The admission, financial aid, and budget offices work very closely to predict and model spending 
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and to control any swings in financial aid with international admission and transfer admission 

(two populations for which we are not need blind). 

 

Faculty and Educational Offerings 

 

In 2011 the visiting team found a “very fine academic program.” Faculty members and other educational 

professionals were deemed to be well qualified. Learning resource centers (e.g., Writing Center, Oral 

Communication Center, Quantitative and Symbolic Reasoning Center, and Language Center), provide 

strong support to both students and the faculty. The College’s commitment to recruiting a diverse faculty, 

efforts to clarify reappointment and tenure policies, and new academic spaces were cited as 

accomplishments. Regarding educational offerings, the visiting team noted as significant 

accomplishments the implementation and assessment of the open curriculum, the College’s commitment 

to written and oral communication skills, and the ubiquitous senior project. 

 

The visiting team also suggested many areas for improvement. Communication between the Dean’s 

Office and the faculty was one of these areas, and suggested more “thoughtful discussions” between the 

two parties. In 2012, the Dean of Faculty initiated “town hall” curricular discussions with the faculty, 

organized by division. A wide range of topics was discussed, and the Dean and members of the 

Committee on Academic Policy (CAP) found the exercise enlightening and informative. A new Associate 

Dean of Faculty, with responsibility for curricular initiatives, was appointed in 2012 and liaises with 

varied faculty groups and meets with the faculty CAP weekly.  

 

An important area in which the team provided valuable input was the administration and integration of 

off-campus study programs. Specifically, they suggested a review of the academic integration of off-

campus study into the curriculum, and an increase in staffing levels to coordinate the programming.  

 

Within the past five years the College, through the Dean of Faculty Office, has accomplished a great deal 

in putting the resources in place to meet higher expectations of off-campus study, which has become a 

very important part of the educational experience for almost two-thirds of Hamilton students: 

 

1. Consolidated oversight of Hamilton College off-campus programs and off-campus study advising 

(formerly in the Dean of Students office) in Academic Affairs by the creation of the Office of 

Off-Campus Study under oversight of the Dean of Faculty. The goal of this restructuring is to 

improve coordination among college offices and programs, and to standardize off-campus study 

policies and procedures. 

 

2. Created the position of Assistant Dean of Off-Campus Study (ADOCS) to head the new office. 

Clinton campus-based administrative personnel from Hamilton’s programs now report to this 

position, as do newly created administrative director positions for the Associated Colleges in 

China (ACC) and new Adirondack programs.  

 

3. Developed new streamlined procedures for advising, deadlines, and administrative aspects of 

study abroad, working with Registrar and other campus administrative offices. 



12 

 

 

4. Engaged in risk management training to inform campus staff and faculty members of standards of 

practice in risk management and crisis response to improve administration of all programs. 

Worked with the Hamilton Emergency Response Team (HERT), Dean of Students, and Campus 

Safety to improve collaborative monitoring of risk, coordinate response, and clarify policies and 

procedures for off-campus programs. 

 

5. Engaged the faculty in a discussion of the goals for off-campus study at both the concentration 

(major), minor, and institutional levels, by: 

 

a. Developing strong relationships with First Year Advisors, POSSE advisors, Advisors of 

LGBTQ and Opportunity Students, and First Year Programs staff and providing group 

advising sessions for their students. 

 

b. Developing collaboration with Scholarships and Fellowships Office to improve linkage of 

study abroad with competitive scholarships (e.g., Gilman, Boren, Critical Languages) and 

post-baccalaureate funding (e.g., Fulbright, Watson, Schwarzman). 

 

c. Identifying departments and academic programs that were “underserved” by the range of 

approved study abroad programs and engaged these faculty members in dialogue and 

provider meetings. Extensive revisions of the approved programs list were developed for 

Arabic, Italian, Theatre, Music, general STEM, Pre-Health Professions, and Environmental 

Studies. 

 

d. Employing faculty in assessment of third-party off-campus study programs though on-

campus luncheons (20–30) with providers / partners and visits to programs abroad. 

 

e. Engaging faculty committees on Academic Standing and Academic Policy on needed 

changes to study abroad policies. 

 

6. Raised awareness of international opportunities and need to develop a globally relevant approach 

to the curriculum and the role of study abroad through presenting at open faculty forums and new 

faculty orientation; sponsoring attendance at Mellon-funded “Globalization in the Liberal Arts” 

conference; promoting the Upstate-Global project of the New York Six Liberal Arts Consortium 

(funding for several projects that link global and local concerns); organizing a faculty working 

group to sponsor symposia and hosting a national conference on “Globalization in the Liberal 

Arts” (2016); publicizing student experiences abroad to the campus community (for individual 

departments and academic programs and prospective students). 

 

The Middle States team also suggested that academic support centers be better coordinated. While they 

noted that the centers are of high quality and provide excellent support, coordination and collaboration 

would provide students even better support. To accomplish this, the Dean of Faculty commissioned a 

program review, conducted by the Associate Dean of Faculty and Director of Institutional Research, to 

clarify the needs of the individual centers and identify intersections among them (Appendix C). After the 
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review, the directors of the Writing Center, Oral Communications Center, Quantitative and Symbolic 

Reasoning Resource Center (which at the time also administered the Peer Tutoring Program), Language 

Center, Opportunity Programs, English for Speakers of Other Languages, and Research and Instructional 

Design from Library and Instructional Technology (LITS) began meeting on a monthly basis to share best 

practices, discuss collaborations, update the associate dean of faculty for curricular matters on current 

activities, and provide annual student use assessment measures. This has been a successful endeavor, with 

many shared activities taking place, including tutor training videos, greater tutor networking, 

collaborative website development. We also have a much better understanding of the role each of these 

centers has in the educational life of our students. 

 

The visiting team report went on to suggest that the college continue to conduct transcript analysis to 

understand better the student experience and outcomes. Transcript analysis is a regular part of the work 

done by the Institutional Research Office, which uses it to identify issues such as grade distribution trends 

and major selection. A more complex use of transcript data was the production of a STEM course 

pathway document, showing the paths students of color took in taking STEM courses versus other 

students, mapping out their continuation in the course pipeline from their application (whether they 

identified interest in a field of study) to their major declaration (Appendix D). 
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Section 3: Current Status – Challenges and Opportunities 

 

In Sections 2 and 4 we document how we addressed the suggestions from the self-study and visiting team 

reports, and how we have progressed on our strategic plan goals. Here we summarize new opportunities 

and challenges that we must address as we anticipate our next reaccreditation review in 2021. These items 

– leadership change, faculty retirements, diversity, affordability, and facility management – are not 

exhaustive, but are the primary issues that the Hamilton community is currently engaging. 

 

Leadership Change  

 

On July 1, 2016, David Wippman, Dean of the University of Minnesota Law School, will become 

Hamilton’s 20th president. He will succeed Joan Hinde Stewart, whose 13-year tenure saw significant 

growth in Hamilton’s resources and reputation. Along with a new president, Hamilton will see changes in 

the president’s leadership team, including a new vice president for academic affairs and dean of faculty, 

and a new vice president for communication and development. These changes come after unusually long 

and collaborative terms of service by the president’s cabinet members. 

 

Dean Wippman will have the opportunity to bring his vision for maintaining the successes of the past 

while moving Hamilton forward. He will have the chance to create a leadership team that will bring new 

ideas to the Hamilton community, and turn those ideas into good practices and successful outcomes for 

the College. He will also face increasing pressure from community constituencies and external political 

forces to control tuition, make Hamilton representative of society, and defend the liberal arts, among 

others.  

 

There are other personnel changes that will specifically impact the academic program at Hamilton. Over 

the next 5–10 years Hamilton is expecting almost half of its faculty to retire. This year also marks the 

retirements of the Academic Budget Manager, and the directors of the Nesbit-Johnson Writing Center and 

the Oral Communications Center. The learning resource center directorships are important transitions, as 

they provide critical support for students and faculty in the “Foundations” pillar of our curriculum and are 

functional manifestations of Hamilton’s traditional strengths in written and oral communication. Searches 

are completed, and the College is confident that we have found excellent educational professionals to 

build on the successes and reputations the centers currently enjoy. 

 

Faculty Retirements 

 

Over the next five years almost 30% of the current faculty will be retiring or reaching the median 

retirement age of 68. Over the next ten years, that figure will be 48%. With this wave of retirements, 

Hamilton is faced with enormous challenges and opportunities in managing the future of the academic 

program. Two areas of focus are recruitment of highly qualified, diverse personnel, and supporting a 

traditional liberal arts curriculum while preparing graduates for the 21
st
 century world of citizenship, 

employment, and well-being. The wave is already crashing; this year (2015-16) we have 14 tenured 

faculty members retiring, and we have conducted 13 tenure-track searches, twice the annual averages, 
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with similar numbers expected next year. There are many challenges in faculty recruitment, several of 

which we discuss below:  

 

The most obvious challenge is competitive compensation. Early in each annual budget cycle the Vice 

President for Administration and Finance works with the Dean of Faculty to determine the salary pool 

increase needed to meet our rank benchmark of 11
th
 to 15

th 
within our peer institution group of 25 for each 

professorial rank. This determination is difficult because of variable numbers of promotions between 

ranks (higher-paid members of one rank becoming the lower-paid of the next) and a lack of information 

on other institutions’ salary pool increases. We made our targets last year for the first time in many years; 

this year we dropped to 18
th
 in the assistant rank (Appendix E). A large influx of new assistant professors, 

to be repeated in coming years, will keep this rank’s average salary relatively low. The challenge will be 

to create a salary pool distribution in those years that compensates for new hires but provides enough for 

associate and “full” professors to meet those ranks’ benchmarks. 

 

Another challenge for recruitment is the geographic location of the College. According to the triennial 

COACHE
1
 faculty survey (Appendix F), the two worst aspects of working at Hamilton are location and 

spousal/partner employment opportunities. To mitigate these rather intractable problems, the College has 

taken steps to support relocation of families to the area. 

 

For several years Hamilton has been a member of the Upstate New York Higher Education Recruitment 

Consortium (HERC), a jobs and information clearinghouse for Central and Western New York. Just 

recently, in response to a recommendation from the faculty Committee on Appointments, the Human 

Resources Office formed a new faculty relocation team, which will provide substantial assistance to 

spouses or partners of new faculty members. At time of writing, the vice president of administration and 

finance is organizing a meeting of her counterparts at other area colleges and universities in order to 

discuss best practices and collaborative strategies. 

 

With a view to leveraging available resources towards providing regular employment opportunities that 

may be of interest to qualified academic spouses/partners, the Dean of Faculty has encouraged 

departments to consider consolidating predictable episodic leave replacement needs over multiple years in 

order to hire individuals on a part-time basis (typically 60% FTE) with the possibility of reappointment 

upon performance review. When replacement needs warrant and given appropriate curricular 

coverage, such positions can provide continuity of high quality teaching and reduce the burden of 

frequent leave replacement searches. The Religious Studies Department has operated with one of these 

positions for several years, Philosophy created one last year, the Literature and Creative Writing 

Department is implementing two this coming year, and the Government Department is considering two in 

the near future. These positions have proved of interest to, and are filled by, academic spouses and 

partners. 

 

A significant challenge of recruitment – but an opportunity with so many faculty positions to fill – is the 

diversification of the faculty. The current diversity (and ongoing diversification) of the faculty will be 

described below, but annual workshops for search committees and ongoing concurrent assessment of each 

search process situated the College to make significant progress in increasing its representation of race 

                                                      
1
 Collaboration on Academic Careers in Higher Education, Harvard Graduate School of Education 
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and ethnicity in tenure-track positions. Of the 12 hires already made for the coming 2016-17 academic 

year, five are persons of color and 11 are women – substantially more diverse that the national earned 

doctorate pool and a positive start to the upcoming hiring wave. 

 

Supporting a liberal arts curriculum while preparing graduates for the 21
st
 century world of citizenship, 

employment, and well-being is also challenged by our anticipated high rate of faculty turnover. Hamilton 

employs a rigorous allocation process when tenure-track positions come open. This distribution of 

resources among departments and programs is one of the most important annual tasks before the CAP, the 

Dean of Faculty, and the President. Proposals from departments are thoroughly reviewed, based on 

criteria developed by the CAP in consultation with the Dean, and recommendations made by CAP to the 

Dean, and in turn the Dean makes recommendations to the President.  

 

In their allocation request, department and program chairs are asked to address a series of issues including 

enrollments, concentration curricular coverage, and service to the College curricula with respect to 

general education, other concentrations and interdisciplinary programs. Enrollment data for a minimum of 

three years are included, and chairs must also address how the senior project is managed with respect to 

teaching load. Proposals should discuss the role of the requested position in the department or program's 

current and future curricular needs, with reference to departmental annual reports and the most recent 

external review; peer institution data also provide context.  

 

While the allocation process is robust and requires a triangulated view of the needs of both the department 

and the College, the process emphasizes short-term needs over long-term planning. In 2014, in 

consultation with the CAP and faculty committee on appointments (COA), the Dean of Faculty appointed 

an ad hoc Long-term Planning Committee, charged to study and make recommendations on long-

term planning for allocations management of departmental issues, specifically encompassing the expected 

wave of retirements, the support of interdisciplinary programs, and the provision of strong departmental 

function. In turn, the Long-term Planning Committee asked the faculty to create an ad hoc CAP 

Subcommittee on the Curriculum, “to undertake an examination, and facilitate discussions by faculty 

members, of substantial issues regarding the Hamilton curriculum over the next 10–12 years,” with a final 

report due in Fall 2017 (see Appendix G).  

 

The CAP Subcommittee has been at work this past year, meeting with departments and program directors 

about their long-term goals, and plans to meet with a wider range of constituents in the coming months 

(junior faculty caucus, divisions, academic resource centers, cross-disciplinary initiatives, e.g., Digital 

Humanities initiative, and relevant committees and deans, e.g., Budget, Admissions). The Subcommittee 

will also hold open forums for students to discuss topics such as changes in student interests, 

interdisciplinary programs, and the diversity in the curriculum. In 2016-17, recommendations will be 

discussed and disseminated. 
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Diversity  

 

Diversity enlarges and enhances the intellectual life of the College. Intertwined throughout Hamilton's 

curriculum is the study of the world's races, cultures, religions, and ideologies. On campus, students hail 

from 46 states and 45 countries; 23% are U.S. students of color and another 6% international students. 

But Hamilton strives to be more inclusive and welcoming through myriad programs and initiatives across 

campus. During President Stewart’s tenure, the number of students of color has increased significantly 

from 234 to 428, or from 13% of the student population to 23% (Table 1). 

 

 
 

The increase in Students of Color is partly attributable to the following new and enhanced programs and 

increased activities by the Office of Admission and Financial Aid: 

 

 Posse – in 2012 Hamilton added a second Posse group, from Miami, in addition to the Boston 

Posse group that was formed in 2001. Now with 20 Posse students enrolled every year, Hamilton 

has doubled the number of students with high leadership potential and multicultural backgrounds. 

 

 Admission and Financial Aid Activities – The Office of Admissions holds diversity overnights 

for prospective students, and also funds travel for those interested in visiting Hamilton. Outreach 

with community organizations involved with preparing underrepresented youth for college, 

including A Better Chance and YES Prep. 

 

 Removing Merit Aid and Implementing Need-Blind Admission – In 2006 Hamilton stopped 

awarding merit aid and in 2010 the College admitted its first class fully need-blind. With these 

two policies in place Hamilton has seen a significant increase in Students of Color, First-

Generation students, and Pell Grant recipients. 

 

Retention results have also played an important part in understanding the experience of diverse students 

on campus. As shown in Figure 1, the six-year graduation rate for students of color has increased, along 

with other students, and both had nearly the same rate in 2015. However, since 2003 there has been a 

persistent gap between the two groups of students, and the task for Hamilton is to maintain the results we 

saw this past year. 

 

Table 1.  Enrollment by Student of Color Status, 2003-04 to 2015-16

03/04 04/05 05/06 06/07 07/08 08/09 09/10 10/11 11/12 12/13 13/14 14/15 15/16

Total, All Students 1,775 1,760 1,797 1,799 1,808 1,833 1,848 1,841 1,841 1,866 1,904 1,894 1,861

Total, U.S. Students of Color 234 237 261 287 299 303 322 343 351 382 407 415 428

Total % U.S. Students of Color13.2% 13.5% 14.5% 16.0% 16.5% 16.5% 17.4% 18.6% 19.1% 20.5% 21.4% 21.9% 23.0%
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While the challenge is student of color graduation rate to match that of all students, the opportunities for 

diverse students to share their cultural experiences have grown over the past five years. In 2011, the 

Days-Massolo Center (DMC) opened, with a mission to support a diverse and inclusive campus 

community. Under the leadership of founding director, Amit Taneja, and his successor, Phyllis Breland, 

the DMC has created opportunities for dialogue and inclusive programming for an increasingly 

diversified student body. In addition to the DMC, students have myriad other resources to utilize in 

adjusting to college life. The Assistant Dean of Students for Multicultural Affairs and Disability assists a 

wide range of students, and the Opportunities Programs is a highly visible and supportive program for 

students with promise who may not have had preparatory advantages going into college. 

 

The recruitment and retention of a diverse faculty is a high priority at Hamilton, and several steps have 

been taken over the past several years to strengthen the recruitment process with respect to candidates of 

color: 

 

 The Dean of Faculty Office requires search chairs and appointed “diversity advocates” from each 

search committee to attend a series of three workshops throughout the search process facilitated 

by Romney Associates, Inc., Amherst, MA. Each workshop focuses on a different aspect of the 

search process (building applicant pool, evaluation of applications and interviewing, retention). 

Current practices and issues are reviewed (e.g., search criteria development, inherent bias, legal 

protocols). Participation is a requirement of search authorization. 

 

 Recruitment strategies are reviewed by the Dean of Faculty Office prior to search authorization 

with a view to recruiting strong applicant pools. 

 

 Search chairs are provided Survey of Earned Doctorate (SED) data in order to estimate expect 

diversity of applicant pools. Diversity of realized applicant pools and subsequent narrowing of 
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candidates are assessed; the Dean of Faculty will close a search if the applicant pool is not 

representative. 

 

 Both the Associate Dean of Faculty for personnel matters (and affirmative action officer for 

faculty) and the campus chief diversity officer meet with each candidate who comes to campus. 

 

 The Associate Dean of Faculty / Affirmative Action Officer for faculty completes an affirmative 

action report annually. The report addresses recent trends in representation, hiring activity, peer 

comparisons, and retention by gender and race/ethnicity (Appendix H). 

 

The Hamilton faculty recently determined that each concentration should require one course to address 

diversity issues, ideally as they pertain to the relevant discipline. The motion specifies that, “starting in 

the 2017-18 academic year, every concentration shall have a requirement that will help students gain an 

understanding of structural and institutional hierarchies based on one or more of the social categories of 

race, class, gender, ethnicity, nationality, religion, sexuality, age, and abilities/disabilities. Departments 

and programs shall determine how their students will fulfill this requirement in a way that is most 

consistent with their disciplines. The requirement should encourage students to think critically about 

accomplishments, experiences, and representations of various social groups in the United States and/or 

other countries.” This requirement is designed to address the College’s educational goals of cultural 

diversity and of ethical, informed, and engaged citizenship. 

 

Affordability 

 

A significant challenge to Hamilton and higher education in general is the relative cost of attendance, and 

the perception of student debt burden. As reported to the Board of Trustees and shown in Figure 2, from 

FY04 to FY14 Hamilton fees increased by 53%, yet the median family income in the U.S. increased by 

only 22% (top quintile families increased by only 28%). Hamilton, however, has been aggressive in 

increasing financial aid over that time through increased endowment support, elimination of merit aid, 

and implementation of a need-blind admission policy. As seen in Figure 3, Hamilton’s discount rate 

increased by 21% from FY09 to FY15, which the average discount rate among peers increased by only 

9% in that time. In respect to net price, the peer average has increased at a steeper rate (peer coefficient = 

554.3, Hamilton coefficient = 331.6). 
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Student debt at graduation is another cost issue vexing higher education, but through increased aid and 

responsible financial aid packaging Hamilton has been able to keep student debt low. The average student 

loan debt for Hamilton graduates in 2015 was $17,659, and Hamilton’s current default rate is 2.1%. A 

standard 10-year repayment plan for $20,000 in federal student loans would amount to monthly payments 

of approximately $200. According to the Institute for College Access & Success, the current national 

student loan debt average is $28,950. The national default rate is 11.8%. 
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Facility Planning  

 

Maintaining and upgrading the College’s physical environment is an ongoing challenge, but the 

opportunity for new, vibrant space that allows campus constituents to carry out the mission of the College 

is an opportunity worth the effort. Hamilton updated its Master Plan in 2010, and has just finished ten 

years of significant construction activity which saw a new science building, social sciences building, 

fitness center, student activities center, art museum, and studio and theatre arts building go up. Even 

through the recession years of 2009 and 2010 the College continued to build; it was able to do so thanks 

to prudent resource management and generous donors. Compared to the past ten years, the next five years 

look relatively slow for new construction, with the following three projects being planned: 

 

Athletics 

 

Hamilton College embarked on a Master Plan for the Athletic/Recreation Center in 2003. The Master 

Plan, amended in 2004 and 2009, identified initiatives for improving athletic / recreational facilities at 

Hamilton. Several of the initiatives have been implemented; some remain unimplemented; and new 

initiatives, intended to address needs that have been identified since 2003, have emerged. 

 

In 2014, the College created a Task Force on Athletics to explore ways to make the athletics program 

more vibrant while maintaining its adherence to the mission of the College. The report of the Task Force 

identified six specific recommendations, one of which called for: “A concrete plan to invest in athletic 

facilities over the long term… These improvements would range from a re-design of the Emerson Lobby, 

so as to better highlight the scope and tradition of athletics at Hamilton, to the upgrading of outdoor 

athletic fields, the construction of accessible amenities such as bathrooms, as well as more ambitious 

projects like a new hockey rink, tennis courts, basketball and volleyball venues.” Field upgrades, due to 

near-unplayable conditions at the baseball and softball fields, became a priority for the College, as well as 

the need to relocate the tennis courts (currently in poor condition) to make way for any expansion of the 

Scott Field House. Planning is complete and construction will begin shortly on the fields and the Field 

House. 

 

Health and Counseling Center 

 

In 2010, when the Campus Master Plan was updated, the current health services and counseling services 

facilities were deemed inadequate. As discussion about the offices began in 2014 it became evident that 

there could be beneficial advantages to consolidate the two programs on a single floor immediately 

adjacent to one another promoting more integrated health care delivery. Planning then commenced for a 

single facility, fortified by a generous gift from a member of the Board of Trustees. Construction will start 

in summer of 2016. 
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Center for the Humanities 

 

Hamilton is moving forward with planning for a Center for the Humanities that restores the best features 

of Root Hall – current home to the Literature and Creative Writing Department and in need of updating – 

and provides contemporary places to learn, study, and socialize. The Center will serve the humanities by 

providing appropriately scaled spaces for intimate gatherings and major social events, as well as places 

for dialogue, research, and interdisciplinary activities. A faculty director has been appointed to oversee 

curricular and programming issues, and planning for those activities has already begun. 

 

Other Opportunities  

 

While the initiatives and programming are being developed, implemented, and refined by faculty and 

others across campus are too numerous to mention, a few co-curricular enterprises have the potential to 

enhance teaching and learning at Hamilton. The Levitt Public Affairs Center, started 35 years ago to 

provide research opportunities and support for classroom learning in public affairs, in the last five years 

has implemented programs that reflect developments in engaged learning and the complexities of public 

affairs and the social sector. Covering the areas of social innovation, transformational leadership, engaged 

citizenship, and public research, the Levitt Center’s profile as an emerging experiential educational 

partner for the rest of campus has grown under the leadership of Director Julio Videras, Professor of 

Economics. Over one third of Hamilton’s class of 2015 participated in a Levitt program, and with 

increased programming and public profile, such as Hamilton being designated a “Change-maker Campus” 

by Ashoka U, participation will likely grow. The challenge is to sustain and support the momentum built 

to date. 

