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1. Advising Mission & Expectations
(From Advising Website; statements approved by faculty Dec 2013 & Mar 2014)
Academic advising at Hamilton helps students make responsible, informed decisions about their intellectual
development. Working with a faculty advisor, students craft an educational plan reflecting their particular
interests and abilities, and the College’s purposes and goals. The plan, which typically evolves over time,
balances the freedom of an open curriculum and the breadth of a liberal arts education.

The Faculty Advisor-Student Relationship
The faculty advisor-student relationship sits at the center of a larger system of formal and informal advising
resources on campus, a system that engages students in conversations that transcend mere course selection.
Drawing on multiple sources of advice will enable students to make the most of their college experience through
a well-thought-out exploration of various disciplines, selection and completion of a concentration, consideration
of options for off-campus study, and preparation for life after Hamilton.
For the first two years, until students declare a concentration, faculty advisors help them adjust to the intellectual
demands of the College. Once students declare a concentration, they will be advised by a professor in that
department or program. Advisors vary in their approaches to advising, but all are eager to see students succeed
and to help them toward that success. Although advisors are ready to assist, students must assume major
responsibility for their own education when they matriculate at Hamilton. Students must take the initiative to
seek out advice, and take responsibility for their educational plans.

Advising at Hamilton: Expectations & Responsibilities
Advising at Hamilton is designed to help students make responsible, informed decisions about the course of their
intellectual development. The advising system incorporates all of the formal and informal advising resources on
campus.
The College supports that system by providing information about goals, regulations, policies, and procedures
(e.g., purposes and goals, off-campus study opportunities, the process for declaring a concentration, and each
student’s progress toward a degree) and by providing resources to support the advising process (e.g., support
services and post-graduate planning). The College also provides training for advisors, conducts ongoing
assessment of the advising system, and recognizes outstanding advising.
Advisee-advisor interactions primarily will involve discussions to encourage reflection on decisions in academic
planning, as noted below. The College expects that over the course of the first three years each student will
become self-sufficient and independent in making decisions about the student’s educational plans, and that the
advisor will facilitate such growth.
The College expects that students will familiarize themselves with:
● Graduation requirements
● The College’s purposes and goals
● The process of declaring a concentration
● Options and academic regulations for off-campus study if they are interested in
pursuing off-campus study
● Support services that are available and how to obtain help
● Their ongoing academic progress toward graduation
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Questions about the above topics can be directed to the Registrar’s Office or the Associate Dean of Students for
Academics, as appropriate.
The College expects that advisors will communicate their availability for preregistration and informal meetings,
and that students will make appointments for preregistration planning and for other discussions.
During their meetings, the student and advisor should discuss:
●

●
●
●
●
●

●

The student’s educational plan, which will evolve over time and should reflect both the
student’s particular interests and abilities and the College’s purposes and goals. The
advisor should inquire about the student’s plan and provide feedback and advice, as
appropriate.
Courses throughout the College curriculum, including areas of study with which the
student is unfamiliar
Whether or not off-campus study should be included in the student’s educational plan
The reasons for the student’s choice of concentration
The student’s progress toward completion of any chosen concentration and minor
Campus resources that are available to assist with academic, career, and personal
concerns, and, when appropriate, the advisor should make recommendations about what
service(s) the student may wish to use
How the student’s choices contribute to post-Hamilton career plans
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2. Advising Load Guidelines
Who is eligible to advise?
●
●

All tenured and tenure-track faculty who are not on leave during the academic year are eligible to
advise that same year.
Exceptions: Long-term visiting faculty may agree to advise with approval of department

Guidelines used for determining advising load
●
●
●
●
●

Generally a 20-student max
Exceptions by consent of faculty member
○ Usually an issue for departments with high numbers of concentrators
Senior concentrators will count as ½ an advisee
No more than 8 first-year advisees in the fall
○ First-time advisors will normally have a maximum of four first-year advisees in the fall
Faculty on leave in the spring semester will not be assigned new advisees in the preceding fall

Assignment of Pre-Concentrator Advisees
The Registrar’s office assigns first-year advisees.
●
●
●

Students will be assigned advisors who are their first-semester instructors insofar as is possible.
Other students will be assigned to faculty who will be teaching introductory courses in the spring,
if possible, and will be linked to students' stated interests.
January admitted students will be assigned to someone who will be one of their instructors in the
spring semester.
Typically, students will remain with their pre-concentrator advisor until they declare a
concentration near the end of their sophomore year; however, students have the option of changing
their academic advisor at any time.