 

Another development of note is the continued success of the Digital Humanities initiative (DHi), a 

program directed by Professor Angel Nieves and educational technologist Janet Simon; DHi uses new 

media and computing technologies to promote humanities-based teaching, research, and scholarship 

throughout the liberal arts. The work of the DHi has been recognized nationally, and serves as an 

incubator for innovative digital humanities research at Hamilton, supporting the development of research 

projects that have a relevant connection across the liberal arts curriculum. 
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Section 4: Linkages between Institutional Planning and Budgeting 

 

Strategic Planning 

 

In 2009, just before Hamilton embarked on its decennial self-study, the College developed and 

implemented a strategic plan. Foundations for Hamilton’s Next 200 Years (Appendix I) articulates four 

fundamental priorities and four strategic themes. The four priorities, which guide the planning process, 

are: an academic program that is rigorous and challenging; student services that encourage and support 

development and responsibility; financial aid that covers all who have need and an admission process that 

is need-blind; and an inclusive community that mirrors the demographics of the world. The four themes 

that contextualize the foundations are education for self-direction; self-governing community; dialogue 

and debate; and engagement with the world. The Plan incorporates 29 action items to meet its goals. 

 

From 2009 through 2014 progress towards accomplishing those items and goals was reported to the 

community through the College’s strategic plan website (Appendix J). By 2014 most items were 

completed, and the fundamental goals of the Plan were met. But the guiding themes still rang true. In 

2015, while contemplating the next step in campus-wide strategic planning, President Stewart announced 

her retirement, effective July 1, 2016. In order to allow the new president space to formulate his vision for 

the strategic direction of the College, the Board of Trustees in March 2015 approved an extension of the 

current strategic plan through June 2017. 

 

Annual Planning, Budgeting, and Assessment 

 

Hamilton’s annual budget process integrates the strategic plan with ongoing analysis of current and 

projected conditions. The Budget and Finance Committee of the Board of Trustees has ultimate authority 

for the College’s financial plan. The Committee generally meets four times a year. The focus of these 

meetings is: 

 

1. September: Year End Review of previous year, Market and Financial Condition Analysis to 

inform forward planning. 

2. December: The December meeting of the Board of Trustees is usually focused on strategic topics, 

priority setting, and planning. Often there is a planning plenary session. While Budget and 

Finance may not meet separately, the planning session is discussed in financial context. 

3. March: Presentation of the Annual Budget, including a 5-year forecast. 

4. June: Exploration of special topics as appropriate. 

 

The Committee is also apprised of the projected financial results for the current year at each meeting. 

 

Other Board committees also have financial responsibility. The Audit Committee of the Board of Trustees 

oversees the accuracy of external financial reporting and legal and regulatory compliance matters. The 

Investment Committee of the Board oversees investment of the College’s funds and securities.  
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The on‐campus budget process is iterative. It integrates with and supports the Board deliberations and 

includes the campus community. Each summer the College’s senior staff holds a planning retreat during 

which the strategic plan is discussed, success is measured, and adjustments are made. Priorities are 

outlined for the coming year or multiple years as appropriate. The vice presidents then meet with their 

divisions, often in a retreat setting, to establish divisional goals based on institutional priorities. Since the 

College looks ahead through strategic planning, financial priorities are already established through the 

prior year budget process. However, adjustments can be, and are, made based on new information or 

emerging opportunities.  

 

The annual budget process for the subsequent year starts in the fall and includes the wider campus 

community. The Campus Budget Committee begins meeting in September and continues to meet at least 

once a month. All budget information that is shared with Senior Staff is also shared with the Campus 

Budget Committee. Each fall enrollment and financial projections are updated. Several offices are 

involved including the Budget Office, Financial Aid Office, Investment Office, and Office of Institutional 

Research. The Enrollment Management Committee meets monthly to establish enrollment forecasts. 

Senior staff and the On-Campus Budget Committee review a five-year facilities plan. The role of the On-

Campus Budget Committee is advisory and its members frequently identify areas in which to educate 

themselves about financial needs so that they may give appropriate counsel. For example, they may meet 

with the Director of Athletics to discuss athletic needs, the Vice President for Library and Information 

Technology to hear about the rising cost of library journals or changes to the computer replacement plan, 

or the Vice President for Communications and Development to understand fundraising possibilities and 

limitations. The Vice President, Administration and Finance meets with the Student Assembly each fall to 

outline the budget process for them and solicit any input they may offer. Financial projections and 

emerging priorities are updated as new information becomes available. The chair of the Campus Budget 

Committee (a faculty member) appears before the faculty at least annually to describe the budget process, 

including its challenges and opportunities, and to solicit input and feedback. 

 

During the fall semester all budget managers are asked for prioritized operating budget requests and 

queried about facility renovations and equipment needs.  

 

Each vice president gathers any requests for new positions and they are aggregated for discussion and 

decision making by the Senior Staff. The College strives to limit growth in the employee base (FTE cap) 

as a way to help insure future financial flexibility and health. Since 2011, procedures have been 

implemented to require written justification and comparative salary data for every request. Each request is 

carefully evaluated before it is approved. Every open position is considered for reallocation to more 

urgent priorities.  

 

The College is committed to paying competitive salaries and wages. The Office of Institutional Research 

prepares an annual projection of the increase needed in the faculty salary pool to maintain the rank 

between 11 and 15 in a reference group of 25 colleges. We also examine data from CUPA and other 

sources to determine that we are paying competitive market rates for staff positions. Those adjustments 

are also considered and planned for during the budget process. 
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A draft budget, inevitably out of balance, is prepared shortly before the winter break. Upon return in 

January there is a series of discussions with Senior Staff and the On-Campus Budget Committee about the 

agreements needed to bring the budget into balance and a final budget evolves that is presented to the 

Trustees in March. Once the Budget is approved the annual cycle begins anew. 

 

Other Institutional and Financial Planning Linkages 

 

In addition to annual budget planning, College planning is linked to budgeting in other ways. For 

example, Hamilton maintains and updates both a landscape master plan and a facilities master plan. Plan 

updates in the last 5-year period have been focused on athletics, a humanities building, and the health and 

counseling center (Appendix K). These plans drive the long-term vision for the College’s facilities and 

allow rational financial planning for the future. In 2013 the College issued 100-year taxable bonds 

(Century Bonds) as a financial move to protect against a future rise in interest rates and lower the cost of 

capital. The bond proceeds are invested with the goal of earning interest equal to their cost. In 2017, when 

existing tax-exempt bonds can be called, the College plans to use the Century Bonds to retire the tax-

exempt bonds, thereby lowering annual debt service. The Century Bonds have a bullet structure. Trustee 

contributed funds to create an endowment that is projected to equal the bullet payment 100 years hence. 

 

At times, new College initiatives emerge that are the result of new information and market conditions and 

not specifically in the long-term planning model. For example, the need-blind initiative was phased in 

beginning in fiscal 2011 and the universal orientation program was introduced in 2015. These were added 

to the financial plan but the trustees provided bridge funding to allow a smooth financial integration. In 

the case of need-blind financial aid the trustees also raised the endowment required to sustain it.  

 

At the same time that Hamilton is exercising financial restraint, it is also innovating. Rather than commit 

to new ongoing expenses we are conducting a series of pilot projects including a program in the 

Adirondacks, a digital humanities initiative (DHi), a first-year program, an orientation program for all 

first year students, online educational outreach supporting the public scholarship of faculty and the 

engagement of alumni through non-credit offerings on edX, and an X-ray fluorescence (XRF) analysis 

facility that is expected ultimately to generate revenue. Support for students studying off campus 

domestically and abroad was reorganized and centralized under new senior leadership to improve service. 

 

The College invested in its facilities including creation of Sadove Student Center, the Wellin Museum, 

the Kevin and Karen Kennedy Center for Theatre and the Studio Arts, and the conversion of Minor 

Theater into Morris House, a residence hall with apartment-style suites that are attractive to upper-class 

students. The completion of Morris House allowed the College to achieve the long-desired goal of 

housing all Hamilton students on campus, an aspiration first articulated in 1995.  

 

These advances for Hamilton, need blind financial aid, innovating pilot projects and new and updated 

facilities, were funded through a combination of gifts, debt, and a modest increase in enrollment from 

1812 to 1862 students. Admission statistics improved even while enrollment increased. The endowment 

grew from $657.5 million in 2011 to $856.1 million in 2015 and the debt that the College is carrying is 

prudent and manageable in the budget plan.  

http://www.ed.ac.uk/geosciences/research/facilities/xrayfluorescence
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Section 5: Enrollment and Finance Trends and Projections 

 

Five-Year Financial Forecast 

 

Hamilton’s long-term financial forecast (Table 2) takes into account many limitations, foremost being the 

view that a continuing low inflation environment will constrain our ability to raise fees. This concern is 

discussed as well in Chapter 3 as the broader challenge of keeping college affordable. Another unknown 

variable with potential budgetary impact is forecasted wages meeting future competitive needs. The 

College is also not achieving the level of plant renewal necessary to avoid deferred maintenance, and 

there is little room in the budget for new initiatives. The following assumptions also inform our financial 

plan: 

 

1. Fee increases are set at 3% for FY 18 through FY21. 

 

2. Discount rate grows from 30.7% in FY17 to 32.7% in FY21. 

 

3. Endowment gifts total $40 million through FY21, and nominal endowment returns are estimated 

to be 6.5%. 

 

4. Faculty/staff wage increases in FY17 are 4%/3%. Due to new FLSA law $60,000 

and $100,000 adjustments are included for staff in FY17 and FY18. Wage pools for FY18 

through FY21 are 3.5% for faculty and 2.5% for staff 

 

5. Plant renewal growth is 31.6% in FY17 and 1% per year thereafter. 

 

6. Net losses for the Adirondack Program and XRF are included. Both are pilot programs. 

 

7. Fiscal years 2017 through 2019 include $50,000 for Atheltic Task Force and Universal 

Orientation initiatives. 

 

8. Costs of $60,000 in FY17 and $130,000 in FY18 for operation and maintenance of new field 

house addition and new athetic fields. 
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Table 2. Five-year financial forecast. 

 
 

  

Actual Approved Adjusted Proposed Forecast Forecast Forecast Forecast

Results Budget Budget Budget Budget Budget Budget Budget

2015 2016 2016 2017 2018 2019 2020 2021

Revenues

Tuition & Fees 93,260,824     97,056,100    96,318,100     99,693,400       102,650,100      105,721,500      108,852,000      112,097,100      

Room & Board 21,857,048     22,881,400    22,881,400     23,685,300       24,389,700       25,122,200       25,882,900        26,653,700        

Scholarships (34,141,266) (36,620,000) (36,620,000) (38,023,100) (39,772,100) (41,603,000) (43,500,100) (45,476,800)

  Net Tuition Room & Board 80,976,606 83,317,500 82,579,500 85,355,600 87,267,700 89,240,700 91,234,800 93,274,000

Endowment Draw

  By Policy 32,323,037 35,270,200 35,270,200 38,071,200 39,795,700 41,428,000 42,877,200 44,191,300

  For Capital Campaign -                  300,000 300,000 300,000 -                     -                     -                     -                     

Century Bond Escrow Support 4,892,500 4,892,500 4,892,500 4,892,500 2,446,300         -                     -                     -                     

Auxiliary Enterprises 1,345,749 1,219,200 1,219,200 1,226,700 1,239,000 1,251,400 1,263,900 1,276,500

Unrestricted Gifts 6,904,023 7,000,000 7,000,000 7,100,000 7,200,000 7,300,000 7,400,000 7,500,000

Other Operating Income 958,224 1,085,200 1,085,200 983,000 989,900 996,800 1,003,800 1,010,800

Government Gifts & Grants 1,409,041 1,880,000 1,880,000 1,899,000 1,918,000 1,937,000 1,956,000 1,976,000

Restricted Gifts & Grants 1,481,996 1,800,000 1,800,000 1,636,000 1,669,000 1,702,000 1,736,000 1,771,000

Trustee Bridge Gifts Need-Blind 1,100,000 500,000 500,000 500,000 400,000 300,000 -                     -                     

     Total Revenues 131,391,176   137,264,600  136,526,600   141,964,000      142,925,600      144,155,900      147,471,700      150,999,600      

Expenditures

Faculty 22,290,054     23,211,300    23,457,300     23,662,300       24,490,500       25,347,700       26,234,900        27,153,100        

Staff 21,669,192 22,817,300 22,355,400 23,382,200 24,062,700 24,663,500 25,280,100 25,912,200

Maintenance & Operations 4,489,734 4,635,000 4,635,000 4,756,500 4,898,400 5,020,900 5,146,400 5,275,100

Benefits 16,804,729 17,649,600 17,654,300 18,001,400 18,815,200 19,644,100 20,517,100 21,436,600

  Total Salary & Benefits 65,253,709 68,313,200 68,102,000 69,802,400 72,266,800 74,676,200 77,178,500 79,777,000

Instruction 5,219,368 5,846,300 5,377,200 5,647,700 5,760,700 5,875,900 5,993,400 6,113,300

Athletics 1,720,117 1,563,600 1,563,600 1,684,900 1,768,600 1,854,000 1,891,100 1,928,900

Academic Support 2,668,968 2,741,100 2,801,500 2,763,300 2,812,600 2,862,900 2,914,200 2,966,500

Diversity and Posse 244,005 283,500 283,500 283,500 289,200 295,000 300,900 306,900

Library & Info. Technology 3,634,038 3,809,400 3,843,400 3,874,900 3,952,400 4,031,500 4,112,100 4,194,300

Student Life 2,291,851 2,574,800 2,540,800 2,640,400 2,725,700 2,810,200 2,881,400 2,939,000

Admission 1,136,562 1,059,500 1,059,500 1,105,300 1,127,400 1,149,900 1,172,900 1,196,400

Career Services 190,773 188,300 192,300 202,000 206,000 210,100 214,300 218,600

Communication & Development 1,536,533 1,546,100 1,528,400 1,518,700 1,549,100 1,580,100 1,611,700 1,643,900

Capital Campaign Operating 104,114         300,000 300,000 300,000 -                     -                     -                     -                     

Administration 758,646 657,800 657,800 663,300 676,600 690,100 703,900 718,000

Maintenance & Operations 3,048,480 3,235,300 3,235,300 3,320,900 3,399,300 3,467,300 3,536,600 3,607,300

Strategic Initiatives -                  -                 -                  300,000 306,000 312,100 318,300 324,700

Institutional Expenses 2,265,434 2,316,500 2,316,500 2,163,900 2,207,200 2,251,300 2,296,300 2,342,200

Debt Service 14,897,755 14,920,500 14,920,500 14,895,400 11,504,400 9,962,200 9,933,300 9,908,100

Technology Eqp & Initiatives 1,199,166 1,261,600 1,261,600 1,264,700 1,277,300 1,290,100 1,303,000 1,316,000

Other Equipment 728,873 710,000 710,000 750,000 757,500 765,100 772,700 780,500

Plant Renewal 4,545,789 4,750,000 4,750,000 6,248,800 6,311,300 6,374,400 6,438,200 6,502,600

Utilities 3,023,537 3,333,200 3,333,200 2,951,600 3,013,900 3,077,500 3,142,500 3,208,900

Food Service 4,894,840 4,998,800 4,998,800 5,107,500 5,260,700 5,418,500 5,581,100 5,748,500

Other Contracted Services 1,499,573 1,438,800 1,438,800 1,456,300 1,485,400 1,515,100 1,545,400 1,576,300

Research Expenses 1,088,974 2,727,000 2,727,000 3,374,900 3,409,000 3,443,000 3,477,000 3,512,000

Other Restricted Expenses 8,280,966 7,396,300 7,396,300 8,303,800 8,441,700 8,732,800 8,973,100 9,197,100

Contingency / Plant Renewal 1,153,300 1,293,000 1,188,600 1,339,800 1,354,000 1,382,000 1,423,000 1,466,000

Total Expenditures 131,385,371   137,264,600  136,526,600   141,964,000      141,862,800      144,027,300      147,714,900      151,493,000      

 

Surplus (Deficit) 5,805$          -$                  -$                   -$                      1,062,800$     128,600$         (243,200)$        (493,400)$        

Actual Projected Forecast Forecast Forecast Forecast Forecast

Results Financials Financials Financials Financials Financials Financials

2015 2016 2017 2018 2019 2020 2021

Reconciliation of Operating Budget to F/S

Budget Surplus (Deficit) 5,805$          -$                -$                   1,062,800$       128,600$          (243,200)$         (493,400)$         

Depreciation & Amortization (15,841,688)   (16,282,000)   (16,933,000)      (17,610,000)      (18,314,000)      (19,047,000)       (19,809,000)       

Principal Payments on Debt 5,338,112      5,357,700      5,457,500         5,620,500         5,785,700         5,991,000         6,176,300         

Accrued Interest Expense (1,812,553)     (3,900,000)     (3,900,000)        (3,900,000)        (3,900,000)        (3,900,000)        (3,900,000)        

Amounts Capitalized 8,021,911      8,721,600      10,263,500       10,346,100       10,429,600       10,513,900        10,599,100        

Net Designated Revenue Chgs 2,402,356      2,745,000      2,963,000         3,097,000         3,224,000         3,337,000         3,439,000         

Net Cent Bond Escrow Support (1,132,590)     1,280,000      1,280,000         600,000           -                     -                     -                     

Use of Plant Fund Reserves (950,000)        -                  -                     -                     -                     -                     -                     

Other (673,610)        -                  -                     -                     -                     -                     -                     

Increase (Decrease) in Net (4,642,257)$ (2,077,700)$ (869,000)$        (783,600)$        (2,646,100)$     (3,348,300)$     (3,988,000)$     

  Assets from Operating Activities
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Each month the Campus Enrollment Committee, chaired by the Vice President of Admission and 

Financial Aid, meets to discuss trends and share information that impacts the on- and off-campus student 

enrollment counts. The basic function of the Committee is to ensure that enrollments each semester land 

in a range that accounts for, on the high end, the bedding capacity in residential housing and, on the low 

end, the budgeted enrollment number. Budget and beds are often referred to as our enrollment 

“bookends.” The Committee also does planning and makes recommendations on issues that affect those 

bookends. 

 

To plan for alignment with enrollment targets, the Committee uses both short-term and long-term 

projection models to understand what future trends look like and adjust as necessary. For the upcoming 

semester, the Registrar’s Office begins to disseminate, around the middle of the current semester, 

projections based on real data, such as the number of leave applications, suspensions, withdrawals, etc. 

That report is issued to the Committee every two weeks until the semester starts. The long-term model 

projects out five years, and takes into account the retention trends of recent cohorts (most recent three 

years) and the admission goals set by the Admission Office (see Figure 4). Most years the long-term 

model predicts the enrollment one year out by within 1%. This year was an exception – the model failed 

to predict a high number of academic leaves and came in under the budgeted target by 20 FTEs, which is 

equal to about $860,000. While the College builds in a budget contingency of around $1 million to cover 

such eventualities, we were fortunate to find savings in other areas such as energy and financial aid and 

are not anticipating a budget shortfall this year. 

 

Enrollments by race and gender can be seen in Table 3. As shown in Figure 5, enrollments have been on 

or over the budgeted target for the past 10 years except for the current year, when we had more students 

studying away than expected. Since we don’t charge home tuition and a student only pays an 

administrative fee while studying away, we don’t count them as enrolled (per IPEDS definition). So, 

when we encountered a higher than average number of students studying away, it diminished our overall 

enrollment count. The Enrollment Committee will be analyzing the costs and benefits of changing to a 

home tuition model and reporting to the Board of Trustees within the next several months.  
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Figure 4. Long Range Enrollment Dashboard.
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Table 3. Full-time degree-seeking undergraduate enrollments

% N % N % N % N % N

Non-U.S. Citizen, Non-Perm. 4.7% 87 4.8% 90 4.6% 88 4.9% 93 5.8% 108

Male 2.4% 45 2.6% 49 2.8% 53 2.8% 53 3.2% 60

Female 2.3% 42 2.2% 41 1.8% 35 2.1% 40 2.6% 48

 

Hispanic/Latino 6.3% 116 6.8% 126 7.7% 147 7.8% 148 7.5% 139

Male 2.8% 52 2.9% 55 3.5% 66 3.2% 61 3.1% 57

Female 3.5% 64 3.8% 71 4.3% 81 4.6% 87 4.4% 82

 

Black, Non-Hispanic 4.1% 75 3.9% 73 3.8% 73 3.9% 74 4.6% 86

Male 2.1% 38 2.1% 39 1.7% 33 2.2% 42 2.5% 46

Female 2.0% 37 1.8% 34 2.1% 40 1.7% 32 2.1% 40

 

Asian 6.5% 119 7.6% 141 6.8% 129 7.3% 138 7.5% 139

Male 3.2% 58 3.4% 64 2.5% 47 2.7% 51 2.4% 45

Female 3.3% 61 4.1% 77 4.3% 82 4.6% 87 5.1% 94

 

Native Hawaiian/Pacific Islander 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0

Male 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0

Female 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0

 

American Indian/Alaskan Nat. 0.3% 6 0.3% 5 0.0% 0 0.1% 1 0.1% 1

Male 0.1% 1 0.1% 2 0.0% 0 0.1% 1 0.1% 1

Female 0.3% 5 0.2% 3 0.0% 0 0.0% 0 0.0% 0

 

Multiracial 1.9% 35 2.0% 37 3.0% 58 2.9% 54 3.4% 63

Male 0.7% 13 0.9% 17 1.6% 31 1.6% 29 1.7% 32

Female 1.2% 22 1.1% 20 1.4% 27 1.3% 25 1.7% 31

 

White 64.7% 1,192 63.3% 1,182 62.4% 1,189 64.1% 1,214 63.5% 1,181

Male 30.5% 562 31.1% 581 31.5% 599 32.3% 611 32.9% 612

Female 34.2% 630 32.2% 601 31.0% 590 31.8% 603 30.6% 569

 

Race/Ethnicity Unknown 11.5% 211 11.4% 212 11.6% 220 9.1% 172 7.7% 144

Male 5.2% 96 5.4% 101 5.1% 97 3.8% 72 3.0% 55

Female 6.2% 115 5.9% 111 6.5% 123 5.3% 100 4.8% 89

Total % U.S. Students of Color 19.1% 351 20.5% 382 21.4% 407 21.9% 415 23.0% 428

Total, All Students 100% 1,841 100% 1,866 100% 1,904 100% 1,894 100% 1,861

Male 47.0% 865 48.7% 908 48.6% 926 48.6% 920 48.8% 908

Female 53.0% 976 51.3% 958 51.4% 978 51.4% 974 51.2% 953

Full-Time Non-Degree 3 2 1 4 1

Part-Time Total 13 13 18 10  19

Source: Registrar's Office

Note: Reflects October 1st enrollment census

15/1614/1513/1412/1311/12
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Required Documents 

1. IPEDS Finance Surveys for Fiscal Years 2013-2015 (see Attachment 1) 

2. Audited Financial Statements with Management Letters for Fiscal Years 2013-2015 (see 

Attachment 2) 

  

 1,740

 1,760

 1,780

 1,800

 1,820

 1,840

 1,860

 1,880

06/07 07/08 08/09 09/10 10/11 11/12 12/13 13/14 14/15 15/16

Fig 5. Actual Enrollment v. Enrollment Budget Target 
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Section 6: Organized and Sustained Processes to Assess Student Learning  

and Institutional Effectiveness 

 

Assessment of Curricula and Student Learning 

 

While the visiting team in 2011 found no deficiencies in our process of curricular and student assessment, 

their suggestions for making it stronger have been helpful. As stated by the team,  

 

Hamilton’s strengths in institutional research and in faculty-led assessment work present a 

marvelous, but as yet not fully realized, opportunity to combine an extremely impressive 

research-based approach to assessment with a more systematic effort to: fully articulate learning 

goals (at all levels of the institution), make more systematic use of direct evidence of student 

learning, develop appropriate actions based on student learning data, implement these plans as 

practical, and determine the impact of these data-driven innovations on teaching and student 

learning. 