Assignment of Concentrator Advisees
Departments handle assignments of concentrator advisees according to their own procedures and
guidelines. Some allow students to self-select advisors. In some high-enrollment departments, the chairs
may determine assignments to maintain equity in advising load.
● When assigning concentrator advisees, it helps if department chairs try to keep the concentrator
advising load lower for faculty who are scheduled to teach FYCs in the fall.
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3. Advising and the Open Curriculum
Hamilton has offered an open curriculum since 2000. Because there is no fixed set of core distribution
requirements, an open curriculum encourages breadth through intentional exploration. Consequently, the success
of an open curriculum lies in the ability of students to be actively engaged in their decisions and to consider how
their choices address their own and Hamilton’s educational goals in the context of their academic planning. This
is a big responsibility – how can we engage students in this process?

General Tips
For academic advisors:
● Take time to become acquainted with their advisees
○ Be aware that students arrive at Hamilton with a diversity of backgrounds, experiences,
strategies, challenges and expectations. The advising website provides some framework
for putting Hamilton students’ experiences in context
(https://my.hamilton.edu/advising-resources/faculty/our-students)
● Discuss academic and career goals and students’ progress towards them
○ Help advisees identify their own passions and goals, and envision their own paths as they
balance their personal goals with those of the institution.
○ Help students learn how to set and achieve goals.
○ Act as a supportive critic, guide and ally.
● Be aware of information that students may need and where to refer them.
○ Help advisees learn how the advising system and WebAdvisor works.
○ Have an awareness of issues that affect students’ academics and some knowledge about
appropriate referrals.
Advisors are not expected to:
● Fill out forms for students
● Register students for courses
● Make sure requirements are completed
● Know requirements for every major
● Make decisions for students
Advisors are expected to encourage students to:
● Take responsibility for their academic career
o Think about goals for Hamilton and after
o Explain their ideas and plans
o Gain an understanding of a liberal arts education
● Make use of their advisor’s knowledge
o Think about the questions from their advisor
o Evaluate the advice given
● Show up for the job
o Schedule appointments
o Arrive on time and prepared
o Take time for conversation with their advisor
● Make decisions, be reflective
o Consider and reconsider goals
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o Decide on courses, concentration, co-curricular and extra-curricular experiences
● Take charge of registration matters
o Obtain necessary information
o Learn and complete all requirements
o Register for courses
Students are not expected to:
● Memorize the college catalogue
● Know immediately all of Hamilton’s requirements
● Know the requirements for every major
● Know immediately their career and life goals
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4. Advising Resources & Faculty Training
Advising Website
Hamilton’s advising website maintains a faculty section to highlight helpful resources to support faculty in their
advising responsibilities (https://my.hamilton.edu/advising-resources/faculty). Faculty are encouraged to
explore the entire site to become familiar with the various stages in students’ educational careers as well as the
opportunities and resources available to support them along the way.

Developing an Educational Plan
As students begin to make decisions and plan their education, you might find it helpful to refer students to the
advising website (https://my.hamilton.edu/advising-resources) that pulls together in one place the many
resources and opportunities that help build a Hamilton education.
●
●

Academic planning pages are available for all class years. The link for First-Year students is here:
https://my.hamilton.edu/advising-resources/first-year-students
A guide on how to get started in a concentration is here:
https://my.hamilton.edu/advising-resources/so-you-want-to-major-in

WebAdvisor
WebAdvisor is an online tool that faculty use to access all of their advisees’ academic records and to clear
advisees for course registration. It is also used for faculty to track the enrollment status of courses offered at the
College.

Information from the Registrar
The Registrar’s Office maintains a website to assist new faculty with academic advising and other procedural
policies. https://my.hamilton.edu/registrar/faculty-resources

New Advisor Orientation & Training
Faculty workshops are offered throughout the academic year to assist faculty with a range of advising matters.
Topics are geared towards issues that are likely to arise for a particular time of year. Sample topics are provided
below.
Late Spring –
●

Nuts and bolts session for new advisors.