 

Moreover, the visiting team noted as a significant accomplishment that assessment work “is being 

developed and driven jointly by faculty and staff (rather than as an essentially administrative initiative).” 

And therein lies the foundation for assessment at Hamilton. We pride ourselves on taking a faculty-

centered approach to assessment (FCA) of student learning; our faculty members are continuously 

evaluating the intellectual development of their students and the processes that drive learning on a daily 

basis. Whether it is through course work, research, the senior program, co-curricular interactions, or 

mentoring and advising, faculty are at the front line of learning assessment at Hamilton, and are using the 

information gleaned through a wide range of assessment activities to improve departmental and college-

wide outcomes. Assessment activities can be as straightforward as a group of faculty members meeting to 

discuss the senior theses that were presented that year, or as complex as the decade-long Mellon 

Assessment Project that still informs curricular decisions. In turn, the learning assessment process informs 

the wide range of curricular planning undertaken at the College, which operates from the department level 

through the Committee on Academic Policy (CAP) to the Dean of Faculty (DOF). 

 

A good example of faculty-centered, goal-setting, assessment and improvement at the department level 

comes from the Women’s Studies annual report in 2014, includes the following response to assessment 

activities: 

 

The major change to our curriculum concerns the WMNST 550 senior thesis requirement. During 

our 2013 summer departmental retreat, we voted on the following: students are required to have 

a secondary reader for all thesis projects, students must submit a formal proposal with a working 

bibliography at the beginning of the semester they intend to write their thesis. They are also 

required to present their proposal to all departmental members for feedback prior to beginning 

their project. We also require students to present their thesis projects publicly -- all campus 

members are invited. At the end of the Spring 2014 semester, I received positive feedback from 

seniors at their exit interviews with department members as well as faculty from across the 
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college that attended their presentations. Students appreciated having a formal timeline with 

expectations that helped guide them through the process. 

 

This example represents the multifaceted – or triangulated – approach to assessment of student learning 

facilitated by FCA. To begin, the senior project by itself is a cumulative, direct measure of what a student 

has learned based on the goals of the concentration curriculum. The Women’s Studies Department then 

evaluated their senior projects through information gathering and discussion, implemented the changes, 

and “closed” the assessment loop by getting external reviewer and student feedback. A successful 

outcome was accomplished because the faculty was not constrained by formal assessment procedures and 

was able to develop procedures suited to their department’s size and culture. A good example of an 

assessment program in a larger department is that of Psychology, which reported the following in 2015: 

 

In terms of curricular assessment, we once again (as mentioned above) conducted a senior exit 

survey of our concentrators. Students responded anonymously to the online survey via the 

Qualtrics system. This year, 19 of our 34 Psychology majors (56%) responded to the survey. On 

scales ranging from 1 (very dissatisfied) to 5 (very satisfied), the means were between a 4 

(satisfied) and a 5 (very satisfied) on the items assessing satisfaction with the Psychology 

concentration, agreement that the introductory and statistics courses provided an appropriate 

foundation for upper-level courses, and satisfaction with the senior project experience. However, 

on the items about satisfaction with the range of courses and whether the courses prepared them 

for their post-graduate plans, the means were in the 3.5–4 range. The reason for the lower 

ratings may be revealed in students’ open-ended responses to the question about what courses 

they would like to see in the curriculum: fully 50% of the courses listed were in the general 

domain of applied psychology (e.g., industrial/organizational, forensic, behavioral economics, 

clinical/counseling). We have independently reached the conclusion that our curriculum needs 

coverage in this area and hope to hire an applied psychologist in the future… 

 

 

Student Learning Assessment Activities Initiated After the 2011 Review 

 

Model of Assessment 

 

With the visiting team’s feedback in hand, the DOF, working with the institutional research (IR) director, 

sought to demonstrate and define the systematic nature of the assessment of student learning that happens 

at Hamilton. In 2013, the DOF developed a flow model of the assessment process at Hamilton (Figure 6). 

The model shows the complex interactions of faculty and administrative assessment within and between 

individual, departmental, and institutional levels. Established goals at each level form the framework for 

the design of course syllabi, concentration curricula, and college-wide allocation decisions, respectively. 

At the course level, faculty members communicate goals through the syllabus and class discussions. At 

the department level, concentration goals are listed on departmental web sites, and the Committee on 

Academic Policy (CAP) reviews goals during periodic department reviews and allocation requests. 

Across the campus, the College’s Educational Goals, adopted by the faculty in 2011, are communicated 

widely and are part of new faculty and student orientation. Departments are also asked to report annually  



34 

 



35 

 

on how they serve the educational goals and other aspects of general education, and CAP makes course 

approvals and allocations based partly on alignment with the Goals. 

 

A hierarchical series of review, evaluation, and revision occurs within each level through multiple 

processes, including student course evaluations, faculty annual reviews by chairs, reappointment / tenure 

decisions that include College-wide faculty committees and administration, departmental annual review 

of curricular changes, and comparative evaluation of allocation proposals by faculty committee and 

administration. Thus we see alignment of individual, departmental, and campus-wide goals and outcomes, 

every part of the curriculum informed by ongoing assessment of student learning by the faculty, and all 

building to inform long-term curricular planning. 

 

Department Reporting of Assessment Activities and Outcomes 

 

In order to better document the FCA assessment activities of faculty members, department chairs were 

asked in 2013 to modify their annual department report to address curricular planning, revisions 

undertaken, and the assessment activities on which they were based (Appendix L); prior to that time, 

department reports had no prescribed format or requirements. Interdisciplinary programs, previously 

neglected, were asked to submit a similar annual report. The new reporting template provides a context 

for chairs and program directors to discuss curricular and staff planning, assessment, and revision at 

length. The chairs and directors are asked to address all aspects of the curriculum, from departmental to 

College foundations (First-Year Course program, writing, oral communication, quantitative and symbolic 

reasoning, etc.) and interdisciplinary program contributions. Chairs and directors are asked to be explicit 

about how assessment informed curricular changes in these areas. The curricular assessment portion of 

each report is shared with the Committee on Academic Policy (CAP), and plays an informative role in the 

reallocation process, in itself an important assessment procedure. The personnel section is shared with the 

Committee on Appointments. With almost half of the faculty retiring in the next 10 years, building 

planning information and assessment feedback loops through all levels, from the departments and 

programs through faculty shared governance committees and College-level administration, is of 

paramount concern. Table 4 shows the various assessment activities in which each department and 

program is engaged. 

 

Associate Dean of Faculty for Curriculum 

 

Also in 2013, the DOF office added a second associate dean of faculty (ADOF) with specific 

responsibility for curricular matters (the other ADOF focuses on personnel matters and faculty 

development). The visiting team suggested this new position in 2011when it wrote, “The College should 

carefully examine whether the currently very lean professional staffing in the DOF office is sufficient to 

support the academic program to which the College aspires.” The rationale for another position rested on 

the amount of time the DOF spends on personnel and operational issues at the expense of curricular issues 

and planning. The position description for the job includes “curricular assessment.” 

 

The work of the new ADOF, Penny Yee, has contributed immensely to the assessment of student 

learning. She liaises with all faculty and administrative groups engaged in curricular review, assessment, 

and revision, such as our Committee on Academic Policy and Language Task Force (co-chaired). She has  
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Table 4. Methods of Assessment of Teaching and Learning at Department and Program Level at Hamilton, 2015-16. 

 Classroom 

assessment 

Senior 

capstone 

courses 

and 

projects 

Student 

course 

evals 

Exit 

Surveys 

Exit 

interviews; 

focus groups;  

in-/formal 

meetings 

Use of 

outside 

evaluators 

for program 

review 

Use of ext. 

evaluators for 

student work 

or 

proficiency 

Student self 

assessment or 

reflections 

External: stand 

proficiency, 

professional 

exams, cross-

inst. rubrics 

Internal, study 

of student 

performance 

over time 

(portfolios) 

Africana Studies X X X     X         

American Studies X X X     X         

Anthropology X X X   X X         

Art X X X   X X X X X X 

Art History X X X     X         

Asian Studies X X X   X X         

Biochemistry X X X     X         

Biology X X X   X X         

Chemical Physics X X X     X         

Chemistry X X X     X         

Cinema/Media Stu. X X X     X         

Classics X X X   X X     X   

Computer Science X X X     X         

Dance X X X   X X         

East Asian Lang. X X X     X X        

Economics X X X     X         

Environmental Stu. X X X X   X         

French X X X     X X       

Geoarchaeology X X X     X         

Geoscience X X X   X X         

Government/PP X X X     X     X   

Hispanic Studies X X X     X X       

History X X X     X         

Literature/CW X X X X   X         

Math X X X X X X         

Music X X X   X X         

Neuroscience X X X     X         

Philosophy X X X     X   X     

Physics X X X   X X         

Psychology X X X X  X         

Religious Studies X X X   X X   X      

Russian/German X X X     X         

Russian Studies X X X     X         

Sociology X X X     X  X       

Theater X X X   X  X         

Women's Studies X X X     X         
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oversight of our learning resource centers (Writing Center, Oral Communication Center, Quantitative and Symbolic 

Reasoning Center, Language Center) and coordinates annual assessment of student use. Dean Yee has also led a project to 

assess oral communication among students, as is described in more detail below. She has also implemented the changes 

that emerged from our overhaul of advising, and has initiated a pilot e-portfolio program which has great potential to 

improve the advising process and to help students plan, and reflect on, their selection of courses. 

 

Documentation of Allocation Process by Committee on Academic Policy 

 

The Committee on Academic Policy (CAP) is responsible for making recommendations to the DOF regarding allocation 

of faculty positions to departments and programs. The annual reallocation process serves as a formal evaluation of large 

parts of the curriculum, depending on the number of openings. For their annual deliberations, a great deal of assessment 

information is made available to the CAP from both the proposal originators and from the OIRA. Indeed, the “assessment 

of student outcomes” is one of the five characteristics of Curricular Merit, the most important criterion in CAP’s 

evaluation. From the CAP Allocation Guidelines: 

 

(2) Evaluation Criteria ranked in order of importance 

(a) Curricular Merit (CAP’s priority is curriculum) 

(i) Department or program goals and rationale for how the requested position helps strengthen 

the program and attain goals. 

(ii) Careful examination of the nature and structure of the concentration, including comparisons 

to concentrations at other institutions and curricular trends in the field. 

(iii) Contribution to College-wide curriculum. 

(iv) Curricular coordination with other departments with similar curricular needs and interests. 

(v) Assessment of student outcomes… 

 

Considering the importance of reallocation in the overall system of assessment and curricular review at Hamilton, the 

CAP, by request of the DOF, began formally documenting assessment and evaluation factors in the annual allocation 

process (see Appendix M). 

 

Ongoing Student Learning Assessment Activities 

 

Course Evaluations 

 

Student evaluations of courses are administered at the end of the semester for every course at Hamilton. Evaluation forms 

are online, and faculty members have access to results and comments shortly after the end of the semester. Department 

chairs, the Committee on Appointments, and the DOF review course  

evaluations as part of their evaluation of teaching. Informal mid-term student evaluations of course quality, administered 

by the instructor, are not uncommon, especially in newly offered courses, providing feedback for adjustment and 

enhanced progress toward course objectives. For pre-tenure faculty members, class visits from senior faculty members 

occur throughout the pre-tenure years, to mentor teaching and pedagogy. The DOF office provides funds for course 

innovations not anticipated in departmental operating budgets. 

 

Department Reviews 

 

All academic departments conduct a full periodic review “to help ensure its long-term strength, vigor, and vitality” (see 

Appendix N). The DOF conducts an external periodic review every ten years, which includes a campus visit by two or 
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three experts in the discipline to address issues raised in the department’s self-study report and by the DOF office and 

participation by the CAP. They review goals, planning, and resources available to meet those goals. As part of the self-

study, the department is asked to assess aspects of its operation, including courses, curricula, and mission. The CAP 

guidelines on reviews recommend that departments work with the OIRA and other offices in gathering and analyzing 

relevant data, including student outcomes. Recent department reviews have utilized alumni survey data from the IR office 

and career outcomes data from Career Services. 

 

The department review guidelines, which are undergoing revision by CAP, now call for a mid-cycle review when a 

department is planning to make an allocation request and is more than five years out from their last full review. The self-

study topics are similar to the full review, but external review is off-site and no visit is required. 

 

Senior Program 

 

All students must complete a senior (or capstone) project in their concentrations. This serves as an integrating and 

culminating experience of the department and interdisciplinary programs. The product is a significant synthesis of 

knowledge either by research leading to a written, aural or visual creation; a research paper with major presentation within 

a seminar; or comprehensive examinations involving written and aural components. 

 

Direct Measures Projects 

 

While the senior program is an ongoing, department- and program-based direct measure of student learning, the DOF and 

his staff, particularly the new ADOF for Curriculum, have taken a more prominent role in promoting assessment projects 

that address student learning in areas across Hamilton’s curriculum. Prior to Hamilton’s 2011 decennial review, the 

Writing Center, as part of a Mellon-funded assessment project, completed a rigorous and well-regarded longitudinal study 

of the quality of student writing during college. They found that students’ writing improved significantly in the first three 

years at Hamilton, but leveled off in the senior year. After the Mellon grant termed, it has been more challenging to 

undertake large, cross-curricular studies, but the DOF Office, along with the OIRA, have committed to a continuing 

agenda of outcomes-based research. 

 

Currently two joint DOF-IR pilot projects are underway. First, the implementation of e-portfolios for academic advising 

has significant potential to provide documented student reflection of their educational experience, especially in meeting 

the College’s educational goals (see Appendix 6E). Hamilton, beginning in fall of 2015, is partnering with Foliotek to 

provide the appropriate software and training to a sample of students whose advisors have agreed to participate. The 

students are asked to reflect on personal goals, Hamilton’s educational goals, their accomplishments to date, and their 

future plans. Planning can be engaged on a short-term (by semester) or longer-term basis. We will assess the pilot after the 

first semester, make adjustments, and roll it out to a larger sample the next semester. The objective is for all students to 

utilize the e-portfolio in the advising process. 

 

Second, the DOF and IR offices, in conjunction with Professor Chaise LaDousa of Anthropology (and the Assessment 

Working Group) are conducting a pilot study on student improvement in oral communication at Hamilton. First, a rubric 

of classroom communication attributes displayed by students in First-Year Courses (FYCs) will be developed, from 

transcription and attribute coding of eight recorded classes to develop a taxonomy of interpersonal speaking traits in the 

classroom. In future semesters FYCs and senior classes will be recorded and analyzed for differences. The hypothesis that 

seniors will have significantly higher ratings than first years will be tested. We hope the results of the pilot will allow us to 

conduct a longitudinal or cross-sectional analysis to determine how, or if, speaking improves while at Hamilton, and in 

turn assess the support we provide to students through the Oral Communication Center, Speaking-Intensive courses (as 

designated in the curriculum), and other means.  
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Surveys 

 

Hamilton has a comprehensive survey research agenda that informs both academic and non-academic decision-making. 

The following cross-campus surveys are administered annually or periodically: 

 

 Freshman Survey (CIRP) – annually in summer to incoming first-year students. Provides information on new 

student expectations, backgrounds, and experiences.  

 

 Your First College Year Survey (CIRP) – annually in spring to first-year students. Part of assessment process for 

the First-Year Experience (FYE) and FYC programs. Data is reported to the Director of First-Year Initiatives and 

the DOF office. 

 

 Senior Survey (CIRP) – two out of every three years (non-NSSE years). Provides data on student experience and 

opinions of their time at Hamilton. Results are reported by content area and reported to respective offices. 

 

 National Survey of Student Engagement (NSSE) – every third year to first years and seniors. Measures academic 

and co-curricular engagement among students. Results are reported to Senior Staff, DOF office, and various other 

offices with interest in specific items. 

 

 COACHE Faculty Survey (Harvard GSE) – every third year to tenured and tenure-track faculty. Includes 

experiences and opinions of job-related issues. Results are reported to DOF and specific items to the Committee 

on Appointments. 

 

 HEDS Alumni Survey – periodically (2012, 2015), annually going forward. Provides experiences and insight on 

the impact the Hamilton experience had on alumni five and ten years out. The HEDS survey is academic oriented 

and delves into outcomes as defined by the AAC&U’s LEAP initiative. Results go to Senior Staff, DOF office, 

Alumni Affairs, Career Center, and others by request. 

 

 

Institutional Assessment 

 

The Middle States visiting team in 2011 found Hamilton’s assessment of overall effectiveness to be strong and data 

driven. But suggestions were made to make it even stronger, and we have heeded their advice. The team’s suggestions 

involved explicit assessment measures being set at the beginning of program or policy implementation, and the 

assessment of diversity on campus. 

 

Institutional Assessment Activities Initiated After 2011 Review 

 

Since 2011, the most prominent new student program implemented at Hamilton has been the First-Year Experience 

(FYE), which started in the fall of 2014 after being approved in 2013. As soon as the program was approved, IR and 

student affairs staff developed an assessment plan, which consists of administering the Your First College Year (YFCY) 

survey as a baseline in 2013-14 and then administering it each year after that, looking for improvement on a series of key 

items that relate to the goals of the program. We have administered the survey twice, once as a baseline and once as a 

follow-up, and while results were not as strong as expected, we plan to continue administering the survey to look for 
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longer-term effects of the program. We also conducted focus groups of first year students during the spring of the first 

year of the program to get a more contextual view of the students’ experience in the program. We plan to continue to do 

those periodically. 

 

Another major initiative was the implementation of assessment of academic advising. In 2012, the DOF formed an 

ad hoc advising assessment committee to develop such a system, both for the individual advisor and the system overall. 

Soon after, in consultation with the committee, the DOF expanded their charge “to examine our advising system 

holistically and to recommend ways to strengthen advising at Hamilton.” Their work eventually encompassed a re-

definition of academic advising at Hamilton, statements on expectations for advisor and advisee, the development of 

advising resources (implemented by ADOF Yee and Associate Dean of Students, Academic), Steven Orvis), and a 

summer registration process for entering students. The final assessment tool, approved by the faculty for a three-year 

pilot, contained separate questionnaires for sophomores and seniors in which they address both their advisors and the 

system.  

 

Since 2011, issues of diversity and inclusion have been to the fore, especially concerning the experiences of students from 

underrepresented race and ethnicities, and a great deal of assessment research has been undertaken to support the 

College’s efforts to address these issues. In 2014, Hamilton participated in the CHAS Campus Climate survey, along with 

eleven other liberal arts colleges; the results were reported to the president’s Working Group for Diversity and Inclusion 

(WGDI), and informed their deliberations and recommendations for action. A series of focus groups with students from 

various racial and ethnic backgrounds was also commissioned by the WGDI; the OIRA conducted six sessions, two each 

with students who identified as Asian, Black, and Hispanic. Other once-off analyses related to diversity of the student 

body are regularly requested of OIRA; recent examples include a pathway analysis of course enrollments by students of 

color in STEM fields, and student outcomes in Opportunity Programs (POSSE, HEOP, Scholars). These ad hoc studies 

complement the systematic, continuous tracking and reporting of educational outcomes for different student groups, 

including graduation rates, first-year retention rates, enrollments, and many other measures by race and ethnicity. 

 

 

Ongoing Institutional Assessment Activities 

 

Hamilton has a comprehensive survey program, as listed above, and results of these surveys are distributed to a wide array 

of constituents across campus. In addition to those listed, the College regularly administers the ECAR and MISO surveys, 

covering information and educational technology, and has participated in the IDEALS Survey on student spirituality and 

religion (2015), the NESCAC Alcohol Survey (2012, 2015), and the HEDS Sexual Assault Campus Climate survey 

(2015).  

 

 

Employees 

 

The College also periodically administers its own employee survey, to measure the satisfaction of individuals with key 

elements of their jobs. The survey, conducted every two to four years (2004, 2007, 2011, 2013, 2015), is based on the 

Gallup organization’s meta-research identifying the 12 questions most correlated to job satisfaction. In 2015, we added 

five additional questions to address leadership and compensation issues. Results have been helpful in identifying major 

climate issues and in troubleshooting more isolated work environment problems. 
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Facilities 

 

Hamilton works with Sightlines, an agency that partners with colleges and universities to provide comparative data 

analysis and consultation on facilities. Sightlines annually collects Hamilton’s building list, capital project expenditures, 

total facilities budget and expenditures, energy cost and consumption, maintenance staffing, custodial staffing, and 

grounds staffing; with Hamilton physical plant staff, they analyze the longitudinal trends and benchmarks them to a 

comparable peer group, which includes Amherst, Bowdoin, Bryn Mawr, Carleton, Smith, Vassar, Wellesley, Wesleyan, 

and Williams. 

 

Finance 

 

The finance area at Hamilton is under continual evaluation, both internally and externally. External assessment is covered 

by the annual audit of finances, bond rating reviews, and various external surveys where benchmarking against peers is 

available, including the NACUBO Endowment Study and the IPEDS Finance Survey. Internally, the Business Office has 

myriad internal accounting and procedural controls, and the College has rigorous reallocation processes for both faculty 

and non-faculty positions. 

 

Admission 

 

The Office of Admission and Financial Aid consistently informs its decision-making through use of data and assessment 

results. Working closely with the OIRA and LITS, Admission and Financial Aid uses a checks and balances approach to 

its data use, making sure the data they collect and report are not only correct, but used in an appropriate manner. They also 

work with OIRA on regular assessment projects such as a peer comparison of key measures, the outcomes of various 

student types, including January admits and Opportunity Program students, and evaluation of their applicant rating system 

and standardized testing policy. 

 

Library and Information Technology Services 

 

LITS regularly administers the freshman questionnaire, which identifies technology brought to campus, as well as the 

ECAR and MISO surveys. The Library participated in the HEDS Research Practices Survey, measuring research 

experiences and information literacy skills, and has also assessed its support of the FYC program using surveys and 

qualitative research. Other significant activities include a monthly survey by the Help Desk to assess satisfaction, and a 

survey and focus groups on library space and functionality. 
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Appendix A. HEDS Alumni Survey 2012 Academic Experiences Report. 

 

 

 
HEDS Alumni Survey 2012 

Academic Experiences Report 

 

 

Overview and Response 

 

In the spring of 2012 Hamilton College and the other New York Six Consortium colleges
2
 participated in the Higher 

Education Data Sharing Consortium’s (HEDS) Alumni Survey, a 93-item online survey designed to assess the long-term 

impact of undergraduate education, including postgraduate education and employment outcomes. The classes five and ten 

years out (Classes of 2001 and 2006) were selected as the target population since they have been out long enough to have 

applied their education to various career and personal life activities while retaining clear recollections of their 

undergraduate experience. Only alumni with valid email addresses were contacted.  

 

A total of 286 Hamilton alumni from both classes responded to the survey, for an overall response rate of 36.2%. 

However, based on the HEDS validation process for comparing data across institutions, respondents who did not persist 

through question 15 of the survey and those for whom no graduation year was provided were pulled from the shared file. 

With those restrictions, Hamilton’s response rate was 31.2%. The response rate for the Class of 2001 was 29.5%, and for 

the Class of 2006, 32.4%. The demographics table in the appendix shows responses by race/ethnicity, gender, class, 

graduate degrees, and total amount borrowed, for both Hamilton and the other NY 6 schools. Some differences between 

Hamilton demographics and those of the other schools were found. They included Hamilton alumni respondents being 

less likely to have loans, and other NY 6 alumni respondents more likely to be non-white. 

 

While the response rate may seem low, 31% is a relatively high rate for this type of alumni survey. The level of response, 

nevertheless, raises concern about non-response bias, which results when respondents differ in meaningful ways from 

non-respondents. A common belief among researchers is that respondents to an alumni survey are more engaged with, and 

have a higher overall opinion of, the institution. To test that, I drew on an analytical technique where late responders to 

the survey were compared to earlier responders on answers to key satisfaction items. This is based on a theory that 

response bias runs along a continuum (early response on one end, nonresponse on the other end), and late responders are 

more similar to non-respondents than to early respondents. The key items tested were responses to questions identifying 

their level of connection to their undergraduate institution and satisfaction with their undergraduate education. In both 

cases late responders had lower mean responses than the early responders, but the differences were not quite statistically 

different
3
, although they were approaching significance. These findings show that the respondents are probably somewhat 

more engaged and satisfied with Hamilton than non-respondents. But, since the other schools against which Hamilton is 

being compared had similar or lower response rates, we can assume that they have similar bias, and the comparisons in 

this analysis are based on the responses of similarly engaged alumni. 