●
●

Nuts and bolts session for new advisors.
Advising workshop session. Discussion on various general topics such as developing a
relationship with new students, developing a long-term educational plan to attain goals (studying
off-campus, planning for medical school), advising students from a broad range of backgrounds.

August –

Ad hoc sessions during the year –
Past topics: handling sticky situations; visiting resource centers on campus; meeting some pre-professional
advisors; preparing for meetings to assist with registration; advising for January admits; helping students who are
on the fence make decisions about concentrations, internships, study abroad, opportunities for extra-curricular
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scholarship, or pre-health professions; discussions with personnel who provide support in different aspects of
students’ lives (e.g., Career Center, Counseling Center, Health Professions Advising, Opportunity Programs,
etc.)
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5. Advising During New Student Orientation
The Pre-registration Process
Incoming first-year students will have completed an online summer advising tour in June, during which they will
provide information to assist with their academic planning. In the tour students are introduced to the curriculum,
and they select a set of twelve preferred courses to take in their first semester. Students will be pre-registered for
courses based on their responses and will be notified of their schedules in late summer. Advisors will have access
to their advisees’ responses to the tour through a link provided by the Registrar Office.
(January Admit students complete the tour in the fall semester and are registered for spring courses during the
regular course registration period in November)

New Student Orientation
During new student orientation advisors meet with their first-year advisees as a group, and then individually to
begin the academic advising process. If students wish to make changes to their preliminary schedule they may do
so after meeting with and obtaining approval from their academic advisor. Advisors should clear all students
after their individual sessions to indicate that the meeting has taken place – even students who do not wish to
make changes to their schedules.

Schedule Changes during Orientation
●
●
●

●
●

Advisors should make sure students understand how to check if a course is open or closed in
Webadvisor.
Students who wish to make changes to their schedule will need to come to the Registrar’s Office in
the Elihu Root House.
During Orientation:
○ If the course a student wants is OPEN, they will not need any signatures on the Add/Drop
Form, but will still need to complete the form (available online at the Registrar’s site) and
bring it to the Registrar’s Office to be processed.
○ If the course a student wants is CLOSED, or they do not have the listed Prerequisites, they
will need only the instructor’s signature on the Add/Drop form and will need to bring the
form to the Registrar’s Office to be processed.
○ Students will need departmental approval and signatures on Add/Drop forms for changes
in levels/sections for Math, Chemistry, and/or Foreign Language courses.
Once classes start students will need signatures from their advisor and instructors of the dropped
and added courses in order to make changes.
During the first full week of classes, students can continue to check for newly opened seats on
WebAdvisor, as other students drop courses throughout the first days of classes. If a seat opens up
that they want, they can come to the Registrar with the appropriate forms and signatures to add it.
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6. Important Advising Issues by Class Year
Below is a brief summary of important details for each class year. Please refer to Hamilton’s advising website
for more in-depth information on a variety of matters that students will face in their four years at Hamilton
(https://my.hamilton.edu/advising-resources).

6.1.

First Year

Summer Pre-registration & Fall Orientation
●
●

●

●
●

Incoming students will learn about the curriculum as part of an online summer advising tour in
June; students will select a set of twelve preferred courses for possible fall enrollment.
The Registrar, working with Tara McKee (Associate Dean of Students, Academics), Phyllis
Breland (Director of Opportunity Programs), Leslie Bell (Pre-Health Advisor), and feedback from
other relevant faculty about placement, will enroll students in courses in July, giving each student
as many of their top choices as possible.
Students will be assigned advisors who are their first-semester instructors insofar as is possible.
Other students will be assigned to faculty who will be teaching introductory courses in the spring,
if possible, and will be linked to students' stated interests.
Students will meet advisors during orientation to discuss and approve, or consider changing, their
fall course schedules, as well as to discuss a longer-term educational plan.
There is a short period during which students can change their schedule (see Section 5 above).