 

This report addresses the results of the survey items most closely related to the academic experiences and outcomes of the 

respondents.  

 

                                                      
2
 New York Six Consortium institutions include Colgate University, Hamilton College, Hobart and William Smith Colleges, Skidmore 

College, St. Lawrence University, and Union College 
3
 p<.05 
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Results of Academic Experience Items 

 

Table 1 shows the mean results of the item asking for a level of agreement with various statements about the faculty’s 

interest in teaching and students. Hamilton alumni were more likely to feel that the faculty were “genuinely interested in 

students,” but there were no significant differences found on any of the other items. 

 

Table 1. 

  Hamilton Other NY 6 Difference 

 

N Mean SD N Mean SD 

Diff. 

in 

Mean 

Sig. 

Diff. 

Below are statements about your views of your 

undergraduate faculty's interest in teaching and 

students. Please indicate the extent to which you 

agree/disagree with each.                 

Genuinely interested in students 245 4.53 0.65 986 4.43 0.72 0.10 * 

Willing to discuss issues outside of class 244 4.38 0.75 977 4.29 0.81 0.09   

Genuinely interested in teaching 243 4.48 0.65 980 4.41 0.72 0.07   

Provided prompt and useful feedback 244 4.25 0.67 981 4.19 0.77 0.06   

Interested in students' growth outside academics 244 4.09 0.87 982 4.04 0.89 0.05   

Scale: 1=Strongly disagree, 5=Strongly agree; *** p<.001, ** p<.01, * p<.05 

 

As seen in Table 2, Hamilton alumni were more likely to feel positively about their contact and interactions with faculty 

during their undergraduate experience. They were significantly more satisfied with informal interactions and were more 

likely to have developed a close relationship with at least one faculty member. Hamilton respondents were also more 

likely to feel that their non-classroom interactions had positive influence on both intellectual growth and personal growth. 

There was no difference with the other schools, however, in the influence faculty had on career goals. 

 

Respondents were also asked about experiences they may have had in the classroom as undergraduates. As seen in Table 

3, Hamilton alumni were much more likely to encounter rigorous classroom activities such as arguing for or against a 

particular point, pointing out fallacies in arguments, and challenging ideas. There was no difference, however, in the 

amount they were asked to apply concepts to actual situations. 

 

The alumni respondents were asked to identify the extent to which a series of skills and cognitive outcomes (as defined by 

AAC&U’s Liberal Education and America’s Promise Initiative) were developed as an undergraduate. Table 4 shows that 

Hamilton alumni were much more likely to believe that their ability to write effectively was developed in college, as were 

several other abilities, including critical thinking and effective speaking. Abilities for which no difference were found 

included quantitative literacy, civic engagement, problem solving, ethical reasoning, intercultural knowledge, and 

teamwork. 
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Table 2. 

  Hamilton Other NY 6 Difference 

Below are statements about your contact and 

interactions with faculty during your undergraduate 

experience. Please indicate the extent to which you 

agree/disagree with each. N Mean SD N Mean SD 

Diff. 

in 

Mean 

Sig. 

Diff. 

Satisfied with informal interactions 246 4.15 0.90 981 3.93 1.04 0.22 *** 

Developed a close relationship with at least one faculty 

member 246 4.02 1.05 981 3.85 1.20 0.17 * 

Non-classroom interactions had a positive influence on 

intellectual growth 246 4.23 0.82 980 4.09 0.90 0.14 * 

Non-classroom interactions had a positive influence on 

personal growth 246 4.16 0.85 982 4.03 0.95 0.13 * 

Non-classroom interactions had a positive influence on 

career goals 246 3.72 0.99 981 3.74 1.01 -0.02   

Scale: 1=Strongly disagree, 5=Strongly agree; *** p<.001, ** p<.01, * p<.05 

 

 

Table 3. 

  Hamilton Other NY 6 Difference 

Below are statements about experiences you may have 

had in your classes as an undergraduate. About how 

often did you experience each? N Mean SD N Mean SD 

Diff. 

in 

Mean 

Sig. 

Diff. 

Faculty asked me to argue for/against particular point 242 4.09 0.83 971 3.81 0.92 0.28 *** 

Faculty asked me to point out fallacies in ideas and 

principles 243 3.80 0.92 972 3.55 0.99 0.25 *** 

Faculty challenged students' ideas 244 4.00 0.81 972 3.77 0.88 0.23 *** 

Faculty posed challenging ideas 246 4.35 0.64 980 4.16 0.69 0.19 *** 

Faculty asked me to applied concepts to actual situations 242 3.69 0.83 970 3.64 0.91 0.05   

Scale: 1=Never, 5=Very often; *** p<.001, ** p<.01, * p<.05 
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Table 4. 

  Hamilton Other NY 6 Difference 

To what extent did your experience as an 

undergraduate contribute to your knowledge, skills, 

and personal development in the following areas? N Mean SD N Mean SD 

Diff. 

in 

Mean 

Sig. 

Diff. 

Effective writing 243 3.73 0.57 976 3.39 0.76 0.34 *** 

Careful reading 244 3.54 0.62 979 3.26 0.79 0.28 *** 

Critical thinking 241 3.71 0.49 972 3.47 0.69 0.24 *** 

Effective speaking 243 3.17 0.90 974 2.93 0.90 0.24 *** 

Information literacy 238 3.44 0.65 969 3.26 0.76 0.18 *** 

Creative thinking 243 3.30 0.73 972 3.16 0.81 0.14 ** 

Integrative thinking 239 3.29 0.71 971 3.18 0.82 0.11 * 

Problem solving 243 3.14 0.78 973 3.07 0.82 0.07   

Ethical reasoning 240 2.98 0.86 970 2.91 0.90 0.07   

Intercultural knowledge and competence 240 2.78 0.87 973 2.75 0.95 0.03   

Quantitative literacy 241 3.00 0.92 971 2.98 0.89 0.02   

Civic engagement 242 2.49 0.94 973 2.51 1.01 -0.02   

Teamwork 243 2.87 0.84 971 2.93 0.87 -0.06   

Scale: 1=Very little, 4=Considerably; *** p<.001, ** p<.01, * p<.05 

 

 

Respondents were asked to describe the extent to which their undergraduate education prepared them for a series of 

educational, work, and life activities. As seen in Table 5, Hamilton alumni felt better prepared for graduate school, their 

current career, and continued learning outside of a degree program. No differences were found in being prepared for social 

and civic involvement, interpersonal relationships and family, or the responsibilities of post-undergraduate life. 

 

 

Table 5. 

  Hamilton Other NY 6 Difference 

Overall, to what extent did your undergraduate 

experience prepare you for the following activities? N Mean SD N Mean SD 

Diff. 

in 

Mean 

Sig. 

Diff. 

Graduate or professional school 238 3.38 0.81 948 3.03 0.95 0.35 *** 

Current career 244 3.03 0.90 979 2.81 0.97 0.22 *** 

Continued learning outside of a degree program 246 2.98 0.89 973 2.78 0.95 0.20 ** 

Social and civic involvement 244 2.68 0.87 968 2.60 0.95 0.08   

Interpersonal relationships and family living 245 2.73 0.91 972 2.74 0.97 -0.01   

Responsibilities of post-undergraduate life 244 2.20 0.94 978 2.23 0.99 -0.03   

Scale: 1=Very little, 4=Considerably; *** p<.001, ** p<.01, * p<.05 

 

 

Results of Open-Ended Comments 

 

Alumni respondents were asked, based on their perspective since graduation, what they especially valued about their 

undergraduate experience (there is no comparative data available for this item). A total of 188 alumni responded, and the 

two most common themes were writing and the faculty. They valued the writing program and their ability to write well 

the most. The following responses were representative of this theme: 
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Hamilton’s focus on writing is especially relevant in my current position as an attorney. I believe that maintaining that 

focus is critical as there are many people who may have wonderful ideas but who are utterly unable to convey them to 

others. The ability to effectively communicate goes hand in hand with the ability to think critically one without the other is 

not much use.  

 

I feel that I am a significantly better writer than the majority of my co-workers; this is something that I attribute to 

Hamilton as I was a very poor writer when I graduated from high school. Even though I didn’t take a writing class, 

something about the Hamilton experience makes you a better writer. 

 

The most valuable things I learned at Hamilton were to think, speak and write coherently. I am amazed at the level of 

writing and speaking I have encountered in my PhD program from students, and, more shockingly, from faculty. Hamilton 

did such a good job at developing these critical skills in me that I took my thinking, speaking and writing abilities for 

granted, only to realize that most college-educated adults do not possess these skills. 

 

The second most common theme was the quality of, and relationships with, the faculty. Responses included: 

 

Small class sizes and personal attention from professors. I currently attend a large Ivy League institution for graduate 

school, and it is shocking to me how little guidance and attention the undergraduates receive from the faculty. Hamilton 

professors were much more supportive and I got a better education because of it. 

 

I value how the professors really took the time to connect with the students and really teach us lessons that carry over into 

life after Hamilton. 

 

Additional common themes included friends and relationships with peers, connection to the Hamilton community, 

learning to think critically, learning to speak well, the overall rigorous education, development of general communication 

skills, and the open curriculum (all from the Class of 2006). 

 

A second, broader open-ended question asking for general comments on the survey or on their undergraduate experience 

yielded remarks that were wide-ranging and less conducive to coding into themes. The most common statement addressed 

an overall good experience at Hamilton. Other less common themes, but presented by multiple respondents, included the 

lack preparation they received for the real world, the exclusive and/or prep school culture at Hamilton, positive fraternity 

experiences, and the amount of student debt incurred. 

 

 

Summary 

 

Based on the results of the scaled items and the open-ended questions, it is clear that Hamilton alumni think highly of 

their academic experience as undergraduates. First and foremost, the alumni feel strongly that they are effective writers 

because of the emphasis on writing across the curriculum. The difference from the other New York Six schools was 

highly significant, and their comments clearly indicate it was the most valuable aspect of their Hamilton education. They 

also rated development in other key cognitive skills and abilities higher than alumni at the other schools, including careful 

reading, critical thinking, oral communication, and information literacy. 

 

While there were no academic-related items in which Hamilton responses were significantly lower than for the other 

schools, there were several experiences and outcomes in which no differences were found. Many of these fall into the 

broad categories of applied or life experiences. For example, when asked about non-classroom experiences with faculty, 

the only item on which Hamilton was not significantly higher was the influence the faculty had on career goals. A similar 

result was found regarding classroom experiences. The only item not significantly higher was applying concepts to actual 

situations. Among the outcome-oriented items, the more applied or experiential items were found to be no different from 

those at the other schools, including teamwork, civic engagement, intercultural knowledge, problem solving, and ethical 

reasoning. Preparation for social and civic engagement, interpersonal relationships, and responsibilities of post-

undergraduate life were activities Hamilton alumni rated the same as alumni of the other schools. One exception, 

however, is that Hamilton respondents did feel more prepared for their current career than the others. 
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Report completed by: 

Gordon Hewitt 

Office of Institutional Research 

October 1, 2012 

 

 

 Alumni Report Appendix 

 Hamilton Other NY 6 

  N % N % 

Class         

2001 101 41.1 380 39.0 

2006 145 58.9 607 60.8 

          

Graduate degrees (received or currently enrolled)         

Master's 131 53.3 491 49.7 

Doctoral 28 11.4 106 10.7 

Professional 35 14.2 112 11.3 

Other 9 3.7 51 5.2 

Total with degree/currently enrolled 172 69.9 639 64.7 

          

Total amount borrowed to finance education         

No loans 129 54.7 403 42.4 

Less than $20,000 46 19.5 213 22.4 

$20,000 to $39,999 35 14.8 167 17.6 

$40,000 to $59,999 11 4.7 78 8.2 

$60,000 to $79,999 2 0.8 30 3.2 

$80,000 to $99,999 4 1.7 13 1.4 

$100,000 to $120,000 2 0.8 5 0.5 

More than $120,000 0 0.0 3 0.3 

I borrowed money, but don't know how much 7 3.0 38 4.0 

          

Gender         

Female 145 61.2 613 64.3 

Male 92 38.8 341 35.7 

          

Race and Ethnicity         

American Indian or Alaskan Native 0 0.0 10 1.0 

Asian 8 3.4 37 3.7 

Black or African American 3 1.3 33 3.3 

Hispanic or Latino 2 0.9 29 2.9 

Native Hawaiian or other Pacific Islander 0 0.0 2 0.2 

White 220 94.4 877 88.8 
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Appendix B. Trend analysis of pre- and post-need-blind policy. 
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Appendix C. Learning Resource Centers development plan. 

 

Dean of Faculty Recommendations for All Centers and Programs 

Implementation Plan 

October 2012 

 

To develop cohesion as a group and improve oversight and communication, we recommend that the centers/programs: 

 Develop a common mission statement to serve as a preamble on a common academic resource website. 

Timeframe: Start immediately, by Margaret/Gordon, draft to all 

 

 Develop a process where the four support centers and three tutoring programs communicate regularly through a 

formal meeting structure or other formal communication activities. 

Timeframe: Set schedule immediately (group) 

 

 Develop standard elements of annual center reports, in electronic form, where usage stats and assessment 

measures are readily available in DOF office. 

Timeframe: Annual reports will be due June 1
st
; goal to have electronic submission form running May 1

st
 (Gordon) 

 

 Implement an external review process, with assessment of learning in academic support centers, on a 10-year 

cycle, like academic departments. 

Timeframe: for further consideration (Margaret) 

 

Individually, we recommend that each center/program: 

 Review and, as needed, revise its mission statement, and make it publically available. 

Timeframe: by end of year 

 

 Review and ensure that a job description for its director is on file with the Dean of Faculty’s office and Human 

Resources. 

Timeframe: by end of year 

 

 Review its assessment practices and, at a minimum, institute a follow-up procedure with center/program users 

(survey, interviews, etc.). 

Timeframe: implemented and reported on in annual report 

 

 Develop common usage statistics (number of different students served) in addition to current idiosyncratic usage 

statistics. 

Timeframe: Implemented immediately; reported on in annual report 

 

 Have an appointed advisory group to provide guidance and feedback on direction and performance. 

Timeframe: By end of year 

 

In addition, we recommend that: 

 

 The Peer Tutoring Director position become a full-time position that would continue to run a peer tutoring 

program, assume the responsibility for ensuring that students in serious academic difficulty are getting the 

support they need, and work with any first year program that is adopted to ensure that all students have access to 

help with basic study skills and time management.  

Timeframe: For further consideration 

 

 The Dean and Associate Dean who supervise the various center/program directors continue to work with their 

direct reports to assess the needs of each center/program and provide additional support where indicated.  

Timeframe: Ongoing 
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 All of the academic resource centers and tutoring programs examine the use of online tutorials or blended 

tutoring options (online tutorials in addition to professor/tutor-student interactions) and report on the 

appropriateness and feasibility of various models as supplements to the services they provide. 

Timeframe: Throughout year; report on in annual report  
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Appendix D. STEM interest and First-Year Course status. 
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Appendix E. Comparative AAUP Salaries 2014-15 and 2015-16. 

 

 

Professor Associate Professor Assistant Professor

Number Of 

Faculty

Average 

Contracted 

Salaries

Rank
% 

change

Number Of 

Faculty

Average 

Contracted 

Salaries

Rank
% 

change

Number Of 

Faculty

Average 

Contracted 

Salaries

Rank
% 

change

Amherst College 2014-2015 79 $145,098 3 30 $104,717 2 49 $83,745 1

2015-2016 83 $147,676 3 1.8% 28 $104,639 2 -0.1% 51 $85,853 1 2.5%

Bates College 2014-2015 48 $128,057 18 42 $91,822 22 39 $74,701 17

2015-2016 52 $130,356 17 1.8% 42 $95,266 20 3.8% 27 $81,139 11 8.6%

Bowdoin College 2014-2015 58 $137,331 8 59 $99,311 5 45 $80,797 6

2015-2016 63 $138,388 10 0.8% 59 $101,682 4 2.4% 40 $82,870 6 2.6%

Carleton College 2014-2015 104 $125,416 19 42 $90,279 24 48 $77,267 13

2015-2016 103 $128,604 18 2.5% 42 $94,480 22 4.7% 43 $82,601 7 6.9%

Colby College 2014-2015 68 $133,294 13 39 $96,588 13 63 $77,332 12

2015-2016 69 $137,187 11 2.9% 42 $98,798 10 2.3% 56 $80,876 14 4.6%

Colgate University 2014-2015 $140,001 7 73 $98,099 7 75 $78,396 11

2015-2016 105 $141,427 7 1.0% 70 $99,043 10 1.0% 74 $81,004 13 3.3%

Colorado College 2014-2015 67 $132,172 15 55 $93,162 19 47 $73,064 22

2015-2016 67 $135,239 13 2.3% 56 $96,135 17 3.2% 52 $75,498 21 3.3%

Connecticut College 2014-2015 67 $114,605 26 50 $85,669 26 43 $71,413 24

2015-2016 63 $115,200 25 0.5% 50 $87,200 25 1.8% 35 $75,900 20 6.3%

Davidson College 2014-2015 94 $128,536 17 40 $94,916 15 39 $73,330 21

2015-2016 98 $128,362 19 -0.1% 33 $97,369 14 2.6% 41 $75,175 22 2.5%

Grinnell College 2014-2015 39 $119,556 23 62 $90,607 23 60 $72,296 23

2015-2016 46 $122,195 22 2.2% 61 $93,741 23 3.5% 41 $76,201 19 5.4%

Hamilton College 2014-2015 91 $132,203 14 44 $97,861 8 27 $77,189 14

2015-2016 89 $134,551 15 1.8% 47 $99,681 8 1.9% 23 $79,370 17 2.8%

Haverford College 2014-2015 36 $123,459 21 44 $95,439 14 44 $74,734 16

2015-2016 36 $125,862 21 1.9% 37 $95,700 18 0.3% 24 $76,690 18 2.6%

Lafayette College 2014-2015 76 $133,830 11 77 $97,165 11 60 $76,658 15

2015-2016 72 $136,451 12 2.0% 68 $99,640 9 2.5% 57 $81,100 12 5.8%

Middlebury College 2014-2015 114 $133,634 12 58 $96,611 12 83 $80,435 7

2015-2016 114 $134,659 14 0.8% 56 $96,714 15 0.1% 88 $82,357 8 2.4%

Mount Holyoke 2014-2015 104 $118,706 24 31 $90,038 25 32 $74,192 20

2015-2016 79 $115,734 24 -2.5% 29 $92,310 24 2.5% 31 $74,505 23 0.4%

Oberlin College 2014-2015 117 $122,014 22 103 $93,349 18 78 $68,911 26

2015-2016 115 $126,378 20 3.6% 107 $95,305 19 2.1% 71 $70,082 25 1.7%

Pomona College 2014-2015 82 $148,626 2 69 $105,673 1 35 $82,771 3

2015-2016 78 $150,411 2 1.2% 74 $108,404 1 2.6% 34 $83,551 4 0.9%

Skidmore College 2014-2015 65 $116,861 25 71 $92,716 21 57 $70,778 25

2015-2016 64 $117,710 23 0.7% 67 $94,800 21 2.2% 64 $74,100 24 4.7%

Smith College 2014-2015 162 $136,177 9 48 $93,758 17 44 $79,448 9

2015-2016 157 $138,543 9 1.7% 44 $96,222 16 2.6% 52 $81,529 9 2.6%

Swarthmore College 2014-2015 89 $141,016 6 38 $98,558 6 45 $78,860 10

2015-2016 92 $146,597 4 4.0% 37 $100,573 6 2.0% 52 $80,342 16 1.9%

Trinity College* 2014-2015 63 $125,508 20 57 $92,930 20 33 $74,571 19

2015-2016    

Vassar College 2014-2015 95 $131,253 16 90 $97,332 10 37 $82,010 4

2015-2016 96 $133,799 16 1.9% 96 $98,992 11 30 $83,505 5 1.8%

Washington and Lee 2014-2015 80 $134,578 10 63 $101,929 4 56 $74,601 18

2015-2016 81 $140,144 8 4.1% 59 $101,165 5 -0.7% 54 $80,475 15 7.9%

Wellesley College 2014-2015 99 $154,273 1 60 $102,438 3 71 $83,232 2

2015-2016 98 $157,600 1 2.2% 68 $102,100 3 -0.3% 61 $84,100 3 1.0%

Wesleyan University 2014-2015 124 $141,526 4 62 $97,697 9 71 $81,935 5

2015-2016 120 $145,835 5 3.0% 60 $100,435 7 2.8% 71 $85,012 2 3.8%

Williams College 2014-2015 149 $141,222 5 53 $94,356 16 50 $80,010 8

2015-2016 154 $142,515 6 0.9% 45 $97,856 13 3.7% 50 $81,385 10 1.7%

*Did not submit in 15-16
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Appendix F. Results of Faculty workplace survey. 

 

 
 

 

Hamilton College

you peer

All 

(27) you peer

All 

(27) you peer

All 

(27) you peer

All 

(27) you peer

All 

(27) you peer

All 

(27) you peer

All 

(27)

quality of colleagues 0% 0 0 0% 0 3 0% 1 1 0% 0 2 0% 0 0 0% 0 1 0% 0 2

support of colleagues 7% 1 1 7% 1 1 8% 0 0 6% 3 1 9% 0 3 7% 1 2 7% 2 1

opportunities to collaborate with colleagues 0% 0 0 0% 0 0 0% 0 1 0% 0 0 0% 0 0 0% 0 0 0% 0 0

quality of graduate students 0% 0 0 0% 0 0 0% 0 1 0% 0 0 0% 0 1 0% 0 0 0% 0 0

quality of undergraduate students 1% 0 5 1% 0 5 0% 0 4 2% 0 7 0% 0 4 0% 0 5 7% 0 3

quality of the facilities 2% 1 2 3% 1 3 0% 0 3 4% 1 2 0% 1 3 1% 1 4 7% 0 3

lack of support for research/creative work 2% 2 10 1% 2 8 8% 0 8 4% 1 11 0% 1 11 1% 2 7 7% 1 12

lack of support for teaching 0% 0 0 0% 0 0 0% 0 1 0% 0 0 0% 0 0 0% 0 0 0% 0 0

lack of support for professional development 0% 0 0 0% 0 0 0% 0 0 0% 0 0 0% 0 2 0% 0 0 0% 0 1

lack of assistance for grant proposals 0% 0 0 0% 0 0 0% 0 0 0% 0 0 0% 0 0 0% 0 0 0% 0 0

childcare policies/practices (or lack of) 0% 0 0 0% 0 0 0% 1 5 0% 0 3 0% 1 1 0% 1 1 0% 0 1

availability/quality of childcare facilities 2% 1 2 1% 1 2 8% 0 4 4% 0 1 0% 1 2 1% 0 3 7% 1 3

spousal/partner hiring program (or lack of) 26% 3 7 22% 1 5 46% 3 10 17% 1 8 37% 2 6 27% 2 6 20% 2 6

compensation 4% 2 18 1% 5 20 15% 2 15 4% 2 22 3% 5 17 3% 4 20 7% 2 14

geographic location 38% 1 8 33% 1 8 62% 2 13 38% 2 8 37% 0 7 36% 1 8 47% 1 10

lack of diversity 11% 0 4 10% 0 5 15% 3 12 9% 0 4 14% 1 9 10% 0 3 13% 2 15

absence of others like me 7% 0 0 7% 0 0 8% 2 4 6% 2 1 9% 0 0 6% 1 0 13% 0 8

my lack of "fit" here 6% 1 1 7% 1 0 0% 0 1 9% 1 3 3% 1 1 7% 2 0 0% 0 4

too much service/too many assignments 16% 5 22 17% 5 24 8% 4 14 17% 5 21 14% 5 23 18% 5 25 7% 5 13

commute 1% 0 0 1% 0 2 0% 0 2 2% 0 1 0% 0 0 1% 0 0 0% 0 1

cost of living 0% 1 7 0% 1 6 0% 1 8 0% 1 6 0% 1 7 0% 1 9 0% 1 7

teaching load 13% 3 14 13% 3 13 15% 2 13 17% 3 11 9% 2 15 15% 3 12 7% 3 11

unrelenting pressure to perform 2% 0 1 1% 0 1 8% 1 7 4% 0 2 0% 1 2 3% 0 1 0% 0 2

academic freedom 0% 0 0 0% 0 0 0% 0 0 0% 0 0 0% 0 0 0% 0 0 0% 0 0

t&p clarity or requirements 2% 0 1 3% 0 1 0% 2 4 4% 0 1 0% 0 2 3% 0 1 0% 1 4

quality of leadership 21% 0 6 25% 0 7 0% 0 3 17% 0 7 26% 0 5 18% 0 6 33% 0 5

other (please specify) 10% 1 2 12% 3 4 0% 1 5 11% 1 6 9% 1 3 9% 3 5 13% 0 4

decline to answer 1% 0 0 1% 0 0 0% 1 2 0% 1 0 3% 0 0 1% 0 0 0% 0 3

there are no negative aspects 7% 0 0 9% 0 1 0% 0 0 9% 2 1 6% 0 0 9% 1 0 0% 0 2

Faculty were asked to identity the two (and only two) worst aspects of working at your institution. The top four responses for your institution are shown in 

red and disaggregated by tenure status, gender, and race. The columns labeled Peer  show the total number of times an item appeared as a top four item at any 

of your five peer institutions. The All  column shows the number of times an item appeared in the top four at any of the institutions in the current cohort. When 

a worst aspect at your institution is also shown as a worst aspect by your peers and/or the cohort, the issue may be seen as common in the faculty labor market. 

More attention should be paid to the worst aspects that are unique to your institution. These distinctions cast the institution in a negative light.

Overall Tenured Pre-tenure Men Women White Faculty of Color
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Appendix G. Formation of CAP Subcommittee on the Curriculum. 
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Appendix H. Affirmative Action Report May 2015.
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Appendix I. Strategic Plan, January 2009. 
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Appendix J. Hamilton College Strategic Plan Update. 

 

Strategic Plan (Update) 

Foundations for Hamilton’s Next 200 Years 

Hamilton College Strategic Plan Update 

 

1. Education for Self-Direction: 

An open curriculum challenges students to acquire a broad liberal arts education. We will help students meet 

that challenge by making structural and policy improvements to existing advising and course selection 

procedures. Likewise, we will assess College programs and procedures to ensure that the educational experience 

is sufficiently rigorous, accessible, and pertinent to our changing student demographic. Action programs for 

implementation in this plan are organized into four areas: 

  

A. Advising and Curricular Programs, Policies, and Procedures 

Convene a task force, working with the Committee on Academic Policy, to review the following: a concern 

about disparities in advising; a decline in the number of students taking courses with a quantitative literacy 

component; a rise in average grades; a perception that department offerings and student curricular choices favor 

depth over breadth; and the ability of juniors and seniors to enroll in courses outside their concentration (DoF). 

Update February 2009: A Task Force on Advising was established in January 2009: Steve Yao, chair; 

Todd Franklin; Steve Orvis; Edith Toegel; Leslie North; Leslie Bell; Phyllis Breland ’80; Karen Brewer; 

Kristin Friedel. The Committee on Academic Policy will consider all issues other than advising. 

Update June 2009: Hamilton received two separate $100,000 grants from the Andrew W. Mellon 

Foundation, the first to establish a consortium of six Upstate New York colleges to pursue academic and 

operating collaborations, and the second to ensure Hamilton’s liberal arts focus for (1) curricular breadth 

and advising, (2) writing and research, (3) speaking and creative performance, and (4) quantitative, 

symbolic, and scientific reasoning. 

Update June 2009: The Task Force on Advising issued its report that included four recommendations 

focusing primarily on pre-major advising: 1. Update admission and new student orientation documents to 

clarify and emphasize student responsibility throughout the advising process; 2. Establish an orientation 

program for new and continuing advisors to highlight faculty responsibilities, academic requirements, and 

College policies and resources; 3. Redefine advising as a teaching responsibility as opposed to a service 

responsibility; 4. Implement assessment of advising and corresponding system of accountability to ensure 

its effectiveness. The Task Force further recommended that these efforts be undertaken by the new 

Curricular Breadth and Advising Leader (funding from the Mellon Foundation grant) with assistance 

from an ad hoc committee. 

Report appendices: Appendix A, Appendix B, Appendix C, Appendix D (All are PDF ) 

Update January 2010: Dean of Faculty Joe Urgo appointed four Mellon Curricular Leaders: Todd 

Franklin, Curricular Breadth and Advising; Al Kelly, Writing and Research; Heather Buchman, Speaking 

and Creative Performance; and Sally Cockburn, Quantitative and Symbolic Reasoning 

Update January 2010: Hamilton re-piloted College 130 in the fall term as a way to reconsider a 

common first-year experience. 

Update January 2010: The self-study being prepared as a part of the Middle States reaccreditation 

process is emphasizing diversity and curricular review. 

Update June 2010: The Mellon Curricular Leaders submitted their first report, which focused on what 

they learned from internal discussions and from site visits to Amherst and Brown, two institutions with 

long-standing open curricula. 

Update January 2011: An ad hoc “educational goals” working group was established in the fall, made 

up of the Mellon Curricular Leaders and representatives from CAP and the Middle States Working Group 

on Mission and Goals. Its charge is to develop a more concise set of educational goals that align with the 

College’s mission and current curricular practices. Ultimately, these goals will help faculty advisors work 

with students to develop appropriate breadth and depth in their course selection. 

http://www.hamilton.edu/strategicplan/updates/AdvisingTaskForceReport2009-06.pdf
http://www.hamilton.edu/dof/advising-task-force-appendix-a
http://www.hamilton.edu/dof/advising-task-force-appendix-b
http://www.hamilton.edu/dof/advising-task-force-appendix-c
http://www.hamilton.edu/dof/advising-task-force-appendix-d
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Update June 2011: In April, the faculty approved changes to the Catalogue regarding enrollment 

restrictions, allowing juniors and seniors to enroll more easily in lower-level courses. 

Update June 2011: At its May meeting, the faculty passed a set of educational goals, updating the 

“College Purposes and Goals” statement in the College Catalogue. 

Update June 2011: A faculty development workshop titled “Incorporating Quantitative Reasoning 

Across the Curriculum” was held in June. 

Update January 2012: The Dean of Faculty’s Office initiated a review to determine how collaboration 

and cooperation among academic support centers on campus can be strengthened to help support students 

in cross-curricular disciplines such as writing, oral communication, quantitative literacy, information and 

technical literacy, and foreign language acquisition. 

Update January 2012: The Dean of Faculty is scheduling a series of open discussions for faculty 

members on the topic of long-term curricular priorities. Meetings will be organized around discipline 

areas or other common interests. 

Update June 2012: The Faculty in May adopted simpler and clearer Writing Intensive course guidelines, 

which can better accommodate a range of pedagogical styles without diluting the rigor of the writing 

program. The Committee on Academic Policy plans to undertake reviews of all the syllabi for Writing 

Intensive courses every five years, starting in 2015-16. 

 

Update June 2012: The Dean of Faculty held a series of open meetings with the faculty to discuss long-

term curricular issues. 

  

Update June 2015: The Planning Committee developed in 2014-15 a new mission statement for the 

College that was adopted by the Board of Trustees on June 6, 2015: Hamilton College prepares students 

for lives of meaning, purpose, and active citizenship. Guided by the motto “Know Thyself,” the College 

emphasizes intellectual growth, flexibility, and collaboration in a residential academic community. 

Hamilton students learn to think independently, embrace difference, write and speak persuasively, and 

engage issues ethically and creatively. One of America's first liberal arts colleges, Hamilton enables its 

students to effect positive change in the world. 

 

In addition, during the past three years, the dean and the faculty have focused on strengthening the 

advising system. Recent initiatives include a new statement on advising that outlines expectations for 

students and faculty; summer registration for incoming students; improvements to foundational 

information resources, such as the online advising tour; a new advising website 

(www.hamilton.edu/advising-resources); the anticipation that all faculty members will advise first-year 

students; the expectation that students reflect on the their educational plan and the College’s goals when 

they declare their concentrations; and evaluations of faculty advisors by students. The faculty also voted 

to institute a quantitative literary requirement. In 2014[CK], the Dean of Faculty’s Office, in 

collaboration with the Dean of Students Office, instituted first-year courses to (1) address students’ 

academic transition to college, (2) provide an introduction to a liberal arts education and (3) foster close 

interaction and develop strong relationship with instructors. Each course is writing intensive, has a 

quantitative or symbolic reasoning focus, or has an oral presentation emphasis.  

 

The faculty has also made several changes to the College’s curricular offerings. In recent years, Hamilton 

has added concentrations in Cinema and Media Studies, and Literature. New minors include Digital Arts; 

Jurisprudence, Law and Justice Studies; Linguistics; and Middle East and Islamic World Studies. 

Concentrations in Communications, English and Comparative Literature have been eliminated. A new 

off-campus study program was added in the Adirondacks. 

 

To address the systematic process of assessment of student learning imbedded in the regular activities of 

the faculty at the department and program level, the Dean of Faculty in 2014 revised the annual 

department and program report format to have chairs be explicit about assessment activities at the course 

http://www.hamilton.edu/catalogue/college-purposes-and-goals
http://www.hamilton.edu/advising-resources
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and department level. Departments and programs are now required to report on activities such as 

departmental discussions, student feedback, student surveys, and other means of evaluating and 

improving departmental and college-level curricula as well as the senior program. 

 

In 2013 the Dean of Faculty developed a model of “ground up” assessment of student learning that is 

practiced at Hamilton. 

 

B. Co-Curricular Programming 

Evaluate the reallocation of existing space for the creation of a cultural education center (VPA&F, DoF, DoS, 

VPIT) 

Update February 2009: A Task Force on the Cultural Education Center was established in January 

2009: Julio Videras, chair; Edwin Gaston ’11; Denise Ghartey ’12; Bill Huggins; Angel Nieves; Lisa 

Magnarelli ’96. 

Update June 2009: Task Force considering the creation of a cultural education center issued its 

recommendations (view report): Short-term proposal was for the renovation and expansion of the Afro-

Latin Cultural Center (the Azel Backus House was mentioned as an alternative); Long-term proposal was 

for a cluster of three buildings, including the renovated ALCC, the Horowitch Career Center and the 

Ferry Building. The Task Force also recommended hiring a director and an office assistant and creating a 

committee to determine the mission and goals of the center, its governance and programming. The Deans 

of Faculty and Students expect to announce the appointment of a programming director in July 2009. 

Update January 2010: Visiting instructor Madeleine E. Lopez was appointed Consulting Director of the 

Cultural Education Center in July. She has begun working with students, faculty and staff on 

programming initiatives in conjunction with the establishment of a Cultural Education Center on campus. 

Update June 2010: Trustees approved converting the Ferry Administration Building to a Cultural 

Education Center. Renovations should be completed in the fall. 

Update January 2011: The Days-Massolo Center opened on January 17, 2011, to address the needs of 

Hamilton’s increasingly diverse student body. A formal dedication is scheduled for April. 

Update June 2011: The Days-Massolo Center was dedicated on April 1, 2011, and a national search was 

initiated for a full-time director. 

Update January 2012: Amit Taneja was appointed director of the Days-Massolo Center. He was special 

assistant to the senior vice provost for equity and inclusion and former associate director of the Lesbian, 

Gay, Bisexual & Transgender (LGBT) Resource Center at Syracuse University. 

Update June 2015: Since its establishment in 2011 the Days-Massolo Center has become a focal point 

on campus for fostering dialogue and understanding within and across difference. In addition to its 

director, the center has added an associate director, a graduate assistant and student ambassadors. 

Together, they sponsor and manage a multitude of programs that enhance the academic mission of the 

campus while strengthening a community that respects and promotes free and open inquiry, independent 

thought and mutual understanding. In 2014-14, the DMC and the Dean of Students Office facilitated 

discussions about instituting gender-neutral bathrooms on campus. 

 

C. Athletics and Physical Education Program 
Pursue full integration into NESCAC for all intercollegiate athletics teams (DoF, DA&FA) 

Update February 2009: Hamilton continues to pursue this objective with NESCAC presidents. 

Update June 2009: Following a vote of the NESCAC presidents at their April 2009 meeting, all 

Hamilton teams will compete in NESCAC effective with the 2011-12 academic year. 

Update January 2010: President Stewart is the 2009-10 chair of the NESCAC Presidents’ Committee. 

Update June 2010: NESCAC presidents and the respective admission deans and athletics directors on 

the executive committee held their regularly scheduled meeting on the Hamilton campus in April. For 

many, it was their first visit to Clinton. Schedules are being developed to integrate the final seven 

Hamilton teams into NESCAC competition. 

http://www.hamilton.edu/strategicplan/updates/CECTaskForceReport2009-06.pdf
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Update June 2011: Hamilton’s field hockey and men’s and women’s soccer teams begin league play in 

NESCAC this fall; basketball will follow in the winter and lacrosse in the spring. 

Update January 2012: Hamilton is now a full playing partner in NESCAC. 

Update June 2015: Hamilton’s peer group is more clearly defined now that the College is affiliated with 

just one athletic conference. NESCAC rules stipulate having certain facilities for hosting conference 

championships. During the summer of 2015, Hamilton will replace the Astro Turf field on Campus Road 

with Field Turf and construct a new field hockey Astro Turf field adjacent to the existing field. 

 

Expand partnerships between physical education and academics (DoF) 

Update February 2009: This action item was referred to the faculty’s standing Committee on Athletics 

in January 2009. 

Update June 2009: The Committee on Athletics formalized the practice of having “faculty team 

advisors” and has circulated a job description. The Committee will ask for faculty volunteers to meet with 

prospective student-athletes in their academic fields of interest. 

Update January 2010: The Committee on Athletics solicited volunteers successfully and all 28 

programs now have faculty team advisors. The Committee’s next step will be gathering the faculty 

advisors in the spring term to discuss how they might best assist the programs. 

Update June 2011: The Committee on Athletics proposed a model for strengthening and standardizing 

the program that links individual faculty members with sports teams, called the Faculty Team Affiliates 

Program. 

Update June 2012: The Faculty Team Affiliates was formalized as a service program with clear 

expectations for participants. 

Update June 2015: A Task Force on Athletics, consisting of trustees, faculty and staff, developed three 

priorities for the future of athletics at Hamilton: departmental organization, institutional collaboration and 

participation, and student-athlete recruitment and development. The second priority includes the creation 

of a cross-functional working group to assist with the development and implementation of ideas and 

programming needing campus collaboration. 

 

D. Academic Facilities 

Complete construction projects already under way (VPA&F) 

Update February 2009: Phase 2 of the renovation and expansion of the Kirner-Johnson Building is on 

schedule and on budget. 

Update June 2009: The Kirner-Johnson construction project was completed in May; punch-list items are 

being addressed. 

Update June 2010: All academic construction projects that were under way when the strategic plan was 

adopted have been completed. 

Update June 2015: All academic construction projects that were under way when the strategic plan was 

adopted have been completed. 

 

Continue with planning and design for new projects (VPA&F, VPIT) 

Update: February 2009: The College has contracted for schematic designs from its arts facilities 

architects. 

Update June 2009: Schematic designs were completed and presented to the Board of Trustees in June. 

The architects will prepare documents and drawings to support fundraising efforts. 

Update January 2010: The arts are the College’s top facilities fund-raising priority. Donors are actively 

being cultivated for the project. 

Update June 2010: Fund-raising for three new arts facilities has accelerated with the pending kickoff of 

a new capital campaign and a more positive economy. 

Update June 2010: The faculty passed a resolution at its May 4 meeting calling for the College to “begin 

planning systematically for the renovation of Burke Library.” 
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Update January 2011: President Stewart appointed a task force in the fall to study the future of Burke 

Library. 

Update January 2011: The Board authorized the College to move forward with design development and 

construction documents for the Ruth and Elmer Wellin Museum of Art. Groundbreaking is anticipated in 

the summer. 

Update June 2011: Construction of the Ruth and Elmer Wellin Museum of Art began in June. The 

Theater and Studio Art building is in the design development phase. 

Update June 2011: The Library of the Future Committee completed its deliberations and submitted its 

report to President Stewart. 

Update January 2012: At its December meeting, the Board of Trustees authorized the College to 

proceed with construction design documents for a new theater and studio arts building. 

Update June 2012: Site preparation has begun for the new theatre and studio arts building, with a 

groundbreaking scheduled for July. 

Update June 2012: The Ruth and Elmer Wellin Museum of Art is scheduled to open on October 5. 

Update June 2012: With the relocation of the Emerson Gallery to the Wellin Museum trustees 

authorized renovations of Christian A. Johnson Hall to support programs in mathematics, languages and 

the Digital Humanities Initiative. 

Update June 2015: The Kevin and Karen Kennedy Center for Theatre and the Studio Arts opened in the 

summer of 2014, and the dean of faculty has appointed a humanities working group to discuss future 

programming that may lead to the establishment of a humanities center. With the opening of the Ruth and 

Elmer Wellin Museum of Art, Hamilton reconfigured the first floor of the Christian A. Johnson Building 

for the Digital Humanities Center and created a new “bullpen” to better accommodate the pedagogy of 

the mathematics faculty. An aviary is being constructed in the summer of 2015 to support the research of 

a faculty member in the biology department. 

 

Undertake a fuller study of campus use in the summer (All) and pursue summer academic workshops, seminars 

and institutes that make use of academic buildings, reflect institutional emphases, and take advantage of faculty 

strengths and expertise (DoF) [Also being considered as part of Item 4 “Engagement with the World,” Section B 

“Scholarship and Creative Activity”] 

Update February 2009: A Task Force on Summer Programs was established in January 2009 to 

“consider the establishment of summer conferences and programs that reflect institutional priorities. Its 

membership includes: Andrew Jillings, chair; Maurice Isserman; Onno Oerlemans; Sharon Williams, 

Dannelle Parker; Sharon Rippey; Irene Cornish; and Margie Thickstun. 

Update June 2009: Vice President of Administration and Finance Karen Leach gave a preliminary report 

in June to the Board of Trustees outlining the pros and cons of the Dartmouth Model. 

Update June 2009: The Summer Program Task Force issued a report outlining the logistics for an 

“Adirondack Essentials” summer workshop “for alumni, professional writers and recreational writers 

who wish to live adventurously and write well.” 

Update June 2009: The East Asian Languages Department submitted a proposal to the Dean of Faculty 

to create a summer Chinese-language institute for K-12 students. 

Update January 2010: Plans are under way to pilot three summer programs in 2010: (1) the Adirondack 

Essentials program referenced above, led by Professor Maurice Isserman; (2) an oral communication 

“boot camp” targeted to alumni and professionals, focusing on analysis and development of oral 

presentation skills, led by Oral Communication Center Director Susan Mason; and (3), a summer 

program for K-12 Chinese language instructors, led by Professor Hong Gang Jin. 

Update January 2010: A two-week-long course for students interested in learning about the marine 

record of the ice shelf settings and sediment core methodologies will be held at Hamilton this summer. 

This is an NSF-sponsored activity related to the International Polar Year and the LARISSA project 

(Larsen Ice Shelf System, Antarctica). 

Update June 2011: The STARTALK Chinese language program for K-12 instructors has received 

funding and will be held again in summer 2011. 

http://www.hamilton.edu/strategicplan/updates/SummerProgramTaskForeceReport-2009-06.pdf
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Update June 2012: The STARTTALK Chinese language program was held again in the summer 2012. 

  

Update June 2015: [Nothing new to report, so this section will be left blank] 
 

2. Self-Governing Community: 

Education for self-direction demands an inclusive self-governing community. To the extent possible, 

constituencies ought to be self-regulating – students regulating students, faculty governing faculty, and staff 

administering to staff – as well as interlocking, to assure consistent, inclusive, and effective exchange and 

interaction. Some of this happens already: students regulate themselves through Student Assembly, the Honor 

Code, and the Judicial Board, and faculty do the same through policies and procedures set forth in the Faculty 

Handbook. Because all employees add an important perspective, new governance policies will incorporate a 

fuller range of voices and accommodate greater representation among and between campus constituencies. 

Various planning subcommittees called for enhancing self-governance at Hamilton; ideas fell into three 

categories: 

 

A. Community Building 

Review the way all students are acclimated to campus (DoS) 

Update February 2009: This action item was referred in January 2009 to the faculty’s standing 

Committee on Student Activities. 

Update June 2009: The Committee on Student Activities reviewed the current orientation program and 

suggested that faculty advisors attend the lecture by Maura Cullen and help to facilitate the small group 

discussions that follow. The committee is also exploring the possibility of housing first-year students 

together in clusters around campus and supports the concept of a first-year experience that would be part 

of the curriculum and include a residential component. Work on these issues will continue in the fall. 

(See also “B. Student Development” below.) 

Update June 2009: The College continues to promote the community-building aspects of its pre-

orientation programs. As of June 15, Adirondack Adventure had 222 enrollments and the Urban Service 

Experience had 28, which represents 53% of the incoming class. 

Update June 2009: Kristin Strohmeyer, reference librarian, has been appointed to the new role of 

Coordinator of Marketing and Outreach in the Hamilton College Library. 

Update January 2010: In September 2009, the College launched a Web site for students who are among 

the first in their family to attend college (see: www.hamilton.edu/first) and held several receptions for the 

group. 

Update January 2010: A committee comprised of faculty, administrators, staff, and students will be 

established to select a common reading that will be required of all new students, and a discussion of the 

text will be incorporated into the New Student Orientation program. 

Update January 2010: Student Assembly adopted a Statement of Community in the form of a “Message 

from the Students of Hamilton College.” The statement reads: “The Hamilton College community gains 

strength from the diversity of its members. The expression and consideration of differing viewpoints 

represents education at its best. In our efforts to cultivate an inclusive environment, it is essential that we 

seek to respect the unique perspectives of individuals on our campus. Students are encouraged to consider 

the implications of their words and actions. It is a reality that in any diverse community, 

misunderstandings and conflicts might arise. To work through these disagreements, we as a student body 

promote engagement in dialogue to create mutual understanding and expanded knowledge. With this in 

mind, we urge each student to help promote a welcoming community for all.” 

Update June 2010: The College and Student Assembly selected The Things They Carried by Tim 

O’Brien as the common reading for the Class of 2014. 

Update January 2011: The Division of Student Life, with input from the Committee on Student 

Activities, continues to explore new and better ways to introduce first-year students and transfers to the 

College. A report of possibilities will be delivered to the President in early February. The Common 

http://www.hamilton.edu/first
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Reading Committee has been established to select the reading that will be required for the Class of 2015. 

(See also “Dialogue and Debate, B. Student Development” below.) 

Update June 2011: The Immortal Life of Henrietta Lacks by Rebecca Skloot was selected as the 

common reading for the Class of 2015. (See also “Dialogue and Debate, B. Student Development” 

below.) 

Update June 2011: The Division of Student Life has been reorganized and Meredith Harper Bonham has 

been named senior associate dean of students for strategic initiatives. She will promote connections 

between students’ academic and co-curricular activities, including orientation and the first-year initiative. 

(See also “Dialogue and Debate, B. Student Development” below.) 

Update January 2012: In November, the College announced the formation of an ad hoc Committee on 

the First-Year Experience to explore, review and propose those approaches to the first-year experience 

that will be most effective at Hamilton. Committee members include: Meredith Harper Bonham (chair), 

senior associate dean of students for strategic initiatives; Karen Brewer, associate dean of students 

(academic)/professor of chemistry; Wei-Jen Chang, assistant professor of biology; TJ Davis, assistant 

professor of physical education/men's and women’s head swim coach; Katheryn Doran, associate 

professor of philosophy; Kristin Friedel, registrar; Isaac Handley-Miner ’14; Travis Hill, assistant dean of 

students and director of residential life; Anthony Jackson ’15; Steve Orvis, professor of government; Nat 

Strout, associate professor of English (See also “Dialogue and Debate, B. Student Development” below.) 