January admitted students
●
●
●

Some first-year students matriculate in January. These students will complete an online advising
tour in the fall to begin learning about Hamilton’s curriculum and to select courses.
They will be assigned to academic advisors who will be one of their Spring term professors.
Deadlines for completion of degree requirements are similar to those for students who matriculate
in the fall: Declaration of major, QSR, and PE requirements are to be completed by the fourth
semester of attendance, the writing requirement by the sixth semester.

Introducing the academic advising system
Many faculty will be formal academic advisors to students who are enrolled in their introductory courses and
important informal advisors to others. A key step in easing students’ transition to college is introducing
first-year students to Hamilton’s academic advising system. This introduction should include discussions about
the following:
●
●
●
●
●

each participant’s responsibilities in the advising process
(https://my.hamilton.edu/advising-resources/advising-at-hamilton)
the College’s educational goals (https://my.hamilton.edu/educational-goals-and-curriculum)
initial steps in forming a student’s educational plan
the use of WebAdvisor and the College Catalogue
the importance of taking placement exams for math and language study
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●

planning for off-campus study with staff in the Off-Campus Study Office, including understanding
the requirements for studying off campus

Conversations on these topics usually progress more smoothly and follow more naturally after taking some time
to learn about your students’ interests, backgrounds, and goals.

6.2.

Sophomore year
●

●
●

●

●
●
●

If students are interested in studying off-campus they should begin planning in their first year or
early in their sophomore year with the staff in the Off-Campus Study Office. Students should be
aware of the process for transferring credit back to Hamilton from study off campus, which
includes submitting a Transfer Credit Petition and understanding the various policies for transfer
credit.
Completion of QSR and PE requirements should occur in the sophomore year.
Students declare a concentration in spring of their sophomore year. They must have completed
two courses in their concentration by the end of their sophomore year.
○ January admitted students are given an additional semester, but may declare in the third
semester with their classmates, if they wish.
At the time they declare their concentration, sophomores are asked to reflect on their educational
plan to date, in light of the College’s purposes and goals, and their plans for the remainder of their
time at Hamilton. (See questions below.) Those responses will be available for advisors to review
and discuss with their new concentration advisees.
When declaring a concentration, students will also be asked for feedback on their academic
advising experience thus far. (See section below on Assessment.)
Students work with their concentration advisor in Spring of their sophomore year.
Following-up on responses to the sophomore reflection survey is a good way to get to know your
new advisees.

Questions for Sophomores to Respond to When Declaring Concentration
(Proposed by Advising Assessment Committee Spring 2014)
1. What led you to choose your concentration? (such as: particular course(s), career aspirations, personal
experiences)
2. (a) Explain how your education thus far has helped you address the College’s purposes and goals
[see pop-up listing]
(b) Which of the purposes and goals have you yet to address, and what do you plan to do to address
them?
3. Other than completing your concentration, what are your educational plans for your final two years at
Hamilton? For instance:
● Are you planning on studying off-campus? If so, where and why?
● In what ways are you interested in exploring the connections between your academic coursework
and co-curricular applications? (e.g., internship, leadership and volunteer activities, etc.) If so,
what connections do you want to explore?
● How do you think your academic plan will help you achieve your life goals?
● What departments or programs offer courses you have not taken but that you want to explore?

6.3.

Junior year
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●
●

●
●

6.4.

Completion of writing-intensive requirement should occur in the junior year.
Many students choose to study off campus in their junior year (over 54%). Planning for this time
away and for their return is important to ensure a successful experience.
○ Guide students through completion of college and concentration requirements
○ File for leave of absence in the semester before your planned travel.
Discuss post-Hamilton career plans
Encourage exploration of internships or other avenues for co-curricular/extra-curricular
opportunities as they relate to educational or career goals.

Senior year
●
●
●
●

Seniors no longer need signatures on registrar forms such as add/drop forms, but they will keep
their advisor of record.
Seniors, of course, may still want to meet with their advisors to discuss various matters, often
including their post-graduation plans.
Each senior counts as one-half of an advisee for advising load purposes.
At the end of senior year, advisees provide feedback on their advising experience in their
concentration.
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7. Advising Assessment
In May 2014 the faculty approved a three-year pilot period beginning Spring 2015, during which time
sophomores and seniors would complete surveys on their advising experiences. In the fall of 2018 an ad hoc
Advising Assessment Committee was elected to gather feedback from faculty on the survey tools and propose
any changes. Below is the motion that was approved on April 30, 2019 with revised survey tools for both
sophomores and seniors.
Motion from the ad hoc Advising Assessment Committee regarding the assessment of academic advising.
Moved, that the Faculty approve the following assessment tools for sophomores and seniors with the
following conditions:
(1) The assessment tools will be first administered in the 2019-20 academic year.
(2) The Advisory Committee on Academic Advising (ACAA) with the Office of Institutional Research
and Assessment will oversee the administration of the assessment tools.
(3) The ACAA, in consultation with Academic Council, will bring any future revisions of the assessment
tools to the Faculty for consideration.
(4) Beginning in the 2020-21 academic year, the ACAA will be responsible for presenting an annual
report at the October or November faculty meeting summarizing the aggregated College results of the
assessment tools from the previous academic year.
(5) The results of the assessment tools will be provided in the aggregate to each department/program along
with comparable data for the entire College on an annual basis.
(6) Beginning in 2021, a new question will be added to the Department Annual Report that will require a
summary of the department’s discussion about the feedback from the assessment tools from the previous
academic year (e.g., in the 2021 Department Annual Report chairs/directors will summarize the
conversation the department/program had during the 2020-2021 academic year about the assessment tools
that were completed by students in the spring of 2020).
(7) The assessment tools will be required for sophomores when they declare concentrations and for seniors
when they complete course evaluations in the spring term. Grade availability will be delayed if the
evaluations are not completed.
FOR SOPHOMORES:
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College Advising Mission and Expectat ions

Academic advising at Hamilton helps students make responsible, informeddecisions about their intellectual development.Working with
academic advisors, students craft an educational plan reflectingtheir particular interests and abilities, and the College's purposes and
goals. The plan, which typically evolves.over time. balances the freedom of an open curriculum and the breadth of a liberal arts
education.

Instructions : The answersto the following questions are meant to be a reflectionof the extent to which your advising experience met
the College's advising mission and expectations. A mark of NIA Is an acceptable choice to indicate that your advising experience
allowed no opportunity to assess this expectation. NIA should not be chosen to avoid a low score on an expectation. A low score
should be given when your advising experlenoedid address an expectation, but In your opinion did not meet a standard acceptable for
Hamilton College.
·oisclaimer - The information acquired through this tool is solely collected to assess the College's academic advising experience. All
data will be reported in the aggregate by department and for the College. The data will not be linked to individual academic advisors,
used for student or faculty evaluation, or be directly considered in the distribution of College resources.

Sources of Advlslng
Please indicate all of the sources that you consult for academic advice and, for those you do consult, how Important they are
to you when making decisions.
Consult for academic
advice?

Yes
Formal (assigned) academic
advisor

Informal facultyadvlsor(s)
Careeradvisor(s)
AthleticCoach{es)
Other College employees

Peers

Parents

No

How Important that advloo Is to your decision
malting
Not at all Somewhat A great deal Extremely
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Knowledge from Advising

Advising at Hamiltonis designed to help studentsmake responsible, infonned decisions about lhe course of their intellectual
development
DUii ng your first and secondyears at Hamillon your academicadvising experience helped you understand:
Strongly
Disagree

Neither
Disagree nor

Disagree

Agree

Agree

Strongly
Agree

NIA

The College's graduation requirements
The College's purposesand goals
The process of declaring a concentration
Options and academic regulationsfor off
campus study ifyou are interested

Support servicesthat are available and how to
obtain help

{~

Your ongoing progress toward graduation (e.g.,
WI, QSR, PE requirements, sequencing of
courses for a concentration)

Stud'ent Advising &Jhavior

The College expects that studentswill communicate their availabilityfor preregistration and infonma.1meetings, and that academic
advisors will make appo,ntmentswith their advisees for preregistration planning and for other discussions.
During your first and second years at Hamilton your academic advising experience included discussionsof:
Strongly
Disagree

Your educational plan in relation to your
particvlar interests
Your educational plan in relationto the

College's purposesand goats
Courses throughout the College curriculum,
induding areas of study with which you were
unfamiliar

Whether or not off-campus
study shouldbe
induded in your educational plan

The reasonsfor your choice of concentration

Your progress toward completion of any chosen
concentration and minor

Campus resources that are available to,assist
with academic, career, and personal concerns
How your choices contribute to post-Hamilton

care;erplans
How Internships, summer research, and other
·hands-on· experiences can supplementyour

educatlonalexperience

,..