Update June 2012: The ad hoc Committee on the First-Year Experience submitted its draft report in 

June to the Vice President for Academic Affairs and the Vice President for Student Affairs. The draft also 

has been shared with the Committee on Academic Policy for feedback before it will be sent to the entire 

community for comment in August. The committee will discuss its recommendations at a faculty meeting 

and a Student Assembly meeting at the start of the fall semester. 

Update June 2012: Evocative Objects edited by Sherry Turkle was selected as the common reading for 

the Class of 2016. (See also “Dialogue and Debate, B. Student Development” below.) 

Update June 2012: First-year orientation will be coordinated by the Residential Life Office with 

oversight from the Senior Associate Dean of Students for Strategic Initiatives. 

Update June 2015: Hamilton created a new position to coordinate orientation and first-year programs, 

and began housing all first-year students together in residence halls. Previously, all students were housed 

together regardless of their class year. 

Hamilton’s new first-year orientation program consists of two parts: adventure trips and on-campus 

programming. Adventure trips include Adirondack Adventure, Outreach Adventure and Exploration 

Adventure. There will be more than 65 trip options in 2015 -- from beekeeping to building homes in 

Utica to kayaking Lake Champlain. When students return to campus, the First-Year Experience (FYE) 

provides opportunities for new students to feel connected to Hamilton by introducing first-year students 

to different aspects of the College. FYE core sessions are planned by student leaders on topics such as 

wellness, the honor code, diversity and difference, sexual assault and alcohol, and time management. 

Convocation in 2015 will include a public pledge of support for the honor code. 

Once the semester begins, new students may enroll in the First-Year Course program. These classes are 

open only to first-year students and are designed to address students’ academic transition to college and 

to provide an introduction to a liberal arts education. The Proseminar program, also available to first-year 

students, consist of small course offerings that require intensive interaction among students, and between 

students and instructors, through emphasis on writing, speaking and discussion, or other approaches to 

inquiry and expression that demand such intensive interaction. [See also “Section 3B: Student 

Development”] 

 

Reexamine the four classifications of employee groups (VPA&F) 

Update February 2009: This action item was referred in January 2009 to the Campus Planning 

Committee, which was charged to “pursue new governance structures and a more inclusive governing 

organization.” (See also “B. Governance Policy and Procedures” below.) 
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Update June 2009: The Campus Planning Committee has recommended that the President establish a 

task force for explore the creation of a staff assembly for non-faculty employees. (See also “B. 

Governance Policy and Procedures” below.) 

Update January 2010: The President established a task force in October 2009 to consider the creation of 

a Staff Assembly. Members included Steve Stemkoski, Director of Human Resources (chair); Meredith 

Harper Bonham, Chief of Staff and Secretary to the Board of Trustees (President's Office); Carolyn 

Carpan, Director of Public Services (Burke Library); Jon Hind, Director of Athletics; Mark Kinne, 

Carpenter (Physical Plant); Mike Stottlar, Custodian (Physical Plant); Robin Vanderwall, Academic 

Office Assistant for Anthropology, History, Sociology and Communication; and Kelly Walton, Senior 

Assistant to the Associate Dean of Faculty. (See also “B. Governance Policy and Procedures” below.) 

Update January 2012: The Staff Assembly held its first two campus-wide meetings in the fall and 

solicited nominations for four committees: Nominations and Elections; Communications; Employment 

Environment and Professional Development; and Wellness 

Update June 2015: With funding from the President’s Office, a weekly all-campus picnic was 

established during the summer to bring different campus groups together. 

 

Continue progress toward a campus population whose diversity reflects the coming generations of employees 

and students (All) 

Update February 2009: The Senior Staff is considering expansion of opportunity programs. 

Update June 2009: Preliminary statistics for the Class of 2013 indicate that it will be the most diverse 

class on record as measured by the percentages of multicultural students from the U.S. (20%) and of 

international students (6%). Thirteen percent belong to the first generation in their family to attend 

college. Thirty-six states and 25 countries are represented in the class. Final statistics will be available in 

the fall. 

Update January 2010: Hamilton announced in November 2009 that it was expanding its partnership 

with the Posse Foundation. Building on its nine-year relationship with Posse Boston, Hamilton will add a 

Posse from Miami in the fall of 2010. Both Posses for fall 2010 matriculation were selected in December. 

Update June 2010: The Class of 2014 is expected to be the most racially and ethnically diverse in the 

College’s history. 

Update June 2010: The spring/summer Alumni Review features a wide-ranging cover story on diversity. 

Update January 2011: Members of Posse Boston and Posse Miami were selected in December 2010 for 

the Class of 2015. A celebration marking the 10-year anniversary of Hamilton’s affiliation with the 

Boston Posse is planned for March 31. 

Update June 2011: Preliminary statistics for the Class of 2015 show 20% have identified as 

multicultural students from the U.S., and 4% are international. Thirteen percent are from the first 

generation in their family to attend college. Thirty-four states and 19 countries are represented in the 

class. 

Update June 2011: On campus in March, Hamilton celebrated its 10th anniversary as a Posse Partner 

and President Stewart was recognized as a Posse Star at the organization’s annual NYC Gala in May. 

Update January 2012: Hamilton has established the Student Emergency Aid Society (SEAS) to provide 

support for students with limited financial resources who have one-time, emergency needs or financial 

barriers that aren’t otherwise covered by financial aid. The intention is to ensure that all students have 

equal access to all that Hamilton offers, regardless of their financial background. (See also Engagement 

with the World, A. Diversity and Access, below.) 

Update June 2012: Preliminary statistics for the Class of 2016 show a record 25% have identified as 

multicultural students from the U.S., and 6% are international. Fifteen percent are from the first 

generation in their family to attend college. Thirty-three states and 21 countries are represented in the 

class 

Update June 2015: Hamilton demonstrated its commitment to diversity and it support for the Posse 

Foundation by awarding an honorary degree to program founder Deborah Bial in 2014, the same year 

Hamilton’s first Miami Posse graduated. Preliminary statistics for the Class of 2019 show a record 25% 

http://www.hamilton.edu/magazine/spring10/the-diversity-of-diversity-at-hamilton
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have identified as domestic students from the U.S., and 7% are international. Fifteen percent are from the 

first generation in their family to attend college. Thirty states and 20 countries are represented in the 

class. 

 

B. Governance Policy and Procedures 

Evaluate the work of all committees to ensure transparency, inclusiveness, and representation (DoF, VPA&F, 

DoS, EAP) and pursue new governance structures and a more inclusive governing organization (VPA&F) 

Update February 2009: This action item was referred in January 2009 to the Campus Planning 

Committee. In February the committee began deliberations on the creation of a staff assembly (for all 

non-faculty employees) and the inclusion of students on standing committees. 

Update June 2009: The Campus Planning Committee recommends a pilot project in 2009-10 with 

amenable faculty committees to include students as non-voting participants. The committee further 

recommends that the President establish a task force to explore a staff assembly organization for non-

faculty employees. (See also “A. Community Building” above.) 

Update January 2010: The President established a task force in October 2009 to consider the creation of 

a Staff Assembly. Members included Steve Stemkoski, Director of Human Resources (chair); Meredith 

Harper Bonham, Chief of Staff and Secretary to the Board of Trustees (President's Office); Carolyn 

Carpan, Director of Public Services (Burke Library); Jon Hind, Director of Athletics; Mark Kinne, 

Carpenter (Physical Plant); Mike Stottlar, Custodian (Physical Plant); Robin Vanderwall, Academic 

Office Assistant for Anthropology, History, Sociology and Communication; and Kelly Walton, Senior 

Assistant to the Associate Dean of Faculty. (See also “A. Community Building” above.) 

Update January 2010: Student representatives have been added to the committees on Admission and 

Financial Aid, and Budget and Finance. 

Update June 2010: Established the Student Committee for Intramurals to oversee, with the assistance of 

the Director of the Fitness Center and Campus Wellness, the successful management and implementation 

of the College’s intramural program. 

Update January 2011: Hamilton established and held an election for a Staff Assembly of non-faculty 

employees charged with promoting, strengthening and further enhancing Hamilton's sense of community 

and mutual respect. The Assembly advises the president and her senior staff on the interests, concerns, 

needs and ideas of non-faculty employees. Community members elected to the Assembly include: Jay 

Bonham '93, Associate Dean of Admission, Diane Brady, Staff Assistant for Registration, Amy James, 

Director of Outreach and Orientation, Regina Johnson, Office Assistant, Office of the Dean of Students, 

Lisa Magnarelli '96, Assistant Dean of Students for Campus Life/Director of Student Activities, Linda 

Michels, Senior Assistant to the Vice President for Academic Affairs and Dean of Faculty, Tony Poccia, 

Manager of Building Structural Trades, Anne Riffle, Staff Assistant for Advising, Maureen Scoones, 

Associate Director, IT Process Improvement and Education 

Update June 2011: Staff Assembly began meeting; the group introduced members and discussed their 

charge at the spring all-employee meeting. 

Update January 2012: Staff Assembly hosted campus-wide meetings and began soliciting nominations 

for new committees. 

Update January 2012: VP for Administration & Finance Karen Leach made early 2012-13 budget 

presentations to the Staff Assembly and the faculty at their respective meetings in the fall 

Update June 2015: In addition to the traditional ways in which input has been gathered for proposed 

policy changes affecting students (e.g., campus wide quiet hours in residence halls, etc.) new ideas are 

more routinely being brought before the Student Assembly for feedback. The VP for Administration & 

Finance continues to make budget presentations to the Staff Assembly and the faculty at their respective 

meetings. Proposed changes to the College’s sexual misconduct policies and procedures were discussed 

in multiple open forums during the 2014-15 year. As is its practice, the Campus Planning Committee 

focuses on a specific topic each year, which in recent years have included student use of alcohol, 

retention and updating the College’s mission statement. 
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C. Co-Curricular Social and Residential Facilities 

Convene a task force of faculty and students to make recommendations for increased opportunities for co-

curricular faculty and student engagement (DoF, DoS) 

Update February 2009: This action item was referred in January 2009 to the faculty’s standing 

Committee on Student Activities. 

Update June 2009: The Board of Trustees approved moving forward with the renovation and expansion 

of Emerson Hall for student activities. 

Update January 2010: Renovations to Emerson Hall began in June 2009 and are progressing on 

schedule for an August 2010 re-opening. 

Update January 2011: The Sadove Student Center at Emerson Hall opened in July and was dedicated in 

October during Fallcoming. 

Update January 2011: Proposals related to a focus on the first year include a number of opportunities 

for faculty and student affairs collaboration. Report to be submitted to the President in early February. 

Update June 2011: The REAL program will move from Wertimer to South Hall, expanding from 40 to 

60 students, with each student enrolled in one of four courses. 

Update June 2015: Hamilton has expanded its orientation program for first-year students, which seeks to 

facilitate more frequent and more substantive interaction between students and faculty. In addition, at the 

recommendation of the Class of 2015, a gala for seniors and faculty members was held during Senior 

Week. 

 

Pursue athletics facilities that can be completed through the plant renewal budget or through fundraising (DoF, 

VPA&F, VPC&D, VPIT) 

Update February 2009: Pricing being obtained in the event funding becomes available. 

Update June 2009: The Board of Trustees approved the renovation of Steuben Field with an artificial 

grass surface. 

Update January 2010: Upgrades to Steuben Field were completed in September 2009. 

Update June 2010: Steuben Field hosted men’s and women’s lacrosse games, including the Liberty 

League Tournament and the first round of the NCAA Tournament for women. 

Update June 2010: New lights and a new playing surface will be installed in the Margaret Bundy Scott 

Field House this summer. 

Update January 2011: Field House upgrades were completed in September. 

Update January 2012: A new playing surface for volleyball was purchased and installed for use during 

the fall season; new lights and a new scoreboard were installed in the Sage Rink. 

Update June 2012: Courts in the Little Squash Center were repaired and refinished. 

Update June 2015: The College continues to maintain and upgrade its athletics facilities. Recent 

improvements include the construction of the Delaney Team Center on the west end of Sage Rink, the 

refurbishment of locker rooms in the Alumni Gym, upgrades to the Emerson Lobby in the Athletics 

Center, the construction of a new Astro Turf for field hockey and intramural competition on Campus 

Road, and the replacement of the original Campus Road Astro Turf field with Field Turf. An outdoor 

basketball court was constructed adjacent to the Pavilion with a gift from the Class of 2013. 

 

D. Sustainability 

Implement the recommendations of the Green Team and fulfill the American College & University Presidents 

Climate Commitment (VPA&F, VPIT) 

Update February 2009: In January, the College’s sustainability committee reviewed a study of 

Hamilton’s environmental stewardship and carbon footprint. Created by the consulting firm Sightlines, 

the study measured, monitored and benchmarked Hamilton against other colleges and universities and 

analyzed the distribution of its greenhouse emissions by various activities. In addition, planning is under 

way for summer construction projects that will further Hamilton’s commitment to sustainability. Projects 

include the demolition of North and South Courts (with attendant storm water retention improvements, 
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re-use of the exterior stone and reduction in energy usage), the replacement of windows in Benedict Hall 

and upgrades to the heating system in Benedict. 

Update June 2009: New and ongoing initiatives such as the Residence Hall Energy Challenge and the 

second annual Ham, Cram and Scram demonstrate the College’s progress in this area. LEED certification 

is being pursued for the Kirner-Johnson Building. The College’s Green Team is finalizing the draft of a 

Climate Action Plan and will invite comments later this summer. 

Update January 2010: Hamilton submitted its Climate Action Plan to the American College and 

University Presidents' Climate Commitment program. 

Update January 2010: The renovation and expansion of the Kirner-Johnson Building received a Gold 

LEED certification from the U.S. Green Building Council. 

Update June 2010: The Emerson Hall renovation is registered for LEED certification (level to be 

determined) and construction is proceeding accordingly. 

Update June 2010: Summer renovations include a number of sustainability initiatives in South 

Residence Hall, the Margaret Bundy Scott Field House, Burke Library, Science Center, Bundy East and 

West Residence Halls and other smaller projects. Projected energy savings are 1.4 million Kilowatt-hours 

and 65,000 therms of natural gas, which is equivalent to about 843 metric tons of Co2. 

Update January 2011: Hamilton has applied for LEED Gold certification for the Sadove Student Center 

at Emerson Hall. 

Update January 2011: The third annual Cram and Scram collected from students in May and resold to 

new and returning students in August tons of recycled residence hall items and furnishings. 

Update January 2011: HEAG sponsored a month-long dorm energy challenge in the fall. 

Update June 2011: The Sadove Center at Emerson Hall was awarded LEED (Leadership in Energy and 

Environmental Design) Gold certification from the Green Building Certification Institute (GBCI) for its 

energy-efficient and sustainable construction. It is Hamilton’s third LEED-certified building (second 

Gold). 

Update June 2011: Bon Appetit sponsored its fourth annual Low Carbon Diet Day in April. The event 

coincided with the Hamilton Environmental Action Group’s observance of Green Week 

Update June 2011: Cram & Scram, a student-run effort to recycle usable materials from residence hall 

rooms, was held again in May. Furnishings were collected for resale in the fall. 

Update January 2012: From Dec. 17 to Jan. 2, Hamilton reduced its electrical consumption by 147,937 

kilowatt-hours for the 30 buildings listed on the dashboard. This extrapolates out to approximately 

236,826 kilowatt-hours saved by the entire campus. These savings are enough to power twenty average 

homes in the United States for an entire year. These energy savings helped reduce our carbon emissions 

by 84.9 metric tons of carbon dioxide, equivalent to planting 2,177 tree seedlings for a growth period of 

10 years. 

Update June 2012: The Hamilton Environmental Action Group (HEAG) held its annual Green Week 

celebration in April, promoting sustainability and campus engagement in conservation efforts. Daily 

events included guest speakers, a concert and a campus cleanup. 

Update June 2015: During the past three years, Hamilton has completed 32 energy-reduction projects to 

reduce consumption by 1.2 million kilowatt-hours and 32,000 therms of natural gas (equivalent to a 

reduction of 458 metric tons of CO2e). The College has also implemented a composting program in its 

dining halls, which has diverted from landfills the equivalent of 656 metric tons of garbage. Similarly, 

the Ham, Cram and Scram program continues to resell or divert to local charities leftover student 

clothing, food and furniture at the end of the academic year, and the College sponsors competitions 

among residence halls to reduce energy consumption. As of July 2014, Hamilton had a 31% reduction in 

carbon emissions since becoming a signatory to the American College and University Presidents’ 

Climate Commitment in 2007; the initial goal of a 20% reduction by 2015 was achieved in 2012. 

 

3. Dialogue and Debate: 

Self-direction and self-governance require and engender dialogue and debate; opportunities to enhance skills 

and deepen expertise will be provided to all students and employees, ensuring that the College is an educational 
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institution for all. Hamilton stands firmly in support of academic freedom. We also recognize that with such 

freedom comes the responsibility to accept ownership of one’s ideas and to be prepared to defend one’s position, 

and to be able to articulate the positions of others and engage them respectfully. The strategic planning 

subcommittees identified three areas in which to focus our efforts: 

 

A. Effective Communication 

Increase communications vehicles that contribute to full participation in the life and functioning of the College 

(All) 

Update February 2009: Senior Staff is considering implementation strategies for this action item. 

Update June 2009: The Senior Staff plans to begin holding monthly community meetings in the fall. The 

meetings will be topically based and organized by the offices of the Dean of Faculty and the Dean of 

Students. 

Update January 2010: Three community meetings were held in the fall semester: 1) Citizenship at 

Hamilton: Rights and Responsibilities; 2) Race and Privilege on College Campus, with invited speaker 

Tim Wise; and 3) open meeting on the Student Assembly statement on community. 

Update June 2010: Assistant Dean of Faculty for Institutional Research Gordon Hewitt presented results 

of the Consortium on High Achievement and Success (CHAS) Climate Survey to academic department 

chairs, the full faculty, and at a community forum. 

Update June 2010: The Staff Advisory Committee has begun publishing a monthly Employee Spotlight 

Update January 2011: The senior staff reprised its “Hamilton 2032” presentation first delivered at the 

December trustee meeting. Approximately 85 employees took part in a five-hour discussion about the 

College’s future. 

Update June 2011: As part of the Middle States reaccreditation process, numerous open meetings were 

held on campus, including several conducted by the members of the visiting team during their site visit in 

April. 

Update January 2012: The Staff Assembly hosted two campus-wide meetings during the fall semester 

Update January 2012: The College surveyed all employees (and trustees) about their definition of 

quality and used those results as part of trustee plenary in December. 

Update June 2012: The Dean of Faculty held a series of open meetings with the faculty to discuss long-

term curricular issues. 

Update June 2015: In addition to the many regular venues (e.g., meetings, online newsletters and 

forums, etc.), the College often holds special gatherings to address important issues, such as the creation 

of a new mission statement, changes to sexual misconduct policies, creation of gender-neutral bathrooms, 

student concerns about national issues (i.e., Ferguson, Mo.) etc.). In [Year], the College also administered 

an employee satisfaction survey [what did we do with this???] 

 

B. Student Development 

Establish a task force to review how students are acclimated to Hamilton (DoS, DoF) 

Update February 2009: This action item was referred in January 2009 to the faculty’s standing 

Committee on Student Activities. 

Update June 2009: The Committee on Student Activities has recommended changes to the current 

orientation program, including the training of Resident Advisors, Orientation Leaders and Adirondack 

Adventure leaders, enhancing early connections with academic advisors and the diversity lecture by 

Maura Cullen (along with the small group discussions that follow). The committee is interested in 

housing first-year students together in clusters around campus and supports the concept of a first-year 

experience that would be part of the curriculum and include a residential component. Work on these 

issues will continue in the fall. (See also “A. Community Building” above.) 

Update June 2009: To facilitate proficiency in information and media literacy across the curriculum, 

Reference Librarian Glynis Asu has been appointed to the new role of Coordinator of Information 

Literacy in the Hamilton College Library. In addition, the Library hosted a workshop for the faculty on 

May 21, 2009, titled “Information Literacy and Accreditation: Mandates for Faculty and Librarians.” 
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Librarians will continue to work with the faculty and Information Technology Services staff members in 

the fall to determine how we create proficiency in information and media literacy across the curriculum. 

Update June 2010: The College and Student Assembly have selected The Things They Carried by Tim 

O’Brien as the common reading for the Class of 2014. 

Update January 2011: January admits for the Class of 2014 participated in a four-day orientation 

program before beginning classes on January 17. 

Update January 2011: The Division of Student Life, with input from the Committee on Student 

Activities, continues to explore new and better ways to introduce new students to the College. A report of 

possibilities will be delivered to the President in early February. The Common Reading Committee has 

been established to select the reading that will be required for the Class of 2015. (See also “Self-

Governing Community, A. Community Building” above.) 

Update June 2011: The Immortal Life of Henrietta Lacks by Rebecca Skloot was selected as the 

common reading for the Class of 2015. (See also “Self-Governing Community, A. Community Building” 

above.) 

Update June 2011: The Division of Student Life has been reorganized and Meredith Harper Bonham has 

been named senior associate dean of students for strategic initiatives. She will promote connections 

between students’ academic and co-curricular activities, including orientation and the first-year initiative. 

(See also “Self-Governing Community, A. Community Building” above.) 

Update January 2012: In November, the College announced the formation of an ad hoc Committee on 

the First-Year Experience to explore, review and propose those approaches to the first-year experience 

that will be most effective at Hamilton. Committee members include: Meredith Harper Bonham (chair), 

senior associate dean of students for strategic initiatives; Karen Brewer, associate dean of students 

(academic)/professor of chemistry; Wei-Jen Chang, assistant professor of biology; TJ Davis, assistant 

professor of physical education/men's and women’s head swim coach; Katheryn Doran, associate 

professor of philosophy; Kristin Friedel, registrar; Isaac Handley-Miner ’14; Travis Hill, assistant dean of 

students and director of residential life; Anthony Jackson ’15; Steve Orvis, professor of government; Nat 

Strout, associate professor of English (See also “Self-Governing Community, A. Community Building” 

above.) 

Update June 2012: The ad hoc Committee on the First-Year Experience submitted its draft report in 

June to the Vice President for Academic Affairs and the Vice President for Student Affairs. The draft also 

has been shared with the Committee on Academic Policy for feedback before it will be sent to the entire 

community for comment in August. The committee will discuss its recommendations at a faculty meeting 

and a student assembly meeting at the start of the fall semester. 

Update June 2012: Evocative Objects edited by Sherry Turkle was selected as the common reading for 

the Class of 2016 (See also “Self-Governing Community, A. Community Building” above.) 

Update June 2015: Hamilton has made a number of changes to how new students are acclimated to 

campus. The highly successful pre-orientation program Adirondack Adventure (along with Outreach 

Adventure and the newer Exploration Adventure) will be expanded and made universal for all new 

students beginning in August 2015. There are more than 65 trip options in 2015 -- from beekeeping to 

building homes in Utica to kayaking Lake Champlain. When students return to campus, the First-Year 

Experience (FYE) provides additional opportunities for new students to feel connected to Hamilton by 

introducing them to different aspects of the College. FYE core sessions are planned by student leaders on 

topics such as wellness, the honor code, diversity and difference, sexual assault and alcohol, and time 

management.  

 

Once the semester begins, new students may enroll in the First-Year Course program. These classes are 

open only to first-year students and are designed to address students’ academic transition to college and 

to provide an introduction to a liberal arts education. The Proseminar program, also available to first-year 

students, consist of small course offerings that require intensive interaction among students, and between 

students and instructors, through emphasis on writing, speaking and discussion, or other approaches to 
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inquiry and expression that demand such intensive interaction. [See also “Section 2A: Community 

Building”] 

 

Hamilton also moved, in 2014-15, to house all first-year students together in residence halls, rather than 

mixing them together with upperclass students. This change was made to better acclimate students to the 

College. 