Disagree

Neither
Disagree nor
Agree

Agree

Strongly
Agree

N/A
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OpenNarrative
Givenyour experiencewith advisingat Hamilton-induding your interactionswith your academicadvisor,other faculty and staff, online
resources.andother campusresourcessuch as the CareerCenter:

What ls/was lhe most positive aspector your academicadvisingexperience?

What can the Collegedo to improve the academic advising experience?

During my first and second years at Hamilton my academicadvisor (select all tllal apply}:
Was the same person
Changedto a different personat my request
Changed to a differentpersonbecausethe academicadvisorwas no longer available

Changedmore than once

FOR SENIORS:
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Hamilton College Advising Mission and Expectations
Academic adv ising at Hamilton helps students make responsib le, informed dec isions abo ut their intellectual deve lopment. Working with
academic advisors, students craft an educationa l plan reflecting their particular interests and abilities, and the College's purposes and
goals . The plan, which typically evolves over time, balances the freedom of an open curriculum and the breadth of a libera l arts
educatio n.

Instructions: The answers to the following questions are meant to be a reflect ion of the extent to w hich your advising expe rience met
the College's advis ing miss ion and expectations. A mark of N/A Is an acceptable choice to Indicate that you r advising exper ience
allowed no opportunity to assess th is expecta tion. NIA should not be chosen to avo id a low score on an expecta tion. A low score
should be given when your advising exper ience did address an expecta tion, but in you r opinion did not meet a standard acceptable for
Hamilto n College .
•D isclaimer - The information acqu i red through this tool is solely collec ted to assess the College 's academic advis ing expe rience . All
data w ill be reported in the aggregate by departmen t and for the College . The data will not be linked to individua l academ ic advisors,
used for student or faculty eva luation, or be direct ly considered in the distribut ion of College resources.

Sources of Advising
Please indicate all of the sources that you have consulted for academic advice dur ing you r th ird and fourth yea rs at Hamilton
and, for those you did consult, how Important th ey we re to you when making decisions.
Consult for academic
advice?

Somewhat

A great dea l

,..

,..

,--.,

n

r

r

t

(')

r,

n

r-

r-

')

Athletic Coach(es)

';

')

(')

r..

Other College employees

r-,

r-,

n

,.....,

Peers

'!

r,

n

r..

Parents

')

r,

n

Yes

No

How important that advice was to your decision
ma king

Formal (assigned) academic
advisor(s )

,..

)

Informal faculty advisor(s)

r')

r,

Career advi.sor(s)

Not at all
(

r-

Extremely

r-

')

Student Kno wledge from Advising
Advisi ng at Ham ilton Is des igne d to help students make responsible, informed decis ions abo ut the course of the ir Intelle ctual
developme nt.
During you r thi rd and fourth years at Hamilton, your academ ic advising expe rience helpe d you understa nd:
Stro ngly
Disagree
The College 's grad uation requir eme nts
The College's purposes and go als
Options and academic regulations for off
campus study If you were Intere sted
Support services that were availableend how
to obtain help
Your ongoing progress toward gra duation (e.g.,
W I, QSR , PE requ irements . sequencin g of
courses for a conce ntration)

Disagree

Neither
Disagree nor
Ag ree

Agree

Strongly
Ag ree

N/A
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StudentAdvisingBehavior
The Collegeexpects that students will communicate their availability for preregistration and informal meetings, and that academic
advisorswill makeappointments with their adviseesfor preregistration planning and for other discussions.
During your third and fourthyears at Hamilton your acad9mic advising experienceIncluded discussions of:
Strongly
Disagree

Disagree

Neither
Disagreenor
Agree

Agree

Strongly
Agree

N/A

Youreducational plan in relationto your
particularInterests
Youreducational plan in relation to the
College'spurposesand goals

n

Courses throughout the College curriculum,
including areas of study with which youwere
unfamiliar

,'j

Whetheror not off-campus study should have
been Included in your educational plan
The reasonsfor your choiceof concentration(s)
Your progress towardcompletion of any chosen
concentratlon(s)and minor
Campusresourcesthat were available to assist
with academic,career, and personal concerns
How your choices conirlbuied to pos!-Hamll!on
career plans

,,...
,,...