 

C. Faculty and Staff Development 

Invest in new and continuing employees (All) 

Update February 2009: Compensation surveys were completed and the results were reported to the Staff 

Advisory Council. “Hamilton Cares” was launched in February 2009 to recognize major events in the 

personal lives of College employees. 

Update June 2009: In a difficult economy, the decision to provide flat-rate salary increases for all 

employees was intended to help those earning least and most likely to be affected by the economic 

downturn. The College also adjusted staff salaries for those positions that warranted changes as 

determined by market survey data. 

Update January 2010: The New York Six consortium is considering ways its members can collaborate 

on employee training. 

Update January 2010: The Faculty Budget Committee is reviewing the way we benchmark faculty 

salaries and looking for a more reliable methodology to compare Hamilton with its peers. 

Update June 2010: The Senior Staff created the Hamilton Management Roundtable to provide managers 

with professional development experience to cultivate the potential of the people they supervise and to 

provide effective workplace communication tools. 

Update January 2011: The College has increased Wellness programming (workshops, classes, 

seminars) for employees. 

Update January 2011: The first Hamilton Management Roundtable began in fall 2010 with 12 

participants and will conclude its 15 meetings in February 2011. The HMR discussions are based on the 

reading of four books and the sharing of experiences. The next HMR will begin in spring 2011. 

Update June 2011: The second Hamilton Management Roundtable will have four co-leaders and 

approximately 20 participants. Fifteen two-hour sessions are scheduled to take place from July 2011 to 

March 2012. 

Update January 2012: The Staff Assembly has established committees focused on Nominations and 

Elections; Communications; Employment Environment and Professional Development; and Wellness. 

Special incentives introduced for new participants in wellness programs. 

Update June 2012: The Staff Assembly organized a series of picnics for the campus community, held 

each Wednesday at lunchtime during the summer. 

Update June 2012: The third Hamilton Management Roundtable will have six co-leaders and 23 

participants in the fall. 

Update June 2015: Hamilton’s Wellness Program has expanded significantly in recent years to include 

health screenings, fitness courses, a wellness fair, competition for the “Wellness Cup,” support for the 

Whole Life Challenge program and related activities. In academic affairs, the dean has sought to create 

better mentoring opportunities for new hires, especially those in small departments where senior 

professors are reaching retirement age.  

 

 

4. Engagement with the World 

The purpose of an education centered on self-direction, self-governance, and thoughtful dialogue is to prepare 

students for effective engagement with the world. Society is served by giving students and faculty alike a place 

for thinking, imagining, and creating. But on a more practical level – and especially in this economy – we 

recognize that everything we do on College Hill is influenced by the world around us. While our purposes and 

goals are lofty, our realities are shaped in part by forces beyond us. At the same time, we are not here simply to 
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perpetuate Hamilton College, but to help students prepare themselves for careers and service in the nation and 

beyond. 

Update June 2015: Hamilton restructured the administration of its off-campus study programs to 

facilitate greater integration with the curriculum and to further enhance the role of international study at 

the College. A new off-campus study program in the Adirondacks was launched in fall 2015 as a three-

year trial. 

 

A. Diversity and Access 

Meet the demonstrated financial need of every student (DA&FA, VPC&D) 

Update February 2009: Hamilton reaffirmed its policy to meet the full demonstrated need of each 

student and the College continues to respond to mid-year requests from current students for new or 

increased financial aid. 

Update June 2009: Hamilton met the full demonstrated need of every student admitted to the Class of 

2013 and responded to 65 mid-year requests from current students for new or increased aid due to 

economic hardship (unemployment, medical, foreclosure, general economy). To date, the College is not 

aware of any students who left Hamilton for economic reasons or plan to do so in the coming year. 

Update January 2010: Ten inaugural Kirkland College Scholars were named. Their college loans and 

work-study obligations have been relieved by funding from the Kirkland Endowment. 

Update June 2010: Trustees voted in March to increase the financial aid budget by 6.9 percent in 2010-

11 to more than $26 million. 

Update June 2010: The total number of students receiving Pell grants increased from 202 in 2008-09 to 

236 in 2009-10. 

Update: January 2011: In response to the College’s changing demographic, a new committee has been 

established to address the financial and other needs of some students once they arrive on campus. 

Update June 2011: Hamilton has submitted to a foundation a proposal for funding the special financial 

needs of some entering students. 

Update June 2011: Financial Aid is top priority for Bicentennial Initiatives Campaign; as of June, 

commitments total $20 million against a $40 million goal. 

Update January 2012: Majority ($12 million) of the gift from the SunUp Foundation was directed 

toward student scholarship endowment 

Update January 2012: Focus of the annual 1812 Leadership Circle program in New York City was 

Hamilton’s need for student scholarship aid. 

Update June 2015: Hamilton continues to meet the full demonstrated need of every student it admits, but 

recognizes that securing new endowed funds must be a priority for its next capital campaign if the 

College is to keep pace with demand. The College’s discount rate has been climbing slowly but steadily. 

Hamilton continues to emphasize the recruitment and support of first-generation students. 

 

Become need-blind in admission (DA&FA, VPC&D, VPA&F) 

Update February 2009: For the second consecutive year, the admission staff will monitor and attempt to 

reduce the number of cases where a family’s ability to pay becomes a factor in the admission decision. 

Update June 2009: The number of cases where a family’s ability to pay was used as a factor in the 

admission decision decreased due to a larger financial aid budget for the class entering in the fall. The 

“need-blind experiment” carried out this year suggests that Hamilton would have to increase its financial 

aid budget by about $2 million to become fully need-blind. Need-blind admissions remains a strategic 

priority for the College, but progress is likely to be slow in the current economy, for the College is 

committed to meeting the full demonstrated financial need of all enrolled families. 

Update January 2010: Trustees affirmed at their December meeting that becoming need-blind in 

admission is the College’s top priority and instructed the senior staff to accelerate planning to achieve this 

objective. 

Update June 2010: The trustees voted at their March meeting to adopt a need-blind admission policy for 

domestic students. Hamilton will continue to meet the full demonstrated need for all admitted students. 
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Update January 2011: Hamilton announced in December the launch of “Bicentennial Initiatives,” which 

includes the goal of $40 million in new endowment to fund the need-blind policy. 

Update June 2011: Hamilton admitted its second class under the need-blind protocol. 

Update June 2012: Hamilton admitted its third class under the need-blind protocol. 

Update June 2015: Having now graduated five classes that were admitted under the need-blind protocol, 

Hamilton is studying the effects that decision has had on admission and financial need. The College has 

also taken steps to ensure that it does everything possible to help all students have an equivalent 

educational experience. To that end, Hamilton instituted a career-preparation program called First-Year 

Forward specifically targeted to students with exceptional potential and financial need, and created a 

fund to support emergency or exceptional needs (e.g., a flight home to be with a sick parent, medical 

expenses, clothes appropriate for job interviews or travel to a career-related activity) for students whose 

financial barriers are significant. The College raised $42 million [CK] in new endowment to fund its 

need-blind policy and has begun planning a new campaign with endowed student financial aid as a 

centerpiece. 

 

Increase the percentage of students and employees of color (All) 

Update February 2009: We are in the midst of employee hiring and student recruitment cycles for the 

2009-10 academic year and this action item is a factor in our deliberations. The College continues to 

consider new markets in which to advertise. 

Update June 2009: Preliminary statistics for the Class of 2013 indicate it will be the most diverse class 

on record as measured by the percentage of multicultural students from the U.S. (20%) and international 

students (6%). Final statistics will be available in the fall. 

Update January 2010: Final census data confirm that the Class of 2013 is the most racially and 

ethnically diverse in the College’s history. 

Update January 2010: The percentage of tenured and tenure-track faculty of color increased from 

17.5% in 2008-09 to 18.3% in 2009-10. 

Update June 2010: As of June 1, the Class of 2014 will be the most ethnically and racially diverse in 

Hamilton’s history, comprising 23 percent domestic students of color and 4 percent international 

students. 

Update January 2011: Hamilton opened the Days-Massolo Center to support its increasingly diverse 

student population. 

Update June 2011: The percentage of tenured and tenure-track faculty of color increased from 18.3% in 

2009-10 to 18.8% in 2010-11. 

Update January 2012: Twenty percent of the Class of 2015 identified as multicultural students from the 

U.S. An additional 20 students (4%) are international citizens. 

Update June 2012: Preliminary counts show the Class of 2016 will be the most ethnically and racially 

diverse in Hamilton’s history, comprising 25 percent domestic students of color and 6 percent 

international students. 

Update June 2012: According to the Faculty Affirmative Action Report completed in May, the 

percentage of tenured and tenure-track faculty of color increased from 18.8% in 2010-11 to 19.4% in 

2011-12. 

Update June 2015: Preliminary statistics for the Class of 2019 show a record 25% have identified as 

domestic students from the U.S., and 7% are international. This class is believed to be the most diverse 

(as measured by racial and ethnic diversity) in the College’s history. In addition, 15% are from the first 

generation in their family to attend college. Thirty states and 20 countries are represented in the class.  

For employees, the director of diversity and inclusion has developed a procedure designed to increase the 

number of qualified people of color in searches for new faculty. That protocol is being adapted for all 

other searches.  

 

B. Scholarship and Creative Activity 

Compensate faculty based on teaching, research, and service (DoF) 
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Update February 2009: Compensation decisions will be made later in the spring mindful of economic 

circumstances. 

Update June 2009: Economic circumstances resulted in flat-rate salary increases for all employees. 

Update June 2010: Based on annual reports from faculty and reviews by department chairs, faculty merit 

pay increases were allocated from a 2 percent raise pool according to a professor’s performance on 

teaching, research and service. 

Update June 2011: Based on annual reports from faculty and reviews by department chairs, faculty merit 

pay increases were allocated from a 4 percent raise pool according to a professor’s performance on 

teaching, research and service. 

Update June 2012: Based on annual reports from faculty and reviews by department chairs, faculty merit 

pay increases were allocated from a 3.3 percent raise pool according to a professor’s performance on 

teaching, research and service. 

Update June 2015: Faculty salary benchmark goals (11th to 15th among peers) were reached in all three 

ranks: 14th among professors, 9th among associates, and 14th among assistants. 

 

Support faculty scholarship that leads to publication and presentation (DoF) 

Update February 2009: The Dean of Faculty’s annual bibliography of faculty publications, exhibitions 

and presentations is in production. 

Update June 2009: The annual compilation of 2008 faculty and administrator research and creative 

activity was posted to the College’s Web site. It listed 128 authors/presenters with a total of 425 citations 

encompassing publications, exhibitions and performances. In addition, on Class & Charter Day, five 

faculty members were recognized publicly for career achievement, early career achievement and notable 

year achievement. 

Update January 2010: Despite budget reductions in Academic Affairs, funding to support faculty 

research was held steady from 2008-09 to 2009-10. 

Update June 2010: The annual compilation of 2009 faculty and administrator research and creative 

activity was posted to the College’s Web site. It listed 121 authors/presenters with a total of 364 citations 

encompassing publications, exhibitions and performances. In addition, on Class & Charter Day, five 

faculty members were recognized publicly for career achievement, early career achievement and notable 

year achievement. 

Update June 2011: The annual compilation of 2010 faculty and administrator research and creative 

activity was posted to the College’s website. It listed 120 authors/presenters with a total of 340 citations 

encompassing publications, exhibitions and performances. In addition, on Class & Charter Day, four 

faculty members were recognized for career achievement, early career achievement and notable year 

achievement. 

Update January 2012: The Taylor Fund, being used for the first time this year, has provided a 

significant increase for support of research in the sciences. 

 

Increase opportunities for student research and presentation (DoF) 

Update February 2009: Hamilton recently announced a new endowment to provide funding for students 

conducting summer research in chemistry. 

Update June 2009: The number of students pursuing summer research increased slightly in 2009, to 137 

total (88 science) from 133 (86 science) in 2008. The Dean of Faculty Office is funding, fully or partially, 

104 students (including 16 Levitt Scholars) in 2008. 

Update January 2011: Throughout the fall semester, Hamilton sponsored a series of poster sessions 

(most notably during Family Weekend) for summer research students to present their work. 

Update June 2011: Hamilton is supporting the summer research of more than 130 students, under the 

auspices of the Levitt Center (16), Emerson Foundation (22), various science funds (92) and Kirkland 

Associates (3). More than 40 other students are pursuing summer internships with Hamilton funding. 

Update January 2012: With the generous financial support of Arthur Levitt, Jr. P'81 and the Norman 

and Rosita Winston Foundation, the Levitt Center established the Levitt Leadership Initiative at Hamilton 
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College. The Institute will give selected students across academic disciplines two weeks of hands-on 

training in personal leadership skills, along with real life challenges to make a positive difference using 

those skills. The Levitt Center is also leading an effort to teach leadership skills across the curriculum. In 

addition, Mr. Levitt has provided funding for public service internships and Levitt Research Group 

Grants to expand opportunities for team and individual work in public affairs. 

Update June 2012: Hamilton is supporting the summer research of more than 140 students, under the 

auspices of the Levitt Center (35), Emerson Foundation (20), various science funds (81), Diversity and 

Social Justice Project (5) and Kirkland Associates (1). More than 50 other students are pursuing summer 

internships with Hamilton funding. 

Update June 2015: Hamilton continues to provide numerous generous stipends for students to conduct 

summer research. In the summer of 2015, for example, the College provided stipends worth a total of 

$543,000 to nearly 150 students. An additional 85 students received stipends to pursue unpaid 

internships. Many of the stipends come with the stipulation that students describe the results of their work 

in posters or in presentations. Three-Minute Thesis, a new program introduced by the Oral 

Communication Center in 2015, provided another opportunity for students to hone their public 

presentation skills while discussing their research.  

 

Consider the establishment of summer conferences and programs that reflect institutional priorities (DoF, 

VPA&F, VPIT) [Also being considered as part of Item 1 “Education for Self-Direction,” Section D “Academic 

Facilities”] 

Update February 2009: A Task Force on Summer Programs was established in January 2009 to 

“consider the establishment of summer conferences and programs that reflect institutional priorities. Its 

membership includes: Andrew Jillings, chair; Maurice Isserman; Onno Oerlemans; Sharon Williams, 

Dannelle Parker; Sharon Rippey; Irene Cornish; and Margie Thickstun. 

Update June 2009: Vice President of Administration and Finance Karen Leach gave a preliminary report 

in June to the Board of Trustees outlining the pros and cons of the Dartmouth Model. 

Update June 2009: The Summer Program Task Force outlined a proposal for an “Adirondack 

Essentials” summer workshop “for alumni, professional writers and recreational writers who wish to live 

adventurously and write well.” 

Update June 2009: The East Asian Languages Department submitted a proposal to the Dean of Faculty to 

create a summer Chinese-language institute for K-12 students, to take advantage of our national 

leadership in Chinese language acquisition. 

Update January 2010: Plans are under way to pilot three summer programs in 2010: (1) the Adirondack 

Essentials program referenced above, led by Professor Maurice Isserman; (2) an oral communication 

“boot camp” targeted to alumni and professionals, focusing on analysis and development of oral 

presentation skills, led by Oral Communication Center Director Susan Mason; and (3), a summer 

program for K-12 Chinese language instructors, led by Professor Hong Gang Jin. 

Update January 2010: A two-week-long course for students interested in learning about the marine 

record of the ice shelf settings and sediment core methodologies will be held at Hamilton this summer. 

This is an NSF-sponsored activity related to the International Polar Year and the LARISSA project 

(Larsen Ice Shelf System, Antarctica). 

Update January 2011: Hamilton is sponsoring this summer an Adirondack Adventure Writing 

Workshop for alumni, parents and friends. The course is modeled after Professor Maurice Isserman’s 

popular course for students. Director of Outdoor Leadership Andrew Jillings will also participate. 

Update June 2011: The STARTALK Chinese language program for K-12 instructors has received 

funding and will be held again in summer 2011. 

Update June 2012: Hamilton hosted the STARTALK Chinese language program and conferences for 

major gift officers and development vice presidents. 
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C. Employee Satisfaction 

Be the employer of choice for all employees (All) 

 Maintain competitive salaries for all employees 

Update February 2009: Compensation decisions will be made later this spring mindful of economic 

circumstances. 

Update June 2009: In a difficult economy, the decision to still provide flat-rate salary increases to all 

employees was intended to help those earning least and likely to be most affected by the economic 

downturn. 

Update January 2011: Hamilton gave wage increases above inflation for the 2010-11 budget year, 

averaging 2.5% or hourly staff, 3% for unionized employees and 2% for administration and faculty. 

Selective competitive market adjustments were also made. As we plan for wage adjustments in the 2011-

12 budget, we continue to examine the effect of inflation, Hamilton’s competitive position and the 

College’s financial circumstances. 

Update June 2015: Hamilton continues to provide an attractive benefits package and wage increases that 

are above the rate of inflation. The College seeks to be the employer-of-choice in the region for staff 

positions, and to offer compensation that is competitive for national searches (faculty and administrators). 

For faculty salaries, the College has set and achieved its goal of ranking between 11 and 15 in a peer 

group of 25 peer colleges for assistant, associate and full professors. 

 

 Ensure clear processes for evaluation and compensation. 

Update February 2009: The Human Resources Office is working on a pilot project to consider 

standardization of functions for positions that are similar. 

Update June 2009: The Human Resources Office has begun reviewing job descriptions for the 

Academic Office Assistant position. Feedback has been gathered and is being analyzed with the intent of 

drafting a standard job description. 

Update January 2011: The Human Resources Office worked with Academic Office Assistants to 

complete job analysis questionnaires and then reviewed the responses and worked with the Dean of 

Faculty Office to create appropriate descriptions. A final job description was developed and then 

reviewed and approved by the Dean of Faculty. 

Update June 2015: Approximately half of Hamilton’s tenured faculty members will retire in the next 

five to 10 years. Those departures will result in a loss of senior leadership and mentorship. The dean has 

begun planning for the pending wave of retirements by considering the effect on small departments, 

mentoring for junior faculty and opportunities for the curriculum. 

 

 Provide support for spouses/partners of talented new hires in finding employment 

Update February 2009: Hamilton is a member of the Upstate New York affiliate of the Higher 

Education Recruitment Consortium, which provides online resources to people considering a move to the 

area. The College also works directly with other local college recruitment officers to uncover possible job 

opportunities. Spouses and partners of new hires are eligible to enroll in classes at Hamilton free-of-

charge. 

Update June 2009: Throughout the spring, the spouses and partners of several Hamilton employees have 

found employment as a result of College initiatives. 

Update January 2010: Unlike many colleges, Hamilton avoided layoffs in 2009-10 and provided a flat 

salary increase for all employees except members of the senior staff, who received no increase. In 

appreciation for the work of its non-faculty employees and in recognition of lower-than-usual salary 

increases, the College provided four extra days of vacation between Christmas and New Year’s. 

Update June 2010: Unlike many colleges across the country, Hamilton has again avoided layoffs and 

this year will provide a 2.5 percent raise pool for staff and a 2 percent raise pool for faculty and 

administrators. The additional vacation days between Christmas and New Year’s, new in 2009, will be 

retained in 2010. 
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Update January 2011: Hamilton again provided four extra days of paid vacation between the Christmas 

and New Year’s holidays. The College has also increased Wellness programming (workshops, classes, 

seminars) for employees. 

Update January 2011: Hamilton established and held an election for a Staff Assembly of non-faculty 

employees charged with addressing general workplace issues. Those elected to the Assembly included: 

Jay Bonham '93, Associate Dean of Admission, Diane Brady, Staff Assistant for Registration, Amy 

James, Director of Outreach and Orientation, Regina Johnson, Office Assistant, Office of the Dean of 

Students, Lisa Magnarelli '96, Assistant Dean of Students for Campus Life/Director of Student Activities, 

Linda Michels, Senior Assistant to the Vice President for Academic Affairs and Dean of Faculty, Tony 

Poccia, Manager of Building Structural Trades, Anne Riffle, Staff Assistant for Advising, Maureen 

Scoones, Associate Director, IT Process Improvement and Education 

 

 Review health insurance subsidies for retirees and long-term disability policies 

Update February 2009: Hamilton will continue to review its competitive market position regarding 

these benefits in the coming year. Changes to health insurance subsidies and long-term disability policies 

will be considered as part of the 2010-11 budget cycle. Such changes were not economically feasible in 

2009-10. 

Update June 2009: Vice President for Administration and Finance Karen Leach has done a preliminary 

study of health insurance subsidies for retirees and long-term disability policies, but further analysis is 

needed. 

Update January 2011: The cost of health insurance for active employees and retirees continues to be a 

concern. While our policies appear to be competitive, they are adding significant cost to the College 

budget. Human Resources has been looking at colleges with active wellness programs. The new Staff 

Assembly will be asked to review health insurance costs and wellness programs to come up with a 

community strategy. Additional benefits programs are not possible in the current fiscal environment, but 

analysis of the best use of existing funding will continue. 

Update June 2011: In April, Hamilton formed a Health Care Study Group (Dave Thompson, Lori 

Dennison, Sue Stetson, Sue Campanie, Lauri Swan, Diann Lynch, Terry Lapinski, Karen Brewer, Jeffrey 

Pliskin, John Bartle, Karen Leach, Luann Zaleski, Samantha Cavanaugh, David Aversa, Anthony Juliano, 

and Steve Stemkoski) to educate themselves about the current state of health care in the U.S. and 

understand Hamilton’s options. They will help make recommendations for the 2012-13 budget and assist 

in establishing a longer-term strategy. 

Update June 2015: [Nothing new to report, so this section will be left blank] 
 

D. Community Service and Outreach 

Support initiatives that encourage civic engagement (DoF, DoS, VPIT) 

Update February 2009: Hamilton has renewed its participation in the Imagining America Initiative and 

will soon formally announce the establishment of the Community Outreach and Opportunity Program 

(COOP). 

Update June 2009: The Community Outreach and Opportunity Program has undergone a “beta launch” 

and created an on-campus Advisory Committee that is reviewing drafts of the organization’s mission 

statement. COOP is planning a public launch in the fall. 

Update January 2010: COOP was officially launched in October with a presentation by Steve 

Culbertson ’79, President and CEO of Youth Service America, and a reception. 

Update January 2010: Discussions are under way between COOP and Levitt Center staff to better 

coordinate service learning on campus. 

Update January 2011: Hamilton again provided paid release time for employees to participate in the 

MLK Day of Service. 

Update January 2011: COOP is increasing focus on literacy and youth mentoring. There are three new 

programs currently under the COOP umbrella: YPP (Young People's Project -- math literacy work with 

middle school-age children), America Reads, a one-on-one tutoring program at Kernan Elementary 
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involving 18 Hamilton students and 18 2nd graders, and Let's Get Ready, an SAT prep program that will 

run this spring serving Proctor students. 

Update January 2011: Alternative Spring Break (ASB) is expanding this spring to include 10 different 

trips. 

Update January 2012: For the fourth consecutive year, all first-year students participated in Hamilton 

Serves, a half-day program of service in the local community as part of Orientation. 

Update January 2012: As an alternative to Adirondack Adventure, 40 first-year students participated in 

Outreach Adventure, a community engagement program in which a small group serves at a non-profit 

agency in the nearby cities of Utica or Rome, or in outlying rural areas. Project categories include 

construction and rebuilding, hunger and homelessness relief, youth mentoring and engagement, 

environmental/farming and community building. 

Update January 2012: Hamilton again provided paid release time for employees to participate in the 

MLK Day of Service. 

Update June 2012: Hamilton College employees from Administration and Finance and the Coop are 

working on a Hamilton-sponsored literacy project as a year-round Martin Luther King Day of Service. 

The Community Bookshelf Project provides gently used books to families in Utica. 

Update June 2012: The President has created an ad hoc committee to study Hamilton’s relationship with 

the local community. 

Update June 2012: The Coop Service Internship (CSI) program hires eight first-year students to work 

six hours per week at a local agency and then meet as a group to pursue professional development 

training (e.g. public speaking, grant writing, etc.). The students make a two-year commitment to this 

program. 