'
r,

"

,,,
-,

"
n

How Internships,summer research, and other
"hands-on"experiences supplementedyour
educatlonalexpenence
Ope,, Narra~ve

Given your •• periencewithadvioirg 011-1emllton-ine'u ding your interoct on~wilh your ecodemc odvioor(ol,otherfecultyond oteW
,
online resources
. and othercampus resourcessuch as theCareer Center:

Whatwas t~,e rrnst positive aspectof your academic advisins experience?

\Vh,:)to~n the College do to improva the ~~dem ic sdvieing experience?

-,
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For those who indicate a single concentration:
Duringmy third and fourth years at Hamilton my academicadvisor (selectall that apply):
~

Was the same person
Changedto a differentperson al my request
Changed lo a different person becausethe advisor was no longer available
Changed more than once

For those who indicate two concentrations:
DI.ring mf third and fo.i rth )'(lf.Jl'Got He.rriltJn my academic ed·,,i oora for my two ccn ~ntra t on3 (aclcct d i thtt opply):

were thesame people
One o r both chan ged io a diferent per~ n a: my req uest
One or both changed io ai diferent per~

b,c;au$e the ad'45or ·Na$ no longer available

One or both changedmore than on::e

Dur ing my third and fourth yea rs at Hamatcn , my primary academ ic adviso r:
W,;;,sonly one of my C(ln,ce"ltt~tio n 3d visors

Was equally spl!t betweenm·, two concenn tlon advisers

Rationale
In May 2014 the faculty approved implementation of two advising evaluation tools (one for
sophomores and one for seniors) for a trial period of three years, starting in the spring of 2015. These
tools were an initial response to the Middle States Evaluation recommendation to ‘assess faculty
advising in ways that will assure strong support of individual student achievement of the College’s
learning goals,’ which are our eight educational goals. The approved motion stated: "At the end of the
three-year trial, a Faculty-elected ad hoc Advising Committee shall gather feedback from faculty
advisors to determine if the surveys need adjustment. The Committee shall propose a motion to the
Faculty to continue with the same survey instruments or to revise one or both of them.” The ad hoc
Advising Committee was elected in September, 2018 (Karen Brewer, John Eldevik, and Ravi
Thiruchselvam) and they, along with Associate Dean of Faculty Nathan Goodale and Associate Dean
of Students for Academics Tara McKee, conducted an online survey to solicit feedback about these
advising evaluation tools from all faculty who are assigned advisees.
The data gathered from the faculty on this first attempt at advising evaluation indicated that the tools
were not doing what they were designed to do. Based on the results from the three-year trial period
and our assessment of the effectiveness of these tools (a process that is important for Middle States
Standard V.5), we propose this motion to the faculty to adopt the revised assessment tools.

20

The ad hoc Committee felt that any assessment should be centered on student experiences with the
advising system rather than an evaluation of individual advisors. The Middle States recommendation
is to provide the best support of “individual student achievement” not assess individual faculty
advisors. Any approach we take should support faculty in having continual conversations about
advising with other faculty. The Committee also felt that the new assessment tool should mirror
language the faculty already adopted about what we think advising should achieve. The language used
in the assessment tools was adopted by the faculty in the 2013-14 academic year.
Starting with the 2019-2020 academic year, the set of tools (one for sophomores and one for seniors)
will be administered. The expectations are that the results from these tools be compiled by
department/program and shared with the chair/director in addition to aggregate data for the College.
Then, chairs and directors will be responsible for having discussions with faculty about the results,
comparing the aggregate data to College averages, and reflecting on how to improve, with a summary
of those conversations explained in the yearly Department Annual Report.