Update June 2015: In addition to continuing its support for COOP (Community Outreach and 

Opportunity Program), Hamilton has been increasing the number of experiential learning opportunities it 

provides students. The College was designated a “Changemaker Campus” in September 2014 by Ashoka 

U, the higher education program of Ashoka, an international organization that promotes social innovation 

to solve society’s most persistent social issues. The designation recognizes Hamilton for being a leader in 

social innovation education among an exclusive network of only 29 colleges and universities worldwide.  

In spring 2014, Hamilton and Colgate jointly announced their partnership as new contributing members 

in the nonprofit, online learning platform edX. Hamilton felt it was essential that it help shape the 

national discussion about online learning and advocate the role of the liberal arts within this developing 

arena. The College, which offered its first two edX offerings in the spring 2015, will engage and share 

pedagogical innovations with other institutions similarly involved in delivering offerings via various 

MOOC platforms. The focus of edX is to create access to the world’s best education globally, improve 

on-campus education and conduct research to enhance teaching and learning. 

The Levitt Public Affairs Center has also established public service internships for undergraduates, a 

social innovation fellowship for a graduating senior to develop and implement a social innovation venture 

that provides vital products or services to disadvantaged households in the Mohawk Valley, and a social 

sector fellowship to provide supplementary income for a graduating senior who is pursuing work in the 

public sector in Central New York. 

 

Create and sustain partnerships with the Town of Kirkland and Village of Clinton (VPIT) 

Update February 2009: Hamilton provided a one-time $10,000 grant in January 2009 that enabled the 

Town of Kirkland to resume plowing the 26.5 miles of county roads in the town. 

Update June 2009: Vice President for Information Technology Dave Smallen serves on an ad hoc 

economic development steering committee for the town and village. 

Update January 2010: The Hamilton College Town-Gown Fund Committee distributed eight grants 

totaling $30,000. Since 2001, when grants were first awarded, income from the endowed fund has 

provided more than $265,000 in grants to local non-profit and public service agencies. 

Update January 2010: Hamilton announced that it will contribute $250,000 toward the purchase of a 

ladder truck for the Clinton Fire Department. 

http://ashokau.org/
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Update January 2010: VPIT was part of a committee that created a Community Development Plan, 

endorsed by the Town, Village, CCS, and Hamilton College; Community Newsletter created with articles 

submitted by Hamilton, CCS, Town and Village. This newsletter will appear quarterly. December issue 

featured articles about a collaboration between Hamilton's COOP and CCS to use the school buses to 

transport Hamilton students for community service and an article on the use of the Hill card in Clinton; 

Hill Card implemented for 13 merchants in the Village of Clinton; Hamilton's COOP organized 

numerous volunteer activities in the Clinton schools; Representatives from Hamilton's administration 

attended all meetings of local government (Town, Village, and CCS) and reported back to senior staff 

Update June 2010: A Hamilton representative (Dave Smallen) has been appointed to a new Economic 

Development Team for the Town of Kirkland. 

Update June 2010: During the 2009-10 academic year Hamilton students (and some employees) used 

their Hill Card to make 4675 purchases totaling more than $60,000 at 12 area merchants that accept the 

College ID card for transactions. 

Update January 2011: Hamilton has expressed its support for the Kirkland Development Corporation by 

pledging $15,000 for KDC operations in 2011. 

Update January 2011: In December, the Town-Gown Fund disbursed $52,020 to support local non-

profits and public service agencies. The Fund has made 73 grants totaling $318,000 since 2001. 

Update June 2011: President Stewart continues to meet with local officials and members of her senior 

staff continue to attend village, town and school board meetings. 

Update June 2011: As part of Hamilton’s Municipal Contributions Agreement, the College will provide 

$408,000 in July to local government, school and public safety organizations. 

Update January 2012: Hamilton invited members of the local community to participate in its 

Bicentennial Kickoff on Sept. 23-25 and co-sponsored in late October a program at the Clinton Central 

School Performing Arts Center featuring Hamilton and Clinton students and focusing on the College’s 

Bicentennial. 

Update January 2012: In December, the Town-Gown Fund disbursed $62,000 to support local non-

profits and public service agencies. The Fund has made 81 grants totaling more than $380,000 since 

2001. 

Update June 2012: As part of Hamilton’s Municipal Contributions Agreement, the College will provide 

around $440,000 in fiscal year 2013 to local government, school and public safety organizations. 

Update June 2012: President Stewart and VP Dave Smallen met with representatives from a local 

merchants organization to consider new programs between the two groups. 

Update June 2015: Since its creation in 2001, the Hamilton College Town-Gown Fund has awarded 101 

grants totaling $570,175 to public service and non-profit agencies that serve the Town of Kirkland. 

Hamilton has also contributed $4,018,863 since 2006 to the Town of Kirkland highway department and 

general fund (including the police department), Village fire services, Oneida County and the Clinton 

Central School District through the Municipal Services Agreement. 

 

Senior Staff: Implementation of the Strategic Plan is the responsibility of the College’s Senior Staff: 

Joan Hinde Stewart, President 

Lori Dennison, Executive Director, Office of the President (EDP) 

Monica Inzer, Dean of Admission and Financial Aid (DA&FA) 

Karen Leach, Vice President, Administration and Finance (VPA&F) 

Patrick Reynolds, Dean of Faculty (DoF) 

Dave Smallen, Vice President for Information Technology (VPIT) 

Dick Tantillo, Vice President, Communications and Development (VPC&D) 

Nancy Thompson, Dean of Students (DoS) 
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Appendix K. Facility Planning, Hamilton College. 
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Appendix L. Academic Department Annual Report. 

 

Academic Department Annual Report 

Department Name:  

 

Assessment of student learning at Hamilton pervades all departments and interdisciplinary programs. This is 

reflected in frequent revision of course syllabi, minor and concentration curricula, and contributions to general 

education; these revisions are informed by individual departments' and programs' goals for student learning 

which, in turn, are congruent with the College's Educational Goals. Faculty members assess syllabi, and minor 

and concentration curricula, through student learning outcomes in individual courses, with concentrators 

evaluated cumulatively via the Senior Program. 

 

This ongoing review of student learning and revision of curricula informs department and interdisciplinary 

program periodic external reviews and faculty allocation requests, which in turn are reviewed by the Committee 

on Academic Policy and Dean of Faculty. All contribute to a broad and long-term view of curricular development 

and planning across the college. 

 

One purpose of this report is to record these ongoing curricular discussions and revisions, how they were 

informed, and consider their relative success.  

 

The Dean of Faculty will share the curricular part of this report with the Committee on Academic Policy and the 

personnel part with the Committee on Appointments. 

 

Curricular Assessment and Revision 

 

1. Concentration curriculum: please reflect on any discussions regarding the strengths and weaknesses of 

the concentration's current curriculum, and any plans for change in the next two to five years. Please be 

explicit about the following:  
 

a. Did you change your curriculum in recent (<3) years? What did you hope to address? Were these changes 

successful? 

 

b. In what ways have you evaluated the success of your curriculum this year (e.g., departmental faculty 

discussions, end-of-year meetings with students, evaluation and feedback from senior projects, student 

surveys, etc.)? What were your findings, or what strengths and challenges emerged? 

 

c. Are you considering any changes to your curriculum in the next two to five years? What do you hope to 

address? Please address the timetable for any changes and the extent to which possible changes in 

personnel affect your planning. 
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2. Contributions to Foundations (Writing Program, Quantitative and Symbolic Reasoning Program, First-

Year Courses, Proseminars): please reflect on any discussions of the concentration's contribution to the 

Foundations section of the Hamilton curriculum. Please be explicit about the following:  
 

a. Did you change the way you integrate writing, speaking, or quantitative and symbolic reasoning 

instruction (including the use of academic support centers) across your curriculum? 

 

b. Did you change the way you contribute to the First-Year Courses or Proseminar programs? 

 

 
 

3. Contributions to Interdisciplinary Programs: please reflect on your department's contributions to 

interdisciplinary programs. Please be specific about the following:  
 

a. To which programs did you contribute, including a list of cross-listed courses, if any? Do you plan on 

changing Departmental contributions to Interdisciplinary Programs in the next two to five years? 

 

b. Is your department able to make a commitment (or has your department made a commitment) to provide 

one or more courses to any particular program for an extended time? If so, please explain and indicate for 

how many years the department is committed to that support.  

 

 
 

4. Curricular Changes: please comment on any additional curricular changes, such as new or expanded 

pedagogies (e.g., service learning, blended learning, experiential learning), revised contributions to address 

college educational goals, study abroad or off-campus study, or other changes not covered above. 
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Personnel 

 

1. Please provide information about faculty development and personnel planning. Identify changes or 

actions to be considered during the next two to five years. Please be explicit about the following:  
 

a. Faculty mentoring 

b. Classroom observations 

c. Upcoming retirements, if any 

d. Searches 

e. Other development/planning activities 

 

 
 

 

Additional Narrative  

 

Provide information and reflections on any other topics you wish. 

 

 
 

 

Supplemental File (optional) 

 

You can upload any additional information, such as an image, charts, or graphs, by placing them in a Microsoft 

Word document and uploading it here.  
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Appendix M. CAP Allocation Guidelines. 

 

CAP Allocation Guidelines 

(revised 11/10/2014) 

 

1) Procedures 

a) Normally, the deadline for allocation requests will be February 20. The CAP requests that an initial letter 

of intention to submit be provided by January 1. This initial letter simply needs to state that a request will 

be forthcoming and explain the nature of the request (a re-allocation of an existing position due to 

retirement/faculty leaving the college; or a request for a new line). 

b) Normally, later vacancies must wait for the next year’s allocation process. Pending the results of that 

process, vacancies can be filled with a one-year replacement or be held open. 

c) CAP will interview department or program representatives regarding allocation requests. 

d) All vacancies, except for denials of tenure, must go through the allocations process. 

 

2) Evaluation Criteria ranked in order of importance 

a) Curricular Merit (CAP’s priority is curriculum) 

i) Department or program goals and rationale for how the requested position helps strengthen the 

program and attain goals. 

ii) Careful examination of the nature and structure of the concentration, including comparisons to 

concentrations at other institutions and curricular trends in the field. 

iii) Contribution to college-wide curriculum. 

iv) Curricular coordination with other departments with similar curricular needs and interests 

v) Assessment of student outcomes 

b) Personnel 

i) Demonstrated long term personnel planning by department (retirements, possible shifts among 

current faculty) 

ii) Retention and mentorship history for junior faculty 

iii) Commitment to diversity 

c) Supporting Data for Context (available from Planning Notebook on Office of Institutional Research 

website) 

i) Department or program Enrollment/FTE 

ii) Department or program Majors/FTE 

iii) Comparisons of enrollments and curriculum at peer institutions with Planning Notebook peer group: 

Amherst, Bates, Bowdoin, Carleton, Colby, Colgate, Colorado, Connecticut, Davidson, Grinnell, 

Haverford, Lafayette, Middlebury, Mount Holyoke, Oberlin, Pomona, Skidmore, Smith, Swarthmore, 

Trinity, Vassar, Washington and Lee, Wellesley, Wesleyan, Williams. 

d) The above should make reference to the most recent departmental review when appropriate. In addition to 

balancing the College’s needs, CAP expects a rigorous assessment of the department/program through the 

periodic review process when considering allocation requests. 
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Appendix N. Department/Program Periodic Review Process. 

 

Department/Program Periodic Review Process 

(Revised November 2015) 

 

The Dean of the Faculty (DOF) and Committee on Academic Policy (CAP) support the periodic review of 

each department or academic program to help ensure its long-term strength, vigor, and vitality. Each 

department/ program normally conducts a review once every 10 years to assess its strengths and 

weaknesses and to provide the opportunity for strategic long-term planning. The reports produced by this 

process will be used by the Dean and CAP for use in long-term planning, including in the allocation 

process and in facilities planning. 

 

For ease of exposition the term department is used in the language that follows, but the process 

applies to all departments and programs. 

 

 

Types of Periodic Reviews 

The Dean of Faculty, in consultation with the CAP subcommittee and the department, conducts an 

external periodic review which includes a campus visit by a team of two or three external consultants to 

interview faculty, staff, and students, to address the questions posed by the department and DOF Office, 

to assess the College’s facilities and other resources, and to inquire into the details of department goals 

and plans that may not be apparent in the written documents, and may include how the interaction among 

faculty and between faculty and students supports the department mission or whether department facilities 

and equipment are adequate to support the department mission. Reviews should also address how the 

department contributes to broader institutional curricular programs through participation in the Writing, 

Quantitative and Symbolic Reasoning, Oral Presentation, and First Year Course Programs.  

 

In advance of a department making an allocation request, any department that has not had a complete 

external review within the last five years should conduct a mid-cycle curricular review whereby the Dean 

and department agree on three outside experts to evaluate the department’s curriculum without visiting 

campus. In this curricular review, the department provides a brief report for the reviewers about 

departmental personnel, the courses and concentration requirements, and enrollments. The reviewers 

might engage in remote consultation with each other and with the department as necessary and are asked 

to respond with written comments.  

 

 

External Periodic Review 

Scheduling of department reviews. In the fall semester of each academic year the office of the DOF and 

CAP meet to select departments for review in the following academic year. The selected departments are 

notified by the DOF office and provided with a summary of the process and a timeline for the review is 

established with the department. Whenever possible, reviews shall occur in the fall semester; this 

increases the likelihood that CAP members and the department will complete their responsibilities for the 

review before the end of the academic year 

 

Assembling the Review Team. Before the beginning of the semester before the review, the Dean of 

Faculty consults with the department chair on the composition of the external review team (usually 3 

members) and reviews the planning process. For fall semester reviews, a list of 3–5 reviewers nominated 

by the department should be submitted to the DOF by the end of June; for spring semester reviews, a list 

of 3–5 reviewers nominated by the department should be submitted to the DOF by mid-August. The 
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office of the Dean of Faculty invites reviewers, with at least one drawn from the department list and sets 

the dates for the review. The CAP forms a subcommittee of two members to participate in the review. For 

continuity, CAP sub-committee members should not both be leaving CAP the same year as the review.  

 

Preparing the Self Study. Six weeks before the scheduled visit by the review team, the department 

submits a self-study report to the DOF office and the CAP subcommittee. Funding from the DOF is 

available to support department retreats and campus visits for the purpose of developing a long-term plan 

and the self-study for the review. In addition, the Registrar’s Office and the Office of Institutional 

Research can assist in some data gathering for the self-study.  

In particular, the Office of Institutional Research & Assessment has prepared links to relevant parts of the 

Planning Notebook (listed below) to assist in the preparation of the self-study. If additional information is 

needed, departments can be in touch with OIRA. 

 

Enrollments: https://my.hamilton.edu/oir/enrollment 

Faculty & Staff: https://my.hamilton.edu/oir/faculty-staff 

Concentrations, Minors, and Outcomes: https://my.hamilton.edu/oir/gradretnoutcomes 

 

The departmental self-study should provide reviewers with in-depth background on the department’s 

curriculum, faculty scholarship, departmental personnel and staffing, and facilities. The department, as 

warranted, should include discussion of any issues on which it would like the reviewers’ advice. The self-

study should include, but is not limited to, consideration of the following: 

 

A. Curriculum 

1. What is the department’s curricular mission? How does each faculty and staff member 

contribute to that mission? How is that mission generally reflected in the curriculum? 

2. How does the present curriculum change to prepare concentrators and non-concentrators for 

life after graduation, in both the particular and in the general sense? 

3. Are recent changes in the discipline or field reflected in the department curriculum? If not, 

how will the department address these changes? 

4. How does the department faculty contribute to the education of non-concentrators? 

5. What curricular connections does the department currently have through contributions to 

interdisciplinary programs and which connections or new interdisciplinary programs could 

the department contribute to in the future? 

6. In what ways does the department support the broader curricular goals of the College? What 

contributions does the department make specifically to programs in writing, quantitative 

reasoning, oral presentations, and first year courses? 

7. What role does off-campus study play in your curriculum?  

8. To what extent and how are issues of diversity and inclusion addressed in the curriculum? 

9. Do enrollment trends raise questions that need to be addressed? 

10. Are department courses sufficiently rigorous? How do department grade distributions fit into 

those of cognate fields and those of the College? 

11. How will the department ascertain the success of its courses, the concentration, and its overall 

mission? A survey of department alumni and other forms of student input may be useful in 

addressing these questions among other methods. 

 

B. Scholarship 

1. What role does faculty scholarship have in the department? 

https://my.hamilton.edu/oir/faculty-staff
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2. How is scholarship supported in the department at different career stages? 

3. Are the department’s expectations for scholarly activity congruent with its mission? What is 

the appropriate balance between teaching and scholarship for department faculty?  

 

C. Personnel 

1. Are retirements or other personnel changes anticipated within the next 4–6 years? 

2. What are the implications and the opportunities of personnel changes for curricular offerings 

and faculty job descriptions, etc.? 

3. How will curricular changes affect future allocation requests or job descriptions? 

4. How are junior faculty mentored to tenure and promotion? 

5. What are the personnel barriers to long-term planning? 

6. Does the culture of the department encourage the faculty to work together as a team? 

 

D. Facilities and staffing (This information may be particularly helpful for C&D as it identifies fund-

raising opportunities) 

1. What facilities changes, major equipment purchases, changes in library resources are or will 

be essential for the department to fulfill its goals in the coming five years?  

2. What administrative and staff support is necessary or helpful to fulfill the department’s goals 

now and in the next five years.  

 

All materials for the review (including the self-study, and supporting documents such as syllabi and 

curriculum vitae) will be available electronically to the department, the review team, the DOF office, and 

the CAP sub-committee members during the review process. The CAP subcommittee and the DOF 

evaluate the department’s self-study and collect any additional information they might require. 

 

Task of the Reviewers. External reviewers are expected to conduct a rigorous review of the department’s 

mission and plan. Questions that the review team might be asked to consider are listed below. In some 

circumstances the DOF may pose additional questions as outlined in a letter to the review team once the 

review materials have been assembled. It is particularly helpful for reviewers to summarize their findings 

with a specific set of actionable recommendations that take into consideration the College’s broader goals 

and needs. The final report from reviewers submitted to the DOF is normally expected four weeks after 

the campus visit. 

 

A. Curriculum 

1. Are the department’s mission and goals appropriate for the department, the concentrators, 

and for the mission of the college? 

2. Are the goals consistent with the future direction of the field? 

3. Does the department’s plan set out reasonable steps to achieve their goals? 

4. What are appropriate measures for determining the degree of success in achieving these 

goals? 

5. Are the faculty contributions and roles in achieving the department’s goals in balance? 

6. Does the department make optimal use of its faculty resources to support its curriculum? 

7. Does the department make appropriate contributions to College's goals/core programs 

(e.g., diversity, FYC, WI, QSR, OP)? 

8. How does the department consider diversity and inclusion in enhancing its curriculum 

and in informing their goals? 
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B. Personnel 

1. Are department faculty sufficiently aware of professional developments in their field? 

2. Do they continue to participate in recent trends in scholarship? 

3. Do they demonstrate a trajectory of continuing development? 

4. What is the reputation of this department among professional colleagues? 

5. What kind of long-term planning has the department engaged in? 

6. In what was has the department demonstrated its commitment and efforts to hire and 

retain a diverse faculty? 

 

C. Facilities and other resources 

1. Are the department’s facilities and equipment adequate for what the College expects and 

for what the department itself hopes to achieve? 

2. Is the quality of interpersonal interaction among faculty, and between faculty and 

students, conducive to the fulfillment of the department’s mission? 

3. Is staffing adequate to support the department’s mission and goals? What efficiencies 

could be realized to maximize achievement of the department’s mission and goals? 

 

The Campus Visit. The review team normally visits campus for two days over which time they meet with 

the department or program faculty, members of the CAP subcommittee, the Associate Dean and Dean of 

Faculty, and others with input on the review such as departmental support staff and faculty from affiliate 

departments. Exit interviews with the review team are held at the end of the visit for the department, the 

Dean, and the CAP subcommittee to hear the review team’s initial observations and recommendations.  

 

The Report, Recommendations, and Response. The external review team submits a written report to the 

DOF within four weeks of their visit. This is shared with the department and the CAP subcommittee.  

 

After the review team submits its report, the CAP subcommittee prepares a preliminary summary within 

two weeks of receiving the reviewer’s written report and shares its summary with the entire CAP and the 

Dean of Faculty’s Office. The written summary is then shared with the department.  

 

The DOF office will then organize a meeting of the Dean, ADOF, the CAP subcommittee, and the faculty 

of the department to discuss the review team’s report, the CAP preliminary summary, and the 

department’s response. The meeting may also serve to gather additional information and to discuss 

implementation of a plan for moving forward with recommendations of the review. Normally, this 

meeting occurs within a few weeks of receiving the review team’s report. If necessary, CAP may revise 

their summary before submitting the final summary the DOF and the department. 

 

The department then submits to the Dean a written response to the review and the CAP summary. In this 

response, the department should include a five-year plan that outlines implementation of objectives 

specified in the self-study and external review.  

 

An on-line archive of department reviews including the self-study, the external review report, the CAP 

summary, and departmental response will be maintained. These documents will be made available to CAP 

in making future allocation decisions. 
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Mid-Cycle Curricular Review 

Scheduling of mid-cycle curricular reviews. When an allocation request is anticipated by a department 

either through retirement, resignation, or expansion and the most recent external review of the department 

is five or more years old, the department should schedule a mid-cycle review of their curriculum. It is up 

to the department to contact the DOF office to begin scheduling.  

 

Assembling the Review Team. Four weeks before the semester preceding the review, the department 

chair consults with the Dean of Faculty on the composition of the mid-cycle curricular review team. A list 

of 3–5 reviewers nominated by the department should be submitted to the DOF at that time. The office of 

the Dean of Faculty invites reviewers and sets the dates for submission of departmental materials. These 

reviews normally should be scheduled and completed within a single semester. 

 

Preparing the Curricular Materials for the Review. By the assigned deadline, the department submits to 

the DOF office all relevant curricular materials. These documents should include a brief description of 

personnel and their roles in the curriculum, a copy of course descriptions, a listing of the course 

requirements for the major (and minor, if applicable), and the average enrollments per course for the last 

three years, along with a 3–5 page report summarizing the department’s philosophy and current thinking 

about the curriculum including both strengths and concerns. The departmental summary, which may 

include any information that the department considers useful in assessing the department’s curriculum, 

should specifically include consideration of the following: 

 

1. What is the department’s curricular mission?  

2. Are recent changes in the discipline or field reflected in the department curriculum? If not, 

how will the department address these changes? 

3. Do enrollment trends raise questions that need to be addressed? 

4. What curricular issues have or have not been addressed since the last external review? 

 

The Registrar’s Office and the Office of Institutional Research can assist in some data gathering for the 

summary. In particular, the Office of Institutional Research has prepared links to relevant parts of the 

Planning Notebook (listed below) to assist in the preparation of the self-study. If additional information is 

needed, departments can be in touch with OIR. 

 

Enrollments: https://my.hamilton.edu/oir/enrollment 

Faculty & Staff: https://my.hamilton.edu/oir/faculty-staff 

Concentrations, Minors, and Outcomes: https://my.hamilton.edu/oir/gradretnoutcomes 

 

All materials for the review (including the summary and supporting documents) will be available 

electronically to the department, the mid-cycle review team, and to the DOF office. 

 

Task of the Reviewers. The mid-cycle review team is expected to confine their review to curricular issues 

including the department mission and planning and will simply be asked to respond to the department’s 

summary report and the materials submitted for curricular review. In some circumstances the DOF may 

pose additional questions to the review team once the review materials have been assembled. 

 

The Review and Report. The members of the review team may consult with each other and/or the 

department during or at the end of the review and will normally submit their individual final written 

reports (3–5 pages) to the DOF within three weeks after receiving the departmental materials. This report 

is shared with the department and made available to the CAP at the time of an allocation request by the 

department.  

 

https://my.hamilton.edu/oir/faculty-staff

